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 ABSTRACT 
Fatimah Zahro Assidiqoh. 2018. Supplementary Materials Made by English 
Teacher for Autism Students in Academic Year 2017/2018. Thesis. English 
Education Department, Islamic Education and Teacher Training Faculty.  
Advisor : Dr. Imroatus Solikhah, M.Pd 
Key Words : Teaching Material, Supplementary Material, Autism Students 
This research is content analysis of supplementary materials made by Englis 
teacher for autism students at SMALB Autis Harmony in Academic Year 
2017/2018. The supplementary materials are for XI grade in SMALB Autis 
Harmony. The objective of this research are (1) to know the appropriateness 
between curriculum and English supplementary material made by English teacher 
at SMALB Autis Harmony in academic Year 2017/2018; and (2) to know the 
appropriateness between syllabus and English supplementary material made by 
English teacher at SMALB Autis Harmony in academic Year 2017/2018.  
The researcher used descriptive qualitative research that focused in content 
analysis design to answer the question. The data are taken from the data source 
using English supplementary Materials made by English teacher. The data was 
collected by observation and document analysis the content on English 
supplementary material for Autism student made by English teacher. To ensuring 
the creadibility of the research, the researcher apply the method and theory 
triangulation for the trusthworthness.  
The result finding of this study concluded that (1) the appropriateness 
English supplementary materials made by English teacher and curriculum are based 
on scientific approach that there is no appropriateness between English 
supplementary materials made by English teacher with scientific approach and 
based on Yuwono’s theory that four aspect that is behavior, social interaction, 
communication and language, and motoric aspect are appropriate with those 
material. The dominant aspect that have appropriateness with those material is in 
communication and language aspect; and (2) the appropriateness English 
supplementary materials made by English teacher and syllabus is in two learning 
material that are introducing themselves to other and linguistics apect and the 
dominant aspect that have appropriateness with the material is linguistics aspect 
especially in hand writing. Based on those finding, researcher conclude that first the 
English supplementary materials are not recommended for 2013. Second, the 
materials have concerning in KTSP curriculum and those material is used for the 
autism students in level 3 or law functioning autism to improve the verbal and 
nonverbal communication of the autism student. Third, the structure of the English 
supplementary materials need more revising. 
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 CHAPTER I 
INTRODUCTION 
In this chapter, the researcher discuss about background of the study, 
identification of the problem, limitation of the problem, statement of the problem, 
objective of the research, benefits of the research, and definition of the key terms. 
The description of the subchapter is presented as follows: 
A. Background of the Study 
Supplementary material or additional material is the one of the source 
of teaching material. Supplementary material or additional material is the 
materials that are taken from another source or any other materials that are 
designed for learning purposes (McGrath, 2002: 22). Supplementary materials 
are a very important aid for the language teachers because they provide 
practice and information for areas students may have more difficulty 
understanding. The appropriate selection and use of materials not only 
contribute to improve instruction and performance but also to increase interest 
in and enthusiasm for learning by getting a funny and successful class. 
Supplementary materials can be used in all study areas. It means that the 
materials can also be used in English study. 
English study is one of the most important studies in language learning 
across the world. It is because English as an international language is used in 
almost every aspects of humans’ life (Caine, 2008: 2). In economics, politics, 
technology and education, for example, English plays important roles, 
 especially at the degree of international communities. Many books, articles, 
and journal of science and technology from many countries are also written in 
English therefore mastering English will be very essential to make us be able 
to compete in globalization era . 
Our government also have the concern of the importance of English in 
globalization indeed. In education, English is as the subject in formal school 
level such us in junior high,  senior high, and even in university. It is explained 
in the regulation of minister of education and culture. For the Junior High 
School, it is explained in the regulation of minister of education and culture 
number 68 year 2013 and number 69 year 2013 is for the senior high school. 
It means English is also implemented in the curriculum of exceptional school 
(SLB) because for special need students they have same right with normal 
students to obtain education (UUD 1945 Pasal 31). From this situation we can 
derive a conclusion that English subject is important for everyone without 
exception. Then, based on data center and statistics of the ministry of 
education and culture in Indonesia in year 2016, there are in SMPLB and 
SMALB apply English as a subject, this shows how English is defined as a 
supporting element for students with special needs to be involved in daily 
social life. 
English is as a subject, it means the subject is managed in the 
curriculum. Curriculum is the subjects that are taught by school, college, etc 
or the things that are studied in a particular subject (Longman, 2004: 384). In 
the 2013 curriculum that is implemented in Indonesia, it has content such as 
 standart of competence, core competence and basic competence that they are 
delivered in a syllabus. Brumfit (1981: 3) point out that “a syllabus is a 
practical thing or a public statement which is based on concepts of language, 
language learning, and language use”. The syllabus in the teaching and 
learning process is very important. The syllabus is also implemented in 
teaching material. 
One of important component of teaching and learning process is 
materials. A successful teaching and learning is when the materials are 
delivered and transmitted effectively to the receivers (Tomlinson, 2011: 2). 
According to Allwright (1991: 50), materials should teach students to learn. 
The materials should be the resource of ideas and activities for instruction or 
learning, and they should give teachers the guidelines for what they do in the 
classroom. He emphasizes that learning materials cannot be a flexible sources 
that can be used directly in the classroom. However, O’Neill (1990: 29) 
proposes that materials may suitable for the students’ needs, even the materials 
are not specifically designed for the students. He also states that learning 
materials help the teaching learning process because it can be adapted in the 
classroom activity. Then the materials play a big role in getting students’ 
interest and involvement, as we know that teaching students will take more 
effort in special need students than normal students. Teacher need more effort 
to deliver the materials so it make them in full concentration, full interest and 
involvement. 
 Source of teaching material used by teachers in the learning process 
for primary and secondary education for both student and teacher according to 
Suyatinah (2001: 9) can use from mandatory and complementary textbooks. 
The mandatory textbook is a learning material derived from the main book for 
student and teacher. Complementary textbook is a additional or supplementary 
material from the main textbook or made by teacher. Text book is arranged by 
the expert in certain studies as a learning material used at schools to supporting 
the teaching program. Compelementary material can come by developing the 
material. Teacher can develop and produce teaching material as the creative 
effort to create interesting learning and teaching process, help learners to feel 
ease, require and facilitate learner self-investment, etc (Tomlinson, 2011: 8). 
Developing teaching material can be done by evaluating the teaching material, 
adapting, supplementing and creating own material (Pinter, 2006: 100).  
In teaching, when teacher delivere or develop the materials teacher 
must consider the needs of the students. There are two types of students. Those 
are normal and exceptional students. Exceptional student can also call as 
special need student. The normal student usually get education in public 
school whereas the exceptional student get education in Exceptional School 
(SLB) or inclusive school.  
Kirk (1989: 37) defines students with special need or exceptional is 
student with different ability than normal students in mental, physical, 
emotional, communication ability, and social behavior. There is some typical 
of Students with special need in a typical classroom, the federal IDEA 
 (Individual with Disabilities Education Act) in 1997 has identified the 
following thirteen categories of exceptional: autism, deaf-blindness, deafness, 
hearing impairment, mental retardation, multiple disabilities, orthopedic 
impairment, other health impairment, serious emotional disturbance, spesific 
learning disability, speech or language impairment, traumatic brain injury, and 
visual impairment. 
Autism is one of the students with special need Kirk (1989: 38). 
Autism is a complex neurological disorder which affects the functioning of 
brain, this prevents the people who suffer autism from understanding what the 
see, hear and otherwise the sense. Thus leads to a problem that prevents the 
autism people in communicating, behaving and socializing (Ruble, 2004: 55). 
The autism in teaching has different service. Services are in grouping, 
instruction activities, task expectations, material and resources and the media. 
The media support verbal information with visuals and the material has 
different design because of the need of the student. As we know that teaching 
special students has more effort to make them in full pay attention and full 
interest so the material can be understood by the students. 
There are some research that concern in education services for autism 
student especially in their teaching and learning materials. First research come 
from Hilyati (2013). Researcher found that conducting the appropriate 
teaching method, developing appropriate program and materials, syllabus and 
lesson plan, providing appropriate treatment for students, designing simplified 
test, evaluation for them and the goal to acquire English as Foreign Language 
 for students with autism is reached. They are important things in created 
teaching and learning process for autism student. Material is one of them. 
Through the material the goal of learning can be achieved in process of 
learning. The second research come from Devi (2015). Researcher found the 
materials in teaching could be said successful only if it had raised the students’ 
achievement, in this case when the students’ gain their concentration and 
involvement; it would automatically increase their achievemnt in English 
subject. When the students use the material from the teacher the average score 
is 76.6 then using the supplementary material from Anisa the average score is 
80.43. So, the supplementary material can help teacher to conduct their 
teaching and learning to solve problems in using the text book. For example, 
one of the problems is difficulties to increase concentration and involvement 
of student. The third research come from Mary, Kabutha and Kamau in year 
2013. Their study aimed at ascertaining teachers' capacity to teach reading and 
the materials that they utilize to teach reading found that nearly half of the 
teachers neither taught reading nor knew the methods to use in teaching 
reading. A third of the teachers (31.9%) used phonics, while another third 
favoured the whole-word method. The study concludes that lower grade 
teachers are ill-equipped with methods of teaching reading, while remediation 
practice is hardly a focus. It would be necessary to introduce reading as a 
subject at the teacher training level, and designate reading time through the 
primary education course. 
In Surakarta, there are some schools which has special education for 
Autism, not only inclusive school but also exceptional school (SLB). SLB 
 Autis Harmony is one of special school for Autism that is providing of 
education for all level of autism and for different economical background. This 
school is located in Sungai Indragiri Street, Sangkrah, Pasar Kliwon Surakarta. 
Researcher observed at SMALB Autis Harmony on Wednesday, November 
22nd 2017. Based on the observation, English teacher used some materials in 
teaching. The material is not only from mandatory text book but also 
supplementary material made by English teacher. The text book come from 
government based on the curriculum is used that is thirteen curriculum in 2016 
revision edition . The mandatory text book entitled “Bahasa Inggris Autis 
Kelas XI”. In teaching, using material made by teacher is dominant than using 
the mandatory textbook. The researcher interviewed the teacher, she said that 
the autism student had gotten problems to understand the English materials 
from the mandatory text book. To solve this problem, the teacher made 
English supplementary material for her students. 
English supplementary materials made by English teacher in SMALB 
Autis Harmony for XI grade was printed materials. It had some topics. There 
were my family, time, food and drink, clothes, hobbies, occupation, numbers, 
transportations and public places. The teacher made supplementary material 
based on need of the student and result of the discussion between the teacher 
and all the parents of autism students. English teacher said that the materials 
made by teacher were created related to the daily life of the students English 
teacher in order to students can implement their knowledge to their daily life. 
 Based on the considerations from observation and interview done by 
researcher, the researcher carries out a study on SUPPLEMENTARY 
MATERIALS MADE BY ENGLISH TEACHER FOR AUTISM 
STUDENTS AT SMALB AUTIS HARMONY IN ACADEMIC YEAR 
2017/2018. 
B. Identification of the Problem 
Based on the background of study above, there are some problems 
identification related to the supplementary materials made by English teacher 
for autism student are formulated as follows: 
1. Student need in teaching and learning process is based on syllabus and 
then it is applied in material. 
2. There are two kinds of material in teaching and learning process for 
student with special need. They are mandatory material and 
supplementary material. 
3. The Autism student got some problems to understand mandatory  
material from the textbook. 
4. English teacher made materials as supplement for autism students. 
5. The using of supplementary materials made by English teacher is 
dominantly used than the main material from the mandatory textbook. 
6. How the appropriateness of supplementary materials made by English 
teacher with curriculum is. 
7. How the appropriateness of supplementary materials made by English 
teacher with syllabus is. 
 
 C. Limitation of the Problem 
This research has topic about teaching materials. It focus on the material 
that is developed by English teacher. The teacher develop material by 
supplementing materials. The supplementary materials made by English 
teacher for the autism student in SMALB Autis Harmony in academic year 
2017/2018. The materials will be researched by the research for grade XI. The 
materials is used by English teacher in odd and even semester. The form of the 
materials made by English teacher is printed materials. The focus of analysis 
in this research is the appropriateness of supplementary materials with  
curriculum and syllabus. Curriculum is based on teaching and learning process 
especially in scientific approach on 2013 Curriculum and the autism student 
assessment that done by teacher based on the Yuwono’s theory and the 
Syllabus is based on the learning material that is used for grade XI. 
D. Statement of the Problem 
1. How is the appropriateness between curriculum and English 
supplementary materials made by English teacher for autism student at 
SMALB Autis Harmony in academic year 2017/2018? 
2. How is the appropriateness between syllabus and English supplementary 
materials made by English teacher for autism student at SMALB Autis 
Harmony in academic year 2017/2018? 
E. Objective of the Research 
The objectives of the research are as follows: 
 1. To know the appropriateness between curriculum and English 
supplementary materials made by English teacher for autism student at 
SMALB Autis Harmony in academic year 2017/2018..  
2. To know the appropriateness between syllabus and English 
supplementary materials made by English teacher for autism student at 
SMALB Autis Harmony in academic year 2017/2018. 
F. Benefit of the Research 
The result of the research can give the following benefits: 
1. Theoritical Benefit 
The result of this study can be used as additional knowledge to make 
and improve the learning material for autism student. The result of this 
research hopefully can give contribution on teaching material for autism 
in order to choosing the good textbook or material for them. Especially, 
for selected the material (activities and exercise) in the content must based 
on the curriculum and syllabus. 
2. Practical Benefit 
a. For the Teachers 
The result of the study will be useful for teacher. So, they 
will understand how to made materials for their autism student based 
on theory and needs of student. By using material, it can help 
teaching learning process more interesting. By developing the 
materials, the teacher can improve their creative ability. The last, the 
created materials also help the teacher in providing the materials and 
facilitate the teacher to make an exiciting classroom activity. 
 b. For the Parents 
This study also provides materials for parents if they need to 
handle their autistic kids at home by themselves, because the 
materials that made by the teacher are not only formal education 
bases, but also considered applicable for parents in informal 
education which is a useful tool for parents who face problem in 
finding English materials to teach their autistic children. 
c. For the Researcher 
The result of the study will give experience and that will be 
useful for her to conducts a better research in the future. 
G. Definition of the Key Terms 
1. Teaching materials are those resources which the teacher and the 
students will use for learning the objective. Materials will use to guide 
the students in their learning, practice, and instructions the students 
(Morrison, 2007: 5). 
2. Material development is both a field of study and a practical 
undertaking. As a field it studies the principles and procedures of the 
design, implementation and evaluation of language teaching materials. 
As a practical undertaking it refers to anything which is done by writers, 
teachers, or learners to provide source of language input (Tomlinson, 
2011: 66) 
3. Supplementary material is the material that are taken from another 
source or any other materials that are designed for learning purposes 
(McGrath, 2002: 2). 
 4. Students with special need or exceptional is student with different 
ability than normal students in mental, physical, emotional, 
communication ability, and social behavior (Kirk, 1989: 37). 
5. Autism is a complex neurological disorder which affects the functioning 
of brain, this prevents the people who suffer autism from understanding 
what the see, hear and otherwise the sense. Thus leads to a problem that 
prevents the autism people in communicating, behaving and socializing 
(Ruble, 2004: 55). 
6. SLB Autis Haramony is school was provided to handle of student with 
autism in all levels. It is located in Sungai Indragiri Street, Sangkrah, 
Pasar Kliwon Surakarta. 
 
 
 
 
 
 
 
 
 
 CHAPTER II 
THEORITICAL REVIEW 
This chapter discuss about theoritical reviews and previous related study. 
There are review on curriculum, material, material development, and autism. In 
curriculum, there are definition of curriculum, background of 2013 curriculum, 
characteristic of 2013 curriculum, and scientific approach. In review on material, 
there are definition of material, supplementary material, English material for autism 
student and criteria of good material. In review on material development, there are 
definition of material development, materials development procedures, developing 
teaching material for student with autism. In reviow on autism, there are the 
definition of student with special need, causes of autism and level of autism. 
A. Review on English Curriculum 
1. Definition of Curriculum 
Curriculum is a planning about the purpose, contain, and subject 
materials with method that is used orientation of learning process 
implementation to reach out the purpose of certain education. The word 
“curriculum” is defined in various ways by experts but they have the 
common meaning (Hartoyo, 2011: 9-10). 
The term curriculum covers all the arrangements the school makes 
the student’s learning and development. It includes the content of course, 
student activities, teaching process, and the way in which teachers and 
classes are organized. It also includes decisions of the need for the use of 
facilities (Murdoch and Hornsby, 1997). 
 Curriculum is an educational program in which it is: (a) the 
educational purpose of the program (the ends); (b) the content, teaching 
procedures and learning experiences which will be necessary to achieve this 
purpose (the means); (c) some means for assessing whether or not the 
educational ends have been achieced (Richard, 1986: 34). He (2013: 10) 
proposes the definition of curriculum. He states that “The term curriculum 
is used here to refer to the overal plan or design for a course and how the 
content for a course is transformed into a blueprint for teaching and learning 
which enables the desired learning outcomes to be achieved.” 
Based on the definitions of the curriculum above, the researcher 
conclude that curriculum is the guidance for the learning process and it is 
also guidance for the students in achieving what they expect in their 
learning process. 
2. Background of 2013 Curriculum 
The newest curriculum after KTSP is 2013 curriculum which 
officialy uses in July 2013 by the Indonesia Ministry of Education and 
Culture. Curriculum is the most essential of teaching learning process and 
be the main point as the bases of teaching. A teacher should teach his/her 
students according to the current curriculum because it has been designed 
on the basis of students’ need. The minister of education and Culture, 
M.Nuh states that “2013 curriculum is as the development of previous 
curriculum to respon so many challanges whether if is internal and 
external”. Then, he also adds in his speech, the core point of 2013 
 curriculum development is the perfecting of thought, reinforcement of 
curriculum management, the expansion and comprehension of materials, 
reinforcement of the learning process, and the adjustment of study burden. 
Since 1947, the government has created and implemented no less 
than ten different national curricula. The latest curriculum is 2013 
curriculum. The Deputy Minister of Education, Misliar Kasim stating 
“Right now, many student don’t have character, tolerance for others, or 
emphaty for others”. In addition to the moral component, the 2013 
curriculum aims to improve Indonesian education by recognizing require 
subjects. The new curriculum also changes the teaching style. It pushes 
teachers to move away from the traditional teacher-centered classroom and 
towards a student-centered classroom. In real time, this means that teachers 
are spend less time lecturing students and more time teaching through 
inquiry. Teacher should facilitate the learning process by asking guided 
questions that help students dixcover content for themselves. Students are 
expected to become active and engaged learners. The approach hopes to 
stirs curiosity in students in order to build their critical thinking and 
communication. 
Adapted from the guidance book of 2013 Curriculum which is 
produces by the government, as it is decided in the regulation number 20 
year 2013 about National Education System, it is expected that education 
can improve students’ quality as the next generation in the future 
(Guidebook, 2013: 4). It can’t be deny that the student’ quality will be 
influence of the growth of nation. 
 The competences in 2013 curriculum named vore and basic 
competence. The core competence is an operationalization of competency 
standars. Then, the core competences is broken down into basic 
competence. There are four core competences in 2013 curriculum: (1) 
religious domain. (2) affective domain, (3) cognitive domain, and ((4) 
psychomotor domain. Every lesson has different core and competence to 
the grade. 
3. Characteristic of 2013 Curriculum 
Curriculum prepares the students to confront the challenges in 
future through knowledge, skill, attitude, and competence to adapt and can 
survive in the changeable environment. The former minister of education 
and culture Muhammad Nuh explained that the change and development 
curriculum 2013 are the important problem. The reason of the change of 
curriculum from KTSP become curriculum 2013 is curriculum must more 
reasoning or intellectual activity, not only material to be memorized. 
Curriculum development of 2013 emphasie on the simplification, 
thematic-integrative. Curriculum 2013 is continuation and curriculum 
development of Kurikulum Berbasis Kompetensi (KBK) that have been 
made in 2004. It has some scopes like attitude, knowledge, and integrated 
skill competences. Meanwhile curriculum development of 2013 is done 
along with demand of change in various aspects of life and do mandate UU 
Nomor 20 Tahun 2003 tentang Sistem Pendidikan Nasional serta Peraturan 
 Presiden Nomor 5 Tahun 2010 tentang Rencana Pembangunan Jangka 
Menengah Nasional (Deden, 2013: 8). 
4. Scientific Approach 
a. Definition of Scientific Approach 
Approach can be defined as a point of departure or point of view 
to the learning process. Approach definitions refers to the view of the 
process that are still very common (Kallen, 2012: 17). According to 
Hamalik (2008: 10), the use of an approach generally determine the 
shape and pattern used by the curriculum. There is 2013 Curriculum is 
being implemented today using this type of scientific approach. the first 
scientific approach was introduces in America in the last 19th century, as 
the emphasis on the labroratory formalistic facts (Hudson, 1996: 115). 
This scientific approach allows teachers curriculum development to 
improve the learning process by breaking the process into steps or stages 
in detail which contains instructions for the student in learning activities. 
This is basic to development 2013 Curriculum. 
Scientific approach is intended for students to help in 
recognizing, understanding materials using scientific approach. 
scientific approach generally provides a sequence of collecting data 
activities through observation or experiment, processing some 
information, analyzing, formulating, and examining the hyphotesis, 
based on the guidance book of the 2013 curriculum, the basic concept 
enable student to create their rational and critical character. The learning 
process should cover three aspects such us attitude, knowledge, and 
 skill. Firstly, attitrude aspect propose the transformation of substation of 
“why”. Secondly, skill aspect proposes the student to learn about “how”. 
The last is knowledge aspect, which asks the students to nderstand about 
“what”. The result is an improvement and balance ability to be a human 
with soft skills and hard skills, which include competence aspect of 
attitude, knowledge and skill. Furthermore, the output is creating the 
student to be productive, creative, innovative, and affective of integrated 
attitude, skill, and knowledge (Guidebook, 2013: 386-387). 
Scientific approach in learning covers the process of observing, 
questioning, experimenting, associating, and communicating 
(Guidebook, 2013: 35-36). 
1) Observing 
As sated in the Guidebook of 2013 Curriculum, by doing this method 
(observation, students find the fact that there us a correlation 
between object that is observed and learning materials, which are 
used by teacher. The method of observation emphasize the 
meaningful learning. This method has certain advantages, such as 
the media presents a real object. It makes the students learn happily. 
However, it definetly needs a long preparation, relatively large cost 
and effort and if it is unchecked weel, it will obsecure the meaning 
and purpose of learning. 
2) Questioning 
Questioning is a step where student asking something understanding 
material to their teacher. Questioning is not only intended to get a 
 verbal response, but also motivates students to be a good listener. In 
this part, student may learn to make several questions by the 
guidance of teacher untill they can create their own question finally. 
As it is explained in the guidebook, the activity of questioning is 
done as one process of developing students; knowledge in the form 
of concept, principal, procedures, law, theory, and thinking 
cognitively.  
3) Experimenting  
As sated in the teacher Guidebook of English subject, experimenting 
or explanation can be done by reading, listening, and watching. 
Experimenting activity is an activity to interalize the knowledge and 
skill which has been learned. In this process, the student leads to 
express their new knowledge that has been learned and try to use the 
competence in their real world. Whether in the classroom or out of 
classroom through some kinds of simulation, role play, presentation 
and games. 
4) Associating 
The essenceof of associating process is the students are the active 
learners. Process of learning will be effective if there is an 
interaction between teacher and students. the analysis of associating 
process can be represented by a communicative task which gain a 
process of interaction. Beside, by doing a communicative task, it 
leads the students in being the active learner, and it is as the essenve 
 of this stage. It represents the process while the students are 
participating on the learning process. 
It is explained in the guidebook of implementation of scientific 
approach in English learning, associating activity can be done by 
group work in the form of text analysis, classifying, comparing 
expression, discussion and getting feedback from the teacher. 
5) Communicating  
According to Regulation of Ministry of Education and Culture 
Number 81a, communicating activity is an activity to present the 
result of analysis, the conclusion based on the result of analysis, in 
the form of verbal, written, or other media. Communicating activity 
is not only about practice to communicate, but also there should 
contain all of the process of teaching learning which covers the 
problem and the success which are achieved in the learning process. 
b. Scientific Approach Characteristics 
According to Ministry of Education and Culture (2013) there are 
7 characteristics of scientifi approach: 
1) Substance or learning material based on facts or phenomena that can 
be explained by the spesific logic or reasong, not a fantasy, legend, 
or a fairy tale. 
 2) The teacher’s explanation, the respnse of learners, and educational 
interaction teacher-learners free of prejudice necessarily, subjective 
thinking, reasong or logical thinking deviated from the groove. 
3) Encourage and inspire students to think critically, analytically, and 
preciesly identify, understanding, solve the problems, and apply the 
learning material. 
4) Encourage and inspire students to think hypothetically in seeing the 
differences, similarities, and connecting each other of learning 
materials 
5) Encourage and inspire students in understanding, applying, and 
developing patterns of thinking rationally and objectively in 
response to learning materials. 
6) Based on concepts, theories and empirical facts that can be justified. 
7) Learning objectives formulated with simple, clear, and attractive 
presentation systems. 
According to the characteristics above, acientific approach 
believed to be the golden bridge and the development of atitudes, skills, 
and knowledge of learners in approach or work prosed that meet 
scientific criteria. 
B. Review on Material 
1. Defintion of Material  
Tomlinson (2011: 6) explains that materials mean anything which 
can be used to facilitate the learning of language (linguistic, visual, auditory 
 or kinesthetic). These materials can be presented in print, live performance, 
on cassettes, CD-ROM, DVD or in the internet. These materials can be 
instructional, experiential or exploratory. The material is instructional when 
it informs the learners about the language. In addition, Morrison (2007: 5) 
states materials are those resources which the teacher and the students will 
use for learning the objective. Materials will use to guide the students in their 
learning, practice, and instructions the students. Furthermore, Grave in 
Veronica (2007: 3) states teaching English materials are tool that can be 
figuratively cut up into components pieces and then rearranged to suit the 
needs, abilities, and interest of the students in the course. The English 
teaching materials that teacher used should be considered whether the 
materials suitable with students’ need, abilities and arousing students’ 
interest. That is the creativity of teacher in choosing materials. 
Teaching materials in education are diverse, one of which is the book. 
The book plays an important role in adding insight as well student 
knowledge. Nasution in Prastowo (2014: 243) argues book generally can be 
divided into four types, namely: first, the book sources are books used as 
referencesand studies of certain sciences. Second, the reading book is a book 
that only works for reading material only. Third, the handbook is a book that 
is usually used as a handle of teachers in the learning process. Fourth, the 
textbook book is a book arranged, for the learning process and contains 
materials or materials lessons are taught. Textbooks can be divided into two 
kinds, namely main and supplementary textbooks (supplements). The main 
textbook contains the material lessons of a field of study that are used as the 
 student’s principal book and educators. Complementary textbooks 
(supplements) are books of a nature helpful or is in addition to the main 
textbook and used for educators and students. The instructional supplement 
book is an additional book or a supplementary book containing certain 
materials to strengthen understanding learners related to thr material to be 
taught. The supplement book learning is an additional tool used to 
complement learning that has been available so that more perfect. 
Teaching materials are needed in the learning process to know 
students’ success in learning. Teaching material is a fundamental issue which 
can not be ruled out in a single unfied whole on how to manufacture teaching 
materials (Prastowo, 2011: 16). Teaching materials are distinguished into for 
kinds. They are printed material, audio materials, audiovisual teaching 
materials and interactive teaching materials. Need it was realized that the 
teaching materials were not made at random, so it was necessary good 
learning resources in preparing teaching materials. Learning resources are all 
kinds of objects, data, facts, ideas of people, others that can facilitate the 
learning process (Prastowo, 2015: 21). Master has a mission that students 
achieve learning objectives. It needs a teaching material support students in 
learning the material to achieve the goal learning. Teaching materials that 
become benchmarks of teachers in teaching issue source of material used to 
achieve basic competence. Teaching materials that have the basic 
competence is a right teaching material and able to get the learning goal. For 
innovative educators, there needs to be innovation in developing teaching 
 material or book that attract more students and is able to achieve learning 
activities.  
2. Supplementary Material 
In developing teaching materials, McGrath (2002: 22) states 
additional materials are needed for the students besides the textbooks. 
Additional materials or supplementary material refer to the materials that 
are taken from another source or any other materials that are designed for 
learning purposes. The content of the supplementary materials are different 
from the textbooks. The content provides other sources that can be learned 
by the students. 
The supplementary materials should be based on the students’ needs 
that concern with the students’ needs and based on the standard competence. 
It becomes a guideline for students’ improvement in understanding specific  
materials or giving the students some activities to make the students be able 
to mastery in a specific skill. Supplementary materials can also be used as 
additional materials which are designed for the teachers when they cannot 
find a suitable materials in the textbooks. 
Supplementary materials can be as a modern way to learn English, 
because it brings an interesting materials that cannot be found in textbooks. 
It provides some activities which are based on the authentic materials or text 
that create a better learning environment. Furthermore, supplementary 
materials are not only useful for the students but also for the teacher. In line, 
 Brown (1994: 125) states that teachers need to suplement materials to 
increase motivation which is the key factor of learning. In addition, Reddy 
(2013: 3) states that there are some advantages and disadvantages of 
supplementary materials which are listed below: 
a. Advantages of Supplementary Materials 
1. Creativity; 
2. Activities can excite students; 
3. Breaks monotory of the class; 
4. Encourages situational English; 
5. Enhances language skills and communication skills; 
6. Leads to group work; 
7. Tasks can be challenging. 
b. Disadvantages of Supplementary Materials 
1. Langage sometimes too simple and may not be challenging; 
2. Language too difficult and may be discouraging; 
3. May not suit lesson aims, learners; levels, needs, interest, cultural 
and background and learning styles; 
4. Equipment may not always be available; 
5. Language may not be graded; 
6. Lack of cultural background; 
7. Repetitive exercises; 
8. Little or no context 
9. Difficult for teacher to control how learners are working; 
10. Little or no human feedback 
 As a result, supplementary materials are needed in teaching learning 
process as an additional lesson for the students, and it can make the teaching 
learning process more interesting. By developing the supplementary 
materials, the teaching learning process can engage the students in 
understanding the materials. The supplementary materials also help the 
teacher in providing the materials and facilitate the teacher to make an 
exiciting classroom activity. 
3. English Material for Autism Student 
Regulation of Director General of primary and Secondary 
Education number 10/D/KR/2017 explains about lesson subject for autism 
student in secondary level explain that the subjects of religious education 
and character, physical and health education, English and skill choices do 
not use thematic approach including in the material. English material for 
autism student in grade XI has some topics based on the syllabus in 2013 
Curriculum and it can be seen in the English book for autism student in 
2013 curriculum in 2016 revision edition. The topics are introducing 
themselves to other people (teacher, friends and their environment), asking 
permission, prohibition instruction, exspression for a requesting, offering 
something, daily habits. There is also linguistics aspect that taught to the 
autism student in grade XI. 
The first topics for grade XI is introducing themselves to other 
people. Other people, it means teacher, friends and their environment. In 
this topics, student is learned by how to asking and giving personal 
information and how to respond of asking and giving personal information. 
 There is lingistic aspects. In this topics the linguistic aspect that want to be 
gotten by the students such us, possesive word, introducing expression by 
using “this”. Using of to be (is, am, are), verb about meet and introduce and 
about spelling, word preasure, intonation and punctuation. 
The second topics is asking permission. Students is learned by some 
aspect. There are how to ask for permission, how to give permission, how 
to refuse to giving permission. This topic has lingistics aspects also to be 
taught to the student. They are using of modal can and may, singular and 
plural word by using a, the, this, those, my, their or not, and about spelling, 
word preasure, intonation and punctuation and hand writing. 
The third topics is prohibition instruction. Students is learned by 
some aspects. They are how to give instruction and prohibition, how to 
respond to an instruction and prohibition, singing and practice “If you’re 
happy and you know if”. This topic has lingistics aspects also to be taught 
to the student. they are about verb such us sweep, erase, pray. It is about 
simple present tense. Other linguitics aspect such us spelling, word 
preasure, intonation and punctuation, hand writing and expression that is 
has information and moral value related to the topics and song. 
The fourth topic is requesting expression. This topic has some 
materials. There are how to request someone to do something and how to 
respond to a request to do something. The linguistics aspects that is learned 
to the student are about verb. In verb, this topic give knowledge about 
requesting expression such us Let’s go and Let’s take. Other linguistics 
 aspect are such us spelling, word preasure, intonation and punctuation, and 
hand writing. 
The fifth topic is offering something. This topic has some material. 
there are how to offering something and how to respond to an offering 
something. The linguistics aspect that is learned to the student are about 
realted to the modal that appropriate with offering expression. Other 
linguistics aspect are such us spelling, word preasure, intonation and 
punctuation, and hand writing. 
The last topic is daily habits. This topic talk about daily activities 
and simple present to talk about daily activities. The linguistics aspect that 
is learned to the student are about realted to simple present tense, nomina 
singular and plural. Other linguistics aspect are such us spelling, word 
preasure, intonation and punctuation, and hand writing. For the more 
information related to the topics for autism student it will be explained in 
the syllabus and curriculum. It can be seen in appendix page. 
4. Criteria of Good Material 
In developing learning materials, the content of the learning 
materials should be a good, because it will affect the teaching learning 
process. In considering the good materials for the students, the materials 
should be followed some principles of designing the good materials. 
Hutchinson and Waters (1987: 107-108) identify some principles which will 
guide in designing the materials. 
a. The materials provide a stimulus for learning because good materials 
do not teach the students but they encourage students to learn; 
 b. Materials help the teacher to organize the teaching-learnin process, 
by providing a path through the complex mass of the language to be 
learnt. Good materials should provide a clear and coherent unit 
structure; 
c. Materials embody a view of the nature of language and learning; 
d. Materials reflect the nature of the learning task; 
e. Materials can have a very useful function in broadening the basis of 
teacher training, by introducing teacher to new techniques; 
f. The materials provide models of correct and appropriate language 
use. 
Tomlinson (1998: 7-22) also states the criteria of good materials, 
some of them related to this research are mentioned below: 
a. Materials should achieve impact; 
b. Materials should help learners to feel at ease; 
c. Materials should require and facilitate learner self-investment; 
d. The learners' attention should be drawn to linguistic features of the 
input; 
e. Materials should provide the learners with opportunities to use the 
target language to achieve communicative purposes; 
f. Materials should provide opportunities for outcome feedback. 
 
 
 
 C. Review on Material Development 
1. The Definition of Material Development 
Tomlinson (2011: 65) explains the definition of material 
development is two definitions. There are material development as a field 
and as practical undertaking. As a field, it studies the principles and 
procedures of the design, implementation and evaluation of language 
teaching materials (Tomlinson, 2011: 66). As a practical undertaking it 
refers to anything which is done by writers, teachers or learners to provide 
sources of language input, to exploit those sources in ways which maximise 
the likelihood of intake and to stimulate purposeful output: in other words 
the supplying of information about and/or experience of the language ways 
designed to promote language learning. Ideally the two aspects of materials 
development are interactive in that the theoritical studies inform and 
informed by the development and use of classroom materials (Tomlinson, 
2011: 66).  
Department for International Development: Learning and Teaching 
Materials Policy and Practice for Provision (2007: 4) states the term 
development is the act of developing or disclosing that which is unknown; 
a gradual unfolding process by which anything is developed, as a plan or 
method, or an image upon a photographic plate: gradual advancement or 
growth through a series of progressive changes; also, the result of 
developing, or a developed state. If we relate this term with teaching-
 materials, then it means that subject of the development itself is teaching 
materials. 
An derived understanding about teaching materials development is 
about upgrading the content of the materials to be suited to the objectives 
of the learning process which will be controlled by the materals designed 
by the developer. 
2. Materials Development Procedures  
Learning/teaching materials, in practice, can be developed/produced 
by evaluating learning materials, adapting, supplementing and creating own 
materials (Pinter, 2006: 100). It will be explained in the bellow: 
a. Evaluating Learning Material 
In evaluating the textbook, teachers observe what works and 
what does not work and they add their own style/preference and 
interpretation to the textbook. If teacher think that the textbook is in 
line with the curriculum/syllabus, the textbook can be used to teach 
their students. Teachers will evaluate and select textbooks according 
to how appropriate they seem for the given context. Well-designed 
textbooks can support inexperienced teachers a lot because they act as 
training materials. Textbooks can also be evaluated by exploring 
teachers and learners experiences and opinions about the textbooks as 
used in the classroom. This evaluation can result in the most effective 
 textbooks which can be used in the classroom. This result, however, 
cannot be valid for different students and teachers and in different time.  
After evaluating the textbook, each teacher has his/her own 
decision, that is, using the textbooks without having any change at all, 
adapting it according to the needs, supplementing it if necessary, or if 
the textbook does not fulfill the teachers criteria, they can create their 
own materials based on their students needs or other criteria of 
developing materials.  
b. Adapting Material 
Adapting a text can be based on different criteria. One possible 
adaptation is associated with the linguistic demands. A difficult text 
can be adapted by teachers to suit the competence level of the class. 
Pinter (2006: 120) describes an adaptation of a well- known fable The 
grasshopper and the ants from the original one to teach her class of 
eight-year-olds with very little English. Although this adaptation 
shows quite different form from the original one, this adapted fable still 
works for a number of reasons. First of all, the story is still a good 
source for learning new vocabulary, structures, and functions. From 
the vocabulary point of view, children can learn the names of animals, 
grasshopper and ants. From the structure, they can learn past tense used 
in the story, questions and answers in the conversation between the 
grasshopper and the ants. From the functions, the fable still can be 
enjoyed by the children when they read it or listen to it and the fable 
 still can teach the traditional moral lesson about the need to work for 
food. 
Another thing to remember is that adapting teaching materials, 
especially from the authentic text, does not always work well. In 
adapting the authentic text to become learning materials, a teacher has 
to remember the English that the students have to learn from the 
adapted texts. Still, we have to allow the students to have an effort to 
cope with more challenges from the adapted texts. A teacher has to be 
conscious that gradually the students will have to struggle themselves 
to face the authentic texts without having any adaptation. 
c. Supplementing Material 
Supplementing the existing textbooks used to teach is another 
effort to cover the weakness of the available textbooks that does not 
match with the syllabus/curriculum or objectives of the 
teaching/learning. The supplementary teaching/learning materials can 
vary according to the availability of the materials or the creativity of 
the teachers. 
d. Creating Own Material 
Creating own materials is the teachers last effort to develop 
learning materials instead of adapting or supplementing the existing 
textbooks or authentic texts. There should be fundamental bases in 
order to create own materials, among others, teaching objectives or 
 instructional goals, students needs, and topic-based planning (Pinter, 
2006: 124). 
Pinter (2006: 59) states a teacher can also develop learning 
materials on the basis of the students needs. This situation would 
happen when a teacher is facing new students. In order to meet the 
students needs of English, an English teacher has to find out what 
English competence the students want to achieve. After knowing the 
English competence that the students want to achieve, the teacher 
develops the learning materials to help the learners achieve the English 
competence they want. Creating own materials based on Topic-based 
planning means that the materials developed for the learning materials 
should be based on the topic already chosen and, therefore, all the 
activities in all areas of the curriculum should be related to that one 
broad topic. 
3. Developing Teaching Materials for Student with Autism 
There are some theories in developing and designing teaching 
material for student with autism. There are Yuwono’s theory, Ontario’s 
theory and Garside’s Theory. They will be explained as follows: 
a. Yuwono’s Theory 
Yuwono (2016: 23) states in module of autism program 
published by Indonesia Ministry of Education and Culture, basic 
barriers for development aspects in autism student are interaction, 
communication, and behavior. The addition barriers in the autism 
 students are sensory skill, motoric skill, and self-development skill, 
this barriers can give impact to the students. They get some problems 
in developing themselves and in their academic. Therefore all things 
related to teaching and learning are always based on these barriers to 
solve and develop their barriers including for teaching and learning 
material. Preparation of interaction, communication and behavioral 
service material of autism is conducted based on the result of the 
assessment results that they are conclusions of describing the condition 
of the student’s ability. By knowing the condition of the student teacher 
can make competencies what is expected and the indicators to be 
achieved then can make efective approach and learning for autism 
students. 
Yuwono (2016: 8) assessment can be done formally and 
informally. Formal assessment uses standardized instruments and 
performed by trained individuals, while instrument of informal 
assessment is not standardized. The assessment of autism students in 
special school uses an informal asessment approach. Teachers can 
make assessment instruments as needed. Assessment techniques can 
use interview and observations. Interview can be made to individuals  
Who recognize learners deeply, such us their parents, 
grandmother or grandfather, aunts, baby sisters and classmate if 
needed. Observation is done through observing performance and 
assignment. Then the teacher make special need profile. Based on the 
 results of assessment done by teacher for students, teacher set goals, 
competencies and indicators for learners. The resposibilty are adjusted 
to the student’s condition. The following table is the example about 
aspects, competencies and indicators for designing and developing 
material for autism student after they got assessment: 
Table 2.1 Aspects, Competencies and Indicator for Autism Students after 
Conducted Assessment Based on Yuwono’s Theory 
Asp
ect 
Compete
ncy 
Indicator Y
e
s 
No 
Beh
avio
r 
1. Having 
cooperative 
behavior 
a. Sit quietly for 5-10 
minutes 
b. Can pay attention/ focus 
on learning activities in 
class 
c. Can follow/do simple 
activities: playing 
puzzle, coloring, etc. 
  
2. Be able to 
mimic a 
movement 
a. Can simulate rough 
motor; lift hands jump, 
etc. 
  
Soc
ial 
Inte
ract
ion 
1. Be able to 
socialize in 
the 
neighborhood 
a. Can wait in line 
b. Obey simple rules 
c. Communicate with 
others 
  
2. Be able to 
follow a 
game well 
a. Choose your own 
activities 
b. Can play with peers 
c. Doing a structured game 
  
Co
mm
unic
atio
n 
and 
Lan
gua
ge 
1. Conducting 
initial 
communicati
on correctly 
a. Make eye contact while 
communicating 
b. Mimic vocal verbal 
c. Answer questions 
according to the 
conditions at the time 
d. Give greeting when 
meet other people 
  
2. Be able to 
express 
feelings and 
thoughts 
a. Call people around them 
b. Can express orally 
Answer a simple 
question about “what” 
question 
  
3. Identify 
people or 
places in their 
environment 
a. Identify Themselves 
b. Identify family 
c. Identify classmates 
Identify their teacher 
  
  4. Understand 
objects or 
things around 
them 
a. Can show cutlery, 
spoons, and dishes. 
b. Can show a stationery 
tool 
c. Can show animals; 
chicken, duck, cat, etc. 
Can show 
transportations: car, 
motorcycle, and plane. 
  
 5. Understand 
command 
word 
a. Can perform single 
stages commands. 
b. Can perform double 
stages commands: 
“Let’s...” 
  
 
Asp
ect 
Indicator Competency Y
e
s 
N
o 
Sen
sory 
 
1. Can do 
activities 
(respond) 
well related 
to the balance 
a. Stand on one leg 
b. Do the jumping activity 
c. Perform 
hanging/hanging motion 
d. Stand on the balance 
board 
e. Play swing 
f. Play slide 
g. Play seesaw 
  
2. Can do 
activities 
(respond) 
well related 
to touch 
a. Play with sand  
b. Play candles 
c. Play with clay media 
  
Mot
or 
1. Be able to do 
soft motor 
exercises 
a. Put a puzzle one piece 
b. Insert objects into 
bottles 
c. Hold stationery 
d. Construct accessories 
appropriately 
e. Knead paper, plastisin 
or cloth by moving all 
of the finger  
f. Rip 
g. Paste   
h. Be able to write 
  
2. Be able to do 
rough motor 
exercises 
a. Throw and catch a ball 
correctly 
b. Pull an object 
c. Jump on two legs from 
one circle to another 
d. Can roll over mat 
e. Lift  load 
  
  
 
b. Ontario’s Theory 
Ontario (2007: 18) states effective educational programming 
for students with Autism should be based on a student’s abilities and 
gradually increase in complexity as skills development including in 
developing and designing material for teaching and learning for 
student with Autism. Material and resources for teaching match to the 
readiness level, interests, and learning profiles of students  in order to 
achieve this, programs should be carefully planned and constantly 
evaluated using a variety of formal and informal assessments. The 
program should then be modified on the basis of assessment results and 
student progress. To make effective educational program based on 
Ontario (2007: 25) include developing and designing material in 
teaching for autism student can follow some steps as follow: 
1) Make communication between parents and school. 
Parents play a vital role in the education of their children. 
As partners in the process, parents can provide perspectives and 
information that will broaden educators’ understanding of the 
student. Parent participation will enhance program planning and 
assist in the determination of educational goals, methods, and 
Self
-
dev
elop
men
t 
1. Be able to 
take care of 
themselves 
a. Can do Urination and 
Defecate 
  
2. Self-reliance 
related to 
themselves 
a. Open packaged food 
b. Take rice and side 
dishes for themselves 
  
 motivational strategies that are most appropriate and effective for 
a student.  
2) Do assessment for autism students  
Assessment information from various sources will need to 
be considered to develop individual learning profiles and establish 
appropriate educational programs for students with Autism 
Spectrum Disorder (ASD). The information from assessment will 
be considered in: 
a) Determining the student’s strengths and needs; 
b) Deciding learning goals for the student; 
c) Making decisions regarding programs, services, and supports 
that may be required to meet the student’s needs; 
d) Establishing records against which to measure future 
achievement. 
3) Make Individual Learning Profile 
Decisions about what to teach or how to teach an 
individual student should not be based solely on the diagnosis of 
Autism Spectrum Disorder (ASD). Determining the educational 
interventions that may be required to meet the learning needs of 
students with ASD begins with an understanding of the unique 
learning profile of each student. This requires consideration of 
information from a range of sources, such as the following: 
a) Data and reports from assessments; 
 b) Observations of skills and behaviours through the student’s 
participation in assignments, activities, tasks, and projects; 
c) Ontario Student Record (OSR); 
d) Information and reports provided by parents, former teachers, 
and other involved professionals, such as service providers 
from outside the school system. 
4) Make Individual Education Plan (IEP) 
Individual Education Plan (IEP) is a working document 
that identifies the accommodations that are required to help the 
individual student achieve learning expectations and demonstrate 
learning. The IEP also identifies the modified or alternative 
learning expectations, where appropriate, that are planned for a 
student’s educational program and the specific knowledge and 
skills to be assessed and evaluated for the purpose of reporting 
student achievement. The IEP should be reviewed and updated 
regularly, at least once in every reporting period, and based on 
ongoing and continuous evaluation of the student’s progress. 
Based on Ontario (2007: 69) there is three basic barriers. There are 
behaviour barrier, communication barrier, and social barrier. All of the 
services in teaching and learning process are always based on these barriers 
to solve and develop their barriers. Based on this theory, there is theory to 
develop each barriers. So All services that is conducted to autism student 
can work effectively. 
1) Developing Behaviour Barriers for Autism Student 
 Based on Ontario (2007: 70) There is some steps for developing 
behaviour barriers od autism student: 
a) Define targeted behaviours. 
b) Analyse data to develop a hypothesis about the function of the 
behaviour. 
c) Do a functional analysis to test the hypothesis. 
d) Develop a behaviour support plan. 
e) Monitor progress and identify alternative strategies. 
2) Developing Communication Barriers for Autism Student 
Effective communication service for students with Autism need 
to support the development of functional communication skills to 
enhance or increase interactions with others (Ontario, 2007: 79). A 
communication program should use a variety of methods that are based 
on the student’s individual strengths and needs and the communication 
goals that are determined to be appropriate for the student. Decisions 
about the communication system that is considered most effective for a 
student to use are determined by an assessment of the student’s current 
communication abilities. 
The student’s expressive, receptive, and social communication 
skills are usually assessed by an a speech-language pathologist (SLP). It 
is essential that the program to develop communication skills is at the 
level of the student’s cognitive and linguistic development and includes 
 methods, words, or concepts that are meaningful and functional to the 
child. 
For students who use spoken language, the goals of a 
communication program could be to enhance the development of 
language and communication skills and to increase the use of verbal 
behaviours. Communication goals for students who do not use spoken 
language could include learning to vocalize, gesture, sign manually, or 
use alternative methods, such as pictures or objects, to enhance 
communication attempts. 
Students with autism often require direct instruction, as well as 
opportunities for social interactions in which to learn, develop, 
communication and practise communication skills. It is often necessary 
to teach the student the verbal language and other communication 
methods that are required across a variety of communicative situations, 
such as the following: 
a) Greetings (“Hello”, wave hand); 
b) Requests (“Please help”, manual sign); 
c) Refusals (“No, thank you”, shake head); 
d) Comments (“I live on Main Street”, point to visual address). 
Speech, language, and communication skills that are taught in 
the student’s natural environment are more likely to generalize to other 
environments. Structured formal and informal opportunities for the 
student to communicate with various individuals (peers and adults) 
 throughout the student’s day will increase the possibility that the student 
will use the communication in other settings. There is some activities 
that teacher can be used to develop communication barriers, and it can 
be considered to develop and design material for autism student based 
on Ontario’s theory. Developing Social Barriers for Autism Student 
When considering the development of social interaction skills 
for students with ASD, it is important to keep in mind that impairment 
in the area of social skills is associated with a diagnosis of the disorder. 
Individuals with autism generally do not learn social skills through 
incidental experiences and exposure to social situations. Most often, it 
is necessary to work on skill development by directly teaching the 
language and rituals of social interaction. Students with ASD also need 
to be provided opportunities to use their social skills and generalize them 
to the larger school environment, home, and community (Ontario, 2007: 
81). 
It is important for the teacher, support personnel, and parents to 
discuss and develop a comprehensive profile of the social skills already 
used by the student in other environments, such as the preschool, 
daycare, home, and community settings. It is necessary to observe the 
student in the school setting to see how or whether these skills are 
generalizing to the new school environment. When an accurate picture 
has been formed, a plan for social skill development can be devised. 
 An important component in building a solid foundation for skill 
development is the creation of a climate in the classroom and school in 
which individual differences are understood, accepted, and 
accommodated. Peers will play a significant role in helping a student 
learn how to interact successfully. To facilitate positive interactions at 
school, the following social skills are particularly important for students 
to learn: 
a) Greetings; 
b) Initiating and closing interactions; 
c) Choosing activities; 
d) Sharing; 
e) Waiting; 
f) Turn taking; 
g) Playing games. 
Strategies to Facilitate Social Understanding for autism student are: 
a) Social scripts; 
b) Stories That Teach Social Understanding; 
c) Recognizing Emotions and Facial Expressions; 
d) The Use of Media in Developing Social Awareness; 
e) Issues in Adolescence; 
f) Privacy; 
g) Safety.  
 
 c. Garside’s Theory 
Garside (2000: 21) states planning the instructional program for 
students with autism is complex, because these students have 
significant differences from most other students in learning style, 
communication, and social skill development, and often have 
challenging behaviours. There is considerable individual variability in 
how these characteristics affect a particular person. 
Programs must be individualized and based on the unique 
needs and abilities of each student. Knowing how the student’s ability 
to process information and communicate are affected by autism is 
critically important to planning. A student’s education program could 
include a combination of instructional activities from the regular 
curriculum as well as activities based on goals and objectives that are 
unique to the individual and set out in an Individual Education Plan 
(IEP). The IEP is developed through collaboration by a team of people 
directly involved with the student, such as the classroom teacher, 
parents, the student if appropriate, and special education teacher. In 
some cases, planning involves others, such as teacher assistants, speech 
and language pathologists, behaviour consultants, and school 
psychologists. It is important for school staff to be aware of 
interventions being used to support the student, so that the school 
program can be as congruent as possible with that program or therapy. 
Because students with autism have difficulty with change, it is 
important to try to plan so that supports complement each other.  
 Needs of some students with autism and the support required 
to meet those needs sometimes go beyond the mandate of the school 
system. To be most efficient and have the best outcomes for students, 
a collaborative approach among all those working to support them is 
desirable. Some school have found it helpful to develop protocols with 
local agencies for how they will work together in order to plan supports 
for students and their families. Such protocols deal with areas such as 
information sharing, communication methods, meeting locations, and 
areas of responsibility. Such issues as service providers from outside 
the school working with the student in school can be dealt with 
smoothly when there is a protocol.  
Written Contents of an Individual Education Plan (IEP) is 
intended to guide the work of educators and to provide information on 
the types of modifications, adaptations, strategies, and services that 
will be used to support the student (Garside, 2000: 22). Effective IEP 
for autism student include: 
1) Personal and educational data, including assessment information. 
2) Information about the student’s strengths and needs. 
3) Long-term goals and short-term goals and objective.  
4) The long-term goals include the future vision for the student as an 
adult.  
5) Shortterm goals and objectives can be related to the regular 
curriculum or developed as individualized goals organized into 
 developmental domains such as the following: communication, 
including the development of expressive skills through speech 
and/or augmentative systems, development of receptive language, 
and pragmatic skills 
a) Socialization, development of social skills behaviours, 
appropriate to a variety of contexts and situations;  
b) Functional skills for independent living; 
c) Level of the student. 
6) Transition goals and objectives, including vocational skills. 
7) Resources and strategies that will be used in working toward the 
goals and objectives. 
8) How the student’s progress will be assessed and evaluated. 
9) Assignment of responsibility for carrying out specific aspects of 
the plan, with the level of service and who will carry it out. 
10) A process for review and evaluation of the plan, at least annually. 
Students with autism may demonstrate some unusual and 
challenging behaviours, and they do not always respond to the usual 
methods of discipline. To implement effective instructional activities, 
it may be necessary to first focus on managing the student’s behaviour. 
Behaviour problems are often the primary concern of teachers and 
parents, because they disrupt the learning of both the student and other 
students in the class, and harmony in the family. It may be necessary 
to develop a systematic plan for changing behaviour.It is important 
that any behaviour intervention plan be based on an understanding of 
 the characteristics of autism, as well as knowledge of the strengths and 
needs of the individual student. Understanding that all behaviour has 
a communicative function is essential in developing a successful 
intervention plan (Garside, 2000: 90). 
A behaviour intervention plan can be developed through a 
collaborative problem-solving process involving the significant 
people in the student’s life, including parents, classroom teachers, 
special educators, and teacher assistants. It may also include other 
involved persons, such as principals, behaviour consultants, speech 
and language pathologists, and psychologists. A good starting point is 
to understand the situation as a problem to be solved and to analyse 
the deficits in learning that may be causing the problem behaviour. 
When teachers and other educational workers are provided with 
appropriate information and training, they are better equipped to deal 
with challenging behaviour. The major steps of the problem-solving 
process for autism student are usually: 
1) Identifying the problem behaviour. 
2) Identifying the function of the behaviour and contributing 
factors. 
3) Identifying an alternative behaviour. 
4) Developing strategies for changing behaviour. 
a) Environmental adaptations. 
b) Positive program strategies. 
c) Reactive strategies. 
 5) Developing the behaviour intervention plan. 
6) Evaluating the behaviour intervention plan. 
From the explanation about theories of developing and designing 
materials  above, researcher can conclude that in the developing and designing 
materials for student with autism must implement some steps to conduct 
effective materials. In the basic, in developing and designing materials from all 
the experts implement assessment to know the needs of the student. Not only 
for autism student but also normal student. If other researcher develop and 
design material for normal student, they will search what the needs of student 
also. It is implemented in order to make effective learning because the barriers 
of their learning can solve and then the student can get positive impact. After 
doing assessment, the next step is making learning profile. From learing profile 
the barriers of the autism student can display then the developer can see clearly 
and then make goal of the material for short or long goal to solve the barrier of 
the student. Developer make competency and indicator that student can achieve 
through the material for their teaching and learning process. 
In this researcher, researcher use Yuwono’s theory for evaluating the 
material for autism student. Yuwono’s theory is used in the module of autism 
program published by Indonesia Ministry of Education and Culture. This 
module used by Indonesia English Teacher to design or develop learning 
program for autism students including designing and developing material. 
 
 
 D. Review on Autism 
1. Definition Student with special Need 
Kirk (1989: 37) defines students with special need or exceptional is 
student with different ability than normal students in mental, physical, 
emotional, communication ability, and social behavior. There is some 
typical of Students with special need in a typical classroom, the federal 
IDEA (Individual with Disabilities Education Act) in 1997 has identified 
the following thirteen categories of exceptional: autism, deaf-blindness, 
deafness, hearing impairment, mental retardation, multiple disabilities, 
orthopedic impairment, other health impairment, serious emotional 
disturbance, spesific learning disability, speech or language impairment, 
traumatic brain injury, and visual impairment. Spesific criteria for the 
classification of these disabilities are provided for only the learning 
disabilities category. 
 
2. Definition of Autism 
Suryana (2004: 3) states the term of autism come from the word 
“autos” which means own self and “isme” which means concept or 
ideology, it can be assumed that autism is the concept which means they 
are interested with their own world. Meanwhile, according to TEACCH (in 
Yuwono, 2009: 25) autism is a life-long developmental disability that 
prevents people from understanding what they see, hear, and otherwise 
sense. This results in severe problems with social relationships, 
communication, and behaviour. 
 Baron-Cohen, Leslie & Frith (1985: 5) stated that autism is a 
behaviorally defined neurodevelopmental disorder that impairs social, 
language, and adaptive functioning, examination of the cognitive origins of 
the behaviors characteristic of autistic has led to a greater understanding of 
this complex disorder and had resulted in several models of autistic. The 
recognition of deficits in theory of mind in individuals with autistic yielded 
better understanding of the communicative and social impairments. 
Autism is a complex neurological disorder which affects the 
functioning of brain, this prevents the people who suffer autism from 
understanding what the see, hear and otherwise the sense. Thus leads to a 
problem that prevents the autism people in communicating, behaving and 
socializing (Ruble, 2004: 55) 
American Psychiatric Association in Ministry Education of 
Columbia (2000: 3) defines autism as pervasive developmental disorder 
characterized by impairments in communication and social interaction, 
restricted, repetitive and stereotype patterns of behaviour, interest and 
activities. This results in severe problems with social relationships, 
communication, and behaviour. Meanwhile, William and Wright (2007: 
13) state that they affirm that autism is a developmental disorder that 
normally becomes evident in the first three years of a child’s life, 
Symptoms of autism vary widely and may include (repetitive use of objects, 
inability to communicate clearly, (2) resistence to changes in routine, and 
(3) difficulty with social interaction. 
 Based on some definitions explained above, it can be concluded that 
autism is evident in the first three years of a child’s life, it is also life-long 
developmental disability that prevents people from understanding what 
they see, hear, and otherwise sense. This result in severe problems with 
social relationships, communication, behavior, and neurodevelopmental 
disorder that impaire social, language, and adaptive functioning. 
3. Causes of Autism 
It has long been presumed that there is a common cause at the 
genetic, cognitive, and neural levels for autism characteristic triad of 
symptom. However, there is increasing suspicion that autism is instead a 
complex disorder whose core aspects have distinct causes that often co-
occur (Beaudet, 2007: 13). Deletion (1), duplication (2) and inversion (3) 
are all chromosome abnormalities that have been implicated in autism. 
Autism has a strong genetic basis, although the genetics of autism  are 
complex and it is unclear whether ASD is explained more by rare mutations 
with major effects, or by  rare multigane interactions of common genetic 
variants. Complexity arises  due to interactions among multiple genes, the 
environment, and epigenetic factors which do not change DNA but are 
heritable and influence gene expression (Rapin, 2008: 5). Studies of twins 
suggest that heritability is 0.7 for autism and as high as 0.9 for ASD, and 
siblings of those with autism  are about 25 times more likely to be autistic 
than the general population (Geschwind, 2011: 60). However, most of the 
mutations that increase autism risk have not been identified. Typically, 
autism cannot be traced to a Mendelian (single-gene) mutation or to a single 
 chromosome abnormality, and none of the genetic syndromes associated 
with ASD have been shown to selectively cause Autism. Numerous 
candidate genes have been located, with only small effects attributable to 
any particular gene. The large number of autistic individuals with 
unaffected family members may result from copy number variations-
spontaneous deletions or duplications in genetic material during meiosis 
(Cook, 2008: 455). Hence, a substial fraction of autism cases may be 
treaceable to genetic causes that are highly heritable but not inherited: that 
is, the mutation that causes the autism is not present in the potential 
genome. 
4. Level of Autism 
American Psychiatric Association (2013) requires three levels of 
autism. It is based on the three aspects that they became the basic barriers 
for autism students. They are verbal, social and behavioral. The autism 
levels from American Psychiatric Association are explained in the below : 
 
a. Level 1 or High Functioning Autism 
A picture of social communication for the autistic person at this 
level are: the weakness of social communication is seen when there is 
no support, difficulty initiating social interaction and decreasing 
interest in social interaction. An example is autistic individuals who 
are able to speak smoothly but failed to maintain communication and 
failed form a friendship. An overview of repetitive behavior for people 
with autism at this level are: having difficulty inside activity shifting, 
 problems in organizing and making planning that hampers 
independence. 
b. Level 2 or Moderete Functioning Autism 
A picture of social communication for the autistic person at this 
level are: visible weaknesses in social communication skills verbal and 
non-verbal, social weakness is clearly visible even when accompanied 
support, limited social interaction initiatives and abnormal responses 
on social stimulus. An overview of repetitive behaviors for people with 
disabilities. Autism at this level is: inflexible behavior, difficulty face 
change, repetitive or limited behavior with frequency high so as to 
disrupt individual functions in many contexts, distress and / or 
difficulty in changing focus or activities. 
c. Level 3 or Low Functioning Autism 
A picture of social communication for the autistic person at this 
level are: severe shortcomings in social communication skills verbal 
and non-verbal results in deep severe weakness function, social 
interaction initiatives are very limited and very responsive minimal on 
social stimuli. An example is someone with little talk that rarely 
interact, just interact if need something, strange and unusual approach 
to moment interact. An image of repetitive behavior for people with 
autism on These levels are: inflexible behavior, extreme difficulty in 
the face of change, repetitive and limited behavior interferes with 
functions in all areas. 
 B. Previous Related Study 
In arranging this thesis,the researcher needs to comprehend other result 
of researchers related to this research topic in order to give references. 
1. The first previous study is “Teaching English As Foreign Language to 
Student Autism”. This thesis was done by Arifah Hilyati who students of 
master program in english education at the Islamic University of Syarif 
Hidayatullah Jakarta in 2013. This thesis use qualitative as the research 
design. This thesis talk about autism students for their teaching in Inclusive 
School. The result of the study that conducting the appropriate teaching 
method, developing appropriate program and materials, syllabus and lesson 
plan, providing appropriate treatment for students, designing simplified 
test, evaluation for them and the goal to acquire English as Foreign 
Language for these students with autism is reached. In the other words, the 
purpose of these efforts is made to reach the goal of learning that is to 
achieve outcome through the designed process of learning. 
The are some similarities and differences of the research between 
the researcher and this previous study. The similarities are a) both of the 
researcher focuse on the autism students b) both of the research use 
qualitative study. The differences are a) the previous study focuse on the 
teaching english for autism students while this research focuses on the 
english material for the autism students. b) the research design is different, 
this previous use descriptive qualitative and then the researcher use content 
analysis by using data cooding in the technique of analyzing data. 
 2. The second previous study was done by Anisa Devi Prabajati/ A Thesis, 
Semarang State University, 2015. The thesis is about “Developing 
Teaching and Learning Materials for Encouraging the Involvement and 
Concentration of the Students with Special Needs (Specified for the Autism 
Students in SLB YPAC)”. This study use R & D as research method. The 
object of the study is English teaching-learning materials of SLB YPAC 
Semarang. The result of her study  is The materials could be said successful 
only if it had raised the students’ achievement, in this case when the 
students’ gain their concentration and involvement; it would automatically 
increase their achievemnt in English subject. Below is the comparison 
result of students’ score back when they used the teacher’s materials 
compilation with the score after they used the materials from the author. 
When the students use the material from the teacher the average score is 
76.6 then using the supplementary material from Anisa the average score 
is 80.43. So, the supplementary material can help teacher to conduct their 
teaching and learning to solve problem in using the text book that it is 
difficult to increase concentration and involvement of student. 
The are some similarities and differences of the research between 
the researcher and Anisa. The similarities are a) both of the researcher use 
english materials as the subject of the research b) focus on autism student. 
The differences are a) the materials that is as the subject of the research in 
Anisa thesis is made by herself and it become supplementary material while 
in the researcher the materials is made by the teacher pr creating own 
material done by teacher. b) the research design is different. Anis thesis use 
 R & D as the research design while this research use content analysis as the 
research design. 
3. An Interntional Journal of Special Need and Disabilities Studies is the third 
previous study. the journal entitled “Teachers, Methods and Materials: 
Exploring Oppurtinities and Challenges in Learning to read in Primary 
Schools in Two Kenyan Contexts” arranged by Dr. Runo Mary and Prof. 
Karugn Geoffrey from Kenyata University in 2013. The result of the study 
is nearly half of the teachers neither taught reading nor knew the methods 
to use in teaching reading. A third of the teachers (31.9%) used phonics, 
while another third favoured the whole-word method. The study concludes 
that lower grade teachers are ill-equipped with methods of teaching 
reading, while remediation practice is hardly a focus. It would be necessary 
to introduce reading as a subject at the teacher training level, and designate 
reading time through the primary education course. The similarity between 
the researcher and this previous study are a) both of the researchers focuses 
on special needs students b) both of the research also has topic about 
material for teaching. The differences are a) the researcher use content 
analysis design and this previous study adopted a mixed methods approach 
b) the material in this previous study focus in reading material c) this 
research focuses in the appropriatness of the material based on curriculum 
and the syllabus and this previous study focuses in the oppurtunities and 
the challenges. 
 
 CHAPTER III 
RESEARCH METHODOLOGY 
This chapter discuss about research design, data and source of data, research 
instrument, technique of collecting data, data coding, technique of data 
trustworthiness and technique of analyzing data. 
A. Research Design 
The researcher used content analysis design that categorized into 
descriptive qualitative research. Then, content analysis in education have been 
aimed at anwering question directly relating to the material analyzed. Content 
analysis is a sistematic, replicable technique for compressing many words of 
text into fewer categories based on explicit rules of coding (Krippendorf, 1980: 
15). Krippendorf notes that many content analysis researches are motivated by 
the search for techniques for infer from symbolic data which would be either 
too costly or too obtrustive by the use of other techniques. 
According to Ary, Jacobs, and Soresen (2010: 457) content or document 
analysis is a research method applied to written or visual material for the 
purpose of identifying specified characteristics of the material. They also stated 
that content analysis is widely used in education. Here are the purposes of 
content analysis in educational research by Jacobs, and Soresen (2010: 457), as 
follows: 
1. To identify bias, prejudice, or propaganda in textbooks 
2. To analyze types of errors in students’ writing 
3. To describe prevailing practices 
 4. To discover the level of difficulty of material in textbook or other 
publication.  
In this research, the researcher collects the data by selecting per topic 
of supplementary material contents. The focus of the study was analyzing 
English supplementary materials made by English teacher in a systematic and 
replicable manner based on curriculum and syllabus of autism student in grade 
XI at SMALB Autis Harmony Surakata. Curriculum is based on teaching and 
learning process especially in scientific approach on 2013 Curriculum and the 
autism student assessment that done by teacher based on the Yuwono’s theory 
and the Syllabus is based on the learning material that is used for grade XI. 
B. Data and Source of Data 
1. Source of the data 
Lofland in Meleong (1984: 47) that the main data  source in a 
research is words, and the more acts is addition data such as document and 
the others. The source of data in this research is documents about teaching 
material. The teaching material is supplementary materials made by 
English teacher in SMALB Autis Harmony for eleventh grade in academic 
year 2017/2018. This materials consist of eight topics is used to teach the 
autism student in odd and even semester.  
2. Data 
Conducted this research, the researcher take content of the material 
for each topics which provided in English supplementary material for 
eleventh grade student in SMALB Autis Harmony made by the teacher. 
 The topics are greetings, numbers, feelings, animals, things around them, 
time, family, and occupation. 
C. Research Instrument 
In identifying the study, the researcher needs some instruments to 
support in collecting the data. So, the instruments will make the researcher 
easier to finish the research. According to (Meleong, 2004: 163) states that for 
a qualitative research characteristics “it uses the researcher or by helping the 
data analysis to other people as the research instrument”, he also states that in 
a qualitative research which the researcher as a planner, collector, and analyst 
of the data. Then, the instrument in this research is the researcher herself. 
D. Technique of Collecting Data  
In this research, Researcher uses observation and document analysis as 
the techniques of collecting the data. 
1. Observation 
Nasution in Sugiyono (2013: 50) said that observation is a 
foundation for all science. The scientist only can work according the data, 
that is a fact about the real life which got by observation. The data colleted 
and often helped by various high technology tools, so the tiny things like 
proton and electron or very far things like those in the outer space can be 
observed clearly. Observation is a complex process, a process that arranged 
from various biological and psychological processes. Two of them which 
are the most important are observation and remembrance processes (Hadi, 
2013: 203). 
 The researcher use the table of observation checklist and field note 
as the observation instrument. As stated by Cunningsworth (1984: 100), 
one of the research instruments in content analysis is checklist. Research 
observe the document material and teaching and learning process especially 
in scientific approach. Observation checklist is to observe the relevance 
between the materials with student assesment based on Yuwono’s Theory 
(see on page 36 table 2.1) and English Material in Syllabus for Eleventh 
Grade (see on page 26). Field note is used to observe teaching and learning 
process especially in scientific approach to crosscheck the implementation 
of the material. 
2. Document analysis 
According to Rose and Grosvenor (2001: 50) document analysis is 
a valuable method for understanding and explaining social relations. 
Document analysis is not only collect and write in quoting form but also 
find the result of analysis of the document. 
Document that is used in this reasearch, there are syllabus and 
English supplementary materials made by English teacher for autism 
student in grade XI. Researcher takes all of the materials in odd and even 
semester. Then the researcher analyze the content of the  material in each 
materials of each meeting by broken down then they are examined by 
syllabus and curriculum (based on 2013 curriculum in scientific approach 
and student assessment) in order to know the appropriateness among 
English supplementary materials made by English teacher, syllabus and 
curriculum. 
 The procedure of data gathering found the teaching materials that 
evaluated English supplementary materials made by Engish teacher. Then 
the researcher is doing the next step of collecting data. Researcher analyzed 
the appropriateness of English supplementary materials with curriculum 
based on 2013 curriculum in scientific approach and using learning profile 
of student’s assessment in Yuwono’s theory. For the appropriateness of 
English supplementary material with syllabus, it used the teaching and 
learning material that is stated in syllabus. First, researcher read all the 
materials. Second, researcher classified the english supplementary 
materials based on the topics to 2013 curriculum in scientific approach and 
the aspects in learning profile that is made by teacher based on the student’s 
assessment and devided the topics with the syllabus that were appropriate 
or not by using checklist in table. Third,The researcher reduced the data 
which select code is based on curriculum and material in syllabus it 
involves the process of selecting and focusing the raw data into refined data. 
The last, the researcher made interpretation from the data that was found 
for the first and second problem statement.  
E. Data Coding 
In this research, the researcher gives some codes in each  data in order 
to make easy in analyzing the data. The some code will be explained as follow: 
1. Coding for the appropriateness between English supplementary materials 
with curriculum based on Yuwono’s Theory 
 a. The code of T..... (Topic) example T1 as used to show the order of part 
of Topic inside of supplementary materials means Topic-1. 
b. The numeral 001, 002,003… are used to show the order of the data 
number especially part in the material based on each topic. 
c. The alphabetic capital letters are used to classify the six aspect of the 
Curriculum that based on the autism student assessment. These are 
written bellow:  
B  : Behavior 
SI : Social Interaction 
CL : Communication and Language 
S : Sensory 
M : Motor 
SD : Self-Development 
d. The code of C...... (Competency) example C1 as used to show the 
competency in the teaching material means Competency-1. 
e. The code of I...... (Indicator) example I1 as used to show the indicators 
in the teaching material means Indicator-1. 
f. The numeral 9, 12, 28, 38… are used to show the pages of code in the 
supplementary materials. To differentiate from the number of the data, 
the researcher gives capital letter Pg. it means that Pg is the number of 
the page, for examples: Pg.9, Pg.12, and Pg.38 and others.  
Those are can be put together into sentences in the example bellow: 
T1/001/B/C1/I1/Pg.12 means the first data is Behavior aspect in the 
 Competency 1 and Indicator 1 which is located in page 12. By giving a code 
to each data, the data becomes easier to be classified.  
2. Coding for the appropriateness between English supplementary materials 
with syllabus 
a. The code of T..... (Topic) example T1 as used to show the order of part 
of Topic inside of supplementary materials means Topic-1. 
b. The numeral 001, 002,003… are used to show the order of the data 
number. 
c. The code of A ..... (activity or part) example A1 as used to show the 
order of activity or part of Topic inside of supplementary materials 
means Activity-1 or part A 
d. The numeral 9, 12, 28, 38… are used to show the pages of code in the 
supplementary materials. To differentiate from the number of the data, 
the researcher gives capital letter Pg. it means that Pg is the number of 
the page, for examples: Pg.9, Pg.12, and Pg.38 and others.  
Those are can be put together into sentences in the example 
bellow: T1/001/A1/ Pg.12 means the first data is from Topic 1 in 
Aktivitas 1 or in part A that is located in page 12. By giving a code to 
each data, the data becomes easier to be classified.  
F. Technique of Data Trustworthiness 
The qualitative research needs the validity of the data. Actually, the 
validation of data analysis designates the quality of the researcher’s result. In 
this research, the researcher uses triangulation to develop the trustworthiness of 
data. Sutopo (2002: 78) states that triangulation is the most common way that 
 is needed to develop the trustworthness of the data in qualitative research. there 
are four kinds of triangulation. 
1. Data triangulation 
This technique drives the researcher use many sources of data in 
collecting the data. It means that same data will be more valid if it is taken 
from many different sources. This triangulation based on different sources 
of the data rather than the emphasis of the technique of collecting the data.  
2. Investigator triangulation 
Investigator triangulation is the result of the research both data and 
conclusion can be tasted validity from the other researchers. From the 
findings, the researcher can find the final conclusion which is able to use to 
make the result of the research valid. 
3. Method triangulation 
This triangulation technique can be done by the researcher in 
collecting the same data by using different methods, checking the validity 
of the source data by using different method. So, method triangulation is 
this research done by comparing different data which are obtained from 
different methods. 
4. Theory triangulation 
This triangulation is done by the researcher by using perspective 
more than one theory in discussing the matter of the research. From some 
perspective theories will be found deeper point of view. 
 In this research, the researcher used method and theory triangulation. In 
using method triangulation, the researcher collect and check the data from result 
of observation of the implementation the materials in teaching and learning 
process and document analysis.  For theory triangulation, the researcher used 
Yuwono’s theory and 2013 curriculum in scientific approach. 
G. Technique of Analyzing Data 
The researcher conducted the interactive model of data analysis by 
Miles and Huberman (1994: 429) includes data reduction, data display and 
drawing the data. The explanations of interactive models in data analysis are 
below: 
1. Data Reduction 
According to Miles and Huberman (1994: 429), with data reduction, 
the potential universe of data is reduced in an anticipatory way as the 
researcher chooses a conceptual framework, research questions, cases, and 
instrument. In this step the data reduction is done through making resume 
from the data collected from the filled.  
2. Data Display 
Miles and Huberman (1994: 429) stated that data display defined as 
an organized, compressed assembly of information that permits conclusion 
drawing and/or action taking, is a second, inevitable, part of analysis. The 
researcher typically needs to see a reduced set of data as a basis for thinking 
about its meaning.  
In this research, based on the collecting data that show about code to 
collecting. The data display is conducted in some steps, including sample 
 data (T1/001/B/C1/I1/Pg.12)  or code, topic, number of pages, each part of 
the aspect, competency and indicator. In which,  for example 
(T1/001/B/C1/I1/Pg.12)   means: 
T..... = Topic-... 
00.... = The order of the data number 
B......= Type of aspect based on student assessment  
C......= Competency 
I.......= Indicator 
Pg.....= Page 
 After displaying the code of data, the researcher is doing the part of 
analysis. In the analysis of data, she show the appropriateness of English 
supplementary material with the syllabus and curriculum.  
3. Conclusion: Drawing and Verification 
“Conclusion drawing and verification involve the researcher in 
interpretation: drawing meanings from displayed data.” (Miles and 
Huberman, 1994: 429). In this step, the researcher made an initial 
conclusion about the appropriateness among curriculum, syllabus and 
English supplementary materials made by English teacher for autism 
student. 
 
 
 
 In calculating the data, the researcher used the theory from Sudjino 
(in Prasojo, 2014: 30). Below the formula to help the researcher presented 
the data: 
P =
F
N
x 100% 
P : Percentage 
F : Frequency of criteria fulfilled by the materials in each aspect 
N : The total number of criteria in each aspect 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 CHAPTER IV  
RESEARCH FINDINGS AND DISCUSSION  
This chapter attempted to answer the formulation of the problem mentioned 
in Chapter I. In order to answer the question, the data was gathered from checklist, 
field note and documented during the research. The data presented and analyzed in 
this chapter. The data was used to answer the problem statement about the 
appropriateness of English supplementary materials with curriculum and syllabus.  
Researcher had some procedures to do analysis the English supplementary 
materials for autism student. Researcher analyzed the appropriateness of English 
supplementary materials with Curriculum. The curriculum is based on teaching and 
learning process especially in scientific approach and using learning profile of 
student’s assessment. For the appropriateness of English supplementary material 
with syllabus, it used the teaching and learning material that is stated in syllabus. 
First, researcher read all the materials. Second, researcher classified the english 
supplementary materials based on the topics to the aspects in learning profile that 
is made by teacher based on the student’s assessment in Yuwono’s theory and 
teaching and learning process especially in scientific approach then devided the 
topics with the syllabus that were appropriate or not by using checklist in table. 
Third,The researcher reduced the data which select code is based on curriculum and 
material in syllabus. The last, the researcher made interpretation from the data that 
was found for the first and second problem statement.   
 A. Research Finding  
The material analyzed in this research is English supplementary 
materials. Those material are made by Ratna Kusuma Wardani for autism 
student in SMALB Autis Harmony for grade XI. Those materials are used by 
her to teach student. Those materials contain 15 pages and 8 topics (1-2 pages 
for every topic). There are 32 student’s part that build in those materials. Not 
all of the criteria in syllabus and curriculum can be fulfilled by English 
supplementary materials. The percentages were calculated with some criteria 
based on the curriculum and syllabus. In this materials, There are greetings, 
numbers, feelings, animals, things around them, time, family, and occupation 
topics. There are 2 finding in this research: (1) The appropriateness English 
supplementary materials with curriculum (2) The appropriateness English 
supplementary materials with syllabus. Below are the explanations:   
1. The Appropriateness English Supplementary Materials with  
Curriculum  
a. Based on Teaching and Learing Process in Scientific Approach  
2013 Curriculum used scientific approach in teaching and learning 
pocess. Scientific approach in 2013 curriculum have 5 aspects. There are 
observing, questioning, associating, experimenting, and communicating. 
Here, the researcher has devided the domain based on the stages of 
scientfic approach.  
There are eight topics in English supplementary materials. After 
analyze English supplementary materials based on scientific approach in 
 2013 curriculum, the researcher made observation. She found that there is 
no appropriateness between English supplementary materials made by 
English teacher five stages in scientific approach that in teaching and 
learning process.  
b. Based on Curriculum in learning profile made by student 
assessment in Yuwono’s Theory  
In deciding the appropriateness English supplementary materials 
with curriculum based on Yuwono’s Theory, first the researcher used 
deep evaluation checklist suggested by Yuwono’s theory, based on the 
learning profile that is done by assessment.  
    Table 4.1 The Curriculum Assessment Checklist Suggested by Yuwono’s Theory.   
No  Aspect  Yes  No  
1  Behavior  ✓  -  
2  Social Interaction  ✓  -  
3  Communication and 
Language  
✓  -  
4  Sensory  -  ✓  
5  Motoric  ✓  -  
6  Self-Development  -  ✓  
 TOTAL  4  2  
From the table above, “Yes” criteria got score 4 and  “No” criteria 
got score 2. The English supplementary material material should fulfill the 
criteria of individual learning profile to be categorized as a good material 
for autism student. All English supplementary materials made by English 
teacher are relevant with the four aspects. There are behavior, social 
interaction, communication and language, and motoric aspect. sensory and 
self-development aspect are fulfilled by the english Supplementary  
 materials.   
There is found 80 data ( see on appendix) that are found appropriate 
with curriculum. From 80 data that are found appropriate with curiculum, 
there are 5 data that include in behavior aspect, 8 data that include in social 
interaction aspect, 51 data that include in communication and language 
aspect and 16 data that include in motoric aspect. The dominant aspect in 
the English supplementary material based on curriculum is in 
communication and language aspect.  
2. The Appropriateness English Supplementary Materials with Syllabus  
This analysis was done by presenting the finding of the 
appropriateness English supplementary materials with syllabus. The 
analysis is using checklist that is consist of learning materials in syllabus. 
The researcher already analyzed the learning material in supplementary 
material made by English teacher with learning material in sylllabus for 
autism students in grade XI.   
Table 4.2 Learning Material Checklist Suggested Syllabus for autism student in grade 
XI   
No  Learning Material in Syllabus  Yes  No  
1  Introducing Themselves to other people  
a. How to asking and giving personal information  
b. How to respond of asking and giving personal information  
✓  -  
2  Asking Permission:  
a. How to ask for permission  
b. How to give permission  
c. How to refuse a giving permission  
-  ✓  
3  Prohibition Instruction:  
a. How to give instruction   
b. How to give prohibition  
-  ✓  
 4  Requesting Expression:  
a. How to request  somone to do something  
b. How to respond  
-  ✓  
5  Offering Something:  
a. How to offering something  
b. How to respond to an offering something  
-  ✓  
6  Daily Habits:  
a. Daily activities  
b. Simple present to talk daily activities  
-  ✓  
7  Linguistics aspects:  
a. Possessive pronaun  
b. Using “this”  
c. Using of “to be”  
d. Verb  
e. Spelling  
f. Word pressure  
g. Intonation  
h. Punctuation  
i. Modal (can, may)  
j. Singular and Plural pronaun  
k. Hand writing  
l. Simple present tense  
m. Expression and moral value about some tpics and song  
n. Command word  
✓  -  
 TOTAL  2  5  
  
From the table above, “Yes” criteria got score 2 and  “No” criteria 
got score 5. English materials for autism students for grade XI in syllabus 
has seven topics. There are introducing themselves to other, asking 
permission, prohibition instruction, requesting expression, offering 
something, daily habits, and linguistics aspect. The English supplementary 
materials have eight topics but just two materials of english material based 
on syllabus that is fulfilled by English supplementary materials made by 
English teacher. There are material in introducing themselves to other 
people and linguistcs aspects. The dominant aspect is in linguistic aspect. 
From 92 data (see on appendix) that are appropriate with Englih material in 
syllabus, there are 2 data that is appropriate with introducing themselves to 
other people topic and 92 data that are appropriate with lingistic aspect  
 material. In linguistics aspect, there are 4 data for possesive word, 11 data 
for the using of to be, 2 data for verb, 6 data for word pressure, 10 data for 
intonation, 12 data for punctuation, 4 data for modal, 10 data for using of 
singular and plural noun, 17 data for hand writing, 11 data for simple present 
tense, and 3 data for expression and moral value about some topics and song.  
The bigggest number from linguistics aspect is in hand writing aspect. It 
means the material in the materials in English supplementary has concern in 
the writing part of the student.  
B. DISCUSSION  
The following is about the explanation about  the criteria in curriculum 
and learning material in syllabus that is fulfilled by English supplementary 
materials made by English teacher for autism student for grade XI at SMALB 
Autis Harmony but before explain it, researcher will explain one by one the 
topic of the supplementary materials briefly. There are eight topics. They are 
greeting, number, feeling, animal, things around them, time, family and 
occupation.  
1. The first topic   
The first topic of English supplementary material talk about greeting. 
This topic has two pages. This topic talk about personal information and 
greetings material. The material has six activities. The part A and B include 
in personal information material. The part in part A is about conversation 
and part B has form about answering sheet about personal information. The 
 part C untill D include in greetings material. Part C and D, there are songs. 
Part B are a conversation about greetings. Part C are translation part.  
 Researcher classified the material that is suitable with four aspects 
in the student learning profile. For the first material about personal 
information, there are social interaction, communication and language and 
motoric aspect. For the social interaction, the competency is be able to 
socialize in the neighborhood. The indicator is to communicate with other. 
For the communication and language, The competency that is gotten by the 
students is three competencies. The first competency is conducting initial 
communication correctly and the indicator in this part is to answer questions 
according to the conditions at the time. The second competency is be able 
to express feelings and thoughts with indicators to be able express orally and 
answer a simple question about “what” questions. The third competencies is 
about understand command word and the indicator is can perform single 
stages commands. Moreover in this material also teach student in motoric 
aspect. The competency gotten by student is be able to do soft motor 
exercises. The indicator for the students is be able to write.   
In the second materials, it is about greetings. There are four parts. 
They are Part C untill D. Part C and D , it is about singing. In this part, there 
are two songs. The songs is related to the greetings. The material relevant 
with behavior and communication and language aspect. For the behavior 
aspect, the competency is having cooperative behavior and the indicator is 
can follow or do simple activities. For the communication and language, the 
competency is be able to express feelings and thought. The indicators can 
 express orally by using song. The other competency is about understand 
command word and the indicator is can perform double stages commands. 
Second part, it is about conversation. There are two conversations in the 
material. This material is relevant with social interaction and 
communication and language aspects. For the social interaction aspect, 
There is the first competency that is be able to socialize in the neighborhood. 
The indicator is to communicate with other. For the communication and 
language aspect, there is two competency. The first competency is be able 
to express feelings and thought and the indicator is be able to express orally. 
The second competency is about understand command word and the 
indicator is can perform single stages commands. Third, the student is given 
exercise to translate into Indonesian. It is relevant with communication and 
language and motoric aspect  for the communication and language aspect, 
there is competency about understand command word and the indicator is 
can perform aboit single stages command word. For motoric aspect, the 
competency is be able to do soft motor exercises and the indicator is be able 
to write.  
Talking about syllabus, in this material in the part of personal 
information is relevant with the material in the syllabus for autism student 
in grade XI. This part learn how to asking and giving personal information 
and how to respond of asking and giving personal information. The topic 
teach student about some linguistics aspects as the syllabus talk. The 
linguistics aspects are about simple present tense, nomina singular and 
plural, using of to be, singular and plural word by using determiner, word 
 preassure, intonation, punctuation, hand writting, and expression that is has 
information related to the topics and song.  
2. Second Topic  
The second topic of English supplementary material is talking about 
number. This topic has one page. This topic has two activities. There are 
part A and B. In those part, it is relevant with communications and language 
and motoric aspect. For the communication and language aspect, the 
competency that is gotten by the students is understand command word.  
The indicator is can perform double stages command’s: “Let’s....”.  
Moreover in this material also teach student in motoric aspect. The 
competency gotten by student is be able to do soft motor exercises. The 
indicator for the students is be able to write.   
Talking about syllabus, there is no number topics in syllabus for 
autism student in grade XI. There is  linguistics aspects . It is hand writing. 3. 
Third Topic  
The third topic of English supplementary material is talking about 
feelings. This topic has two pages. This topic consist of five activities and it 
is from part a untill E. This topics is relevant with communication and 
language and motoric aspect. For the communication and language aspects, 
there are two competencies. For the first, the competency is be able to 
express feelings and thoughts and the indicator is can express orally. For the 
second, the competency is understand command word and the indicator is 
can perform about single stages command word. For the motoric aspect, the 
 competency is be able to do soft motor exercise. the indicator is student be 
able to write about their feelings.  
Talking about syllabus, there is no feeling topics in syllabus for 
autism student in grade XI. The topic teach student about some linguistic 
aspect as the syllabus talk. The linguistics are simple prasent tense, about 
verb, punctuation and hand writing.   
4. Fourth Topic  
The fourth topic of English supplementary material is talking about 
animal. This topic has four pages. This topics has seven part and it is from 
part A untill G. The first part  or part A is conversations about animal. There 
is two conversations. In this part, there is social interaction and 
communication and language aspect. For social interaction, the competency 
is be able to socialize in the neighborhood. The indicator is to communicate 
with other. For the communication and language aspects. There are three 
competencies. The first competency is be able to express feelings and 
thought. The indicators is be able to express orally and answering  a simple 
questions about “what” question. The second  
competency is understand object or things around them. The indicators can 
show animals: chicken, duck, cat, etc. The third competencies, the 
competency is understanding command word. The indicator is can perform 
single stages command word.   
The second part or part B is about vocabulary. This part include in  
 communication and language aspect. The competency are two 
competencies. For the first competency, it is be able to express feelings and 
thought. The indicator i can express orally. The second competency, it 
understand objects or things around them.The indicator is can show animal. 
The four part, it is same with the second part. There is vocabulary about 
animal also.  
The third part ort part C is talking about description of animal. In this 
material, students are given examples of description of animal. This part is 
found in communication and language aspects. There is two competencies. 
For the first competency, it is understanding object or things around them 
and the indicator is be able to show animals: chicken, duck, cat, etc.The 
second competency is understanding about command word and the 
indicator can perform single stages command word.  
The fifth part or part A is about translating part. In this part, there is 
communication and language and motoric aspect. For the communication 
and language aspect, the competency is understanding command word and 
the indicator is be able to perform single stages command word. For the 
motoric aspect, the competency is be able to do soft motor exercises. The 
indicators is to be able writing.   
Sixth part or part F is about game. There is animal crossworld. This 
crossword relevant to the social-interaction, communication and language, 
and motoric aspects. For the social interaction, the competency is to be able 
to follow a game well. The indicators are choosing their own part, can play 
 with peers and doing a structures game.  For the communication and 
language aspects, the competency is understand object or things around 
them and the indicator can show animals. For the motoric aspect, the 
competency is be able to do soft motor exercises and the indicator is be able 
to write.  
The last part in part G, it has two aspects. The first aspect is 
communication and language. The competency is understand objects or 
things around them and the indicator is can show animal. The second aspects 
is motoric aspect. The competency is be able to do soft motor exercises and 
the indicator is be able to write.  
Talking about syllabus, there is no animals topics in syllabus for 
autism student in grade XI. The topic teach student about some linguistic 
aspect as the syllabus talk. The linguistics are using of to be, using singular 
and plural word, using modal can and simple prasent tense. Other linguistics 
aspect are about spelling, word presure, intonation, punctuation and hand 
writing.  
5. Fifth Topic  
The fifth topic of English supplementary material talk about things 
arround them. This topic has two pages. There are four activities. The A and 
B part talk about things arround school and C and D activities talk about 
things around their house.   
All of the activities in this topics are relevant with communication 
and language and motoric aspects. For the communication and language 
 aspect, there are three competencies. The first competency is be able to 
express feelings and thoughts and the indicator is be able to express orally. 
The second competency is about understanding objects or things around 
them and the indicator is be able to show things around them such as things 
around their school and house. the third competency about  understandinf 
command word. The indicator is be able to perform single stages command 
word. For the motoric aspects, the competency is be able to do soft motor 
exercises. The indicators is be able to write.   
Talking about syllabus, there is no things arround them topics in 
syllabus for autism student in grade XI. The topic teach student about some 
linguistic aspect as the syllabus talk. Linguistic aspects in this topic  are  
verb, using of singular and plural word by using a, the, this, those,my, their 
or not, punctuation, and hand writing.  
6. Sixth Topic  
The sixth topic of English supplementary material is talking about 
time. This topic has two pages. This topic has four activities. The topics are 
from part A untill D. There are four aspects in this topics. There are 
behavior, social interaction, communication and language, and motoric.   
The first part in part A is about expression of asking for the time. This 
part has two aspect in the material. there are social interaction and 
communication aspect.For social interaction aspect, the competency is be 
able to socialize in the neighborhood. The indicator is communicate with 
other. For the communication and language aspect,There is two competency 
in part A. For the first competency, it has competency that is conducting 
 initial communication correctly. That competency has indicator that is 
answering questions according to the conditions at the time. For the second 
competency is be able to express feelings and thoughts.  
The second part in part B is about writing part about time. This part 
has two aspect in te material. the two aspects are communication and 
language and motoric aspect. For the communication and language aspect, 
the competency is understand command word and the indicator is can 
express orally. For the motoric aspect, the competency is be able to do soft 
motor exercises. The indicator is be able to write,  
The third part in part C is about expression for question about time. 
There is three aspect. those are social interactin, communication and 
language, and motoric aspect. For the social interaction, the competency is 
be able to socialize in the neighborhood and the indicator is communicationg 
with others. For the communication and language aspect, the competency is 
be able to express feelings and thoughts and the indicator is answering a 
simple questions about “what” question. For the motoric aspect, the 
competency is be able to do soft motor exercises and the indicator is be able 
to write.  
The last part in part D. There is a song about the name of day. This 
part include in behavior and communication and language aspect. The 
behavior aspects has competency about having cooperative behavior. The 
indicators can follow/ do simple activities in this material is singing about 
time. The communication and language has competency that is understand 
 command word and the indicator is be able to perform double stages 
commands word.  
Talking about syllabus, there is no time topics in syllabus for 
autism student in grade XI. The topic teach student about some linguistic 
aspect as the syllabus talk. Simple prasent tense is learnt to the student. 
other aspects are  intonation, punctuation, and hand writing.   
7. Seventh Topic  
The seventh topic of English supplementary material is talking about 
family. This topic has one page. This topic has two activities. For the first 
activities in part A, it is relevant with communication and language and 
motoric aspects. In communication and language aspects, there are two 
competencies. The first competencies is be able to express feelings an 
toughts and the indicators are be able to call people around and express 
orally. The second competencies is identify people in their environment and 
the indicator identify family. In motoric aspect, the competency is able to do 
soft motor exercises. The indicator is be able to write description about their 
family. For activities in part B, there is acommunication and anguage aspect 
that the competency is be able to express feelings and thought with indicator 
that is can express orally.  
Talking about syllabus, there is no family topic in syllabus for autism 
student in grade XI. The topic teach student about some linguistic aspect as 
the syllabus talk. Simple prasent tense is learnt to the student. other aspects 
are  possesive word, intonation, punctuation, and hand writing.  
 8. Eighth Topic  
The eighth topic of English supplementary material is talking about 
occupation. This topic has one page. This material is appropriate with the 
communication and language aspect. The comptency is identify people in 
thir environement. The indicator is identify their family.   
Talking about syllabus, there is no occupation topics in syllabus for 
autism student in grade XI. The topic teach student about some linguistic 
aspect as the syllabus talk. Simple prasent tense is learnt to the student. other 
aspect is  using of to be.  
After researcher classified the english supplementary material by 
curriculum and syllabus, Researcher analyzed the appropriateness English 
supplementary material with curriculum and syllabus. This is the result of analysis 
and the discussion:  
1. The Appropriateness English Supplementary Materials with Curriculum  
a. Based on 2013 Curriculum  
Scientific approach in 2013 Curriculum have 5 aspects, the aspects 
include Observing, Questioning, Associating, Associating, Experimenting, 
and Communicating. Here, researcher has devided domains based on the 
stages of scientific approach as it describe inthe following explanation.  
 
 
 1) D1: Observing  
According to the Guidebook of 2013 Curriculum, by doing this 
method (observation), the students find the fact that there is correlation 
between the object that is observed and the learning materials, which are 
used by the teacher. In the process of observing, the student may read, 
watch, or listen some example from many resources directly and or 
indirectly. From the English supplementary material, it can be seen that 
there are some activities that is fulfilled in observing part.  
  
  
Table 4.3  Observing Step in Each Topic  
Topic   Observation  Part  Page  The 
Implementation  
Topic 1  1.  Read the conversation below!  1.  
2.  
Part A  
Part D  
1  
2  
  
Topic 2   -   -  -    
Topic 3   -   -  -    
Topic 4  1.  Read the conversation below!  1.  
2.  
Part A 
Part B  
1  
2  
  
Topic 5   -   -  -    
Topic 6   -   -  -    
Topic 7  1.  Speaking part  1.  Part A  1    
Topic 8   -   -  -    
  
From the table above there is three topics that have part in observing 
aspect. the four of the observing is about reading a conversation. There are 
in The first topic, four topic and the seventh topic. There are four topic that 
didn’t have observing aspect, they are second topic, third topic, fifth topic, 
 sixth topic, and eighth topic. It can be conclude that not all of the English 
supplementary material implemented Observation aspect in the materials.  
2) D2: Questioning  
The part questioning is done as one of process of developing 
student’s knowledge in the form of concept, principal, procedures, law, 
theory and thinking cognitively. Questioning stage may be done by 
discussion and group task.   
After the researcher analyzed English supplementary material, the 
detailed of questioning stage can not be presented in the English 
supplementary Material. There are no discussion and group task in that 
materials, all of the part in English supplementary materials didn’t have 
discussion and group task. From those data, the researcher can conclude 
that the English supplementary materials didn’t follow questioning aspect 
in the English supplementary Material.  
3) D3: Experimenting  
Experimenting or exploration can be done by reading, listening, 
watching the example of the text which is studied in many resources, 
including textbook, guide book, by paying attention to the social 
structures, expression and text structure, language, features and the format 
of writing. There are two activities that are represent the experimenting 
step, there are project and game. The project is located in the end of 
activities. It definetly asked the students to   do some experiment by 
implementing the material they have got from the material.   
 After the researcher analyzed English supplementary material, the 
detailed of experimenting stage can not be presented in the English 
supplementary Material. There are no experimenting step in that materials. 
From that data, the researcher can conclude that the English supplementary 
materials didn’t implement experimenting aspect in the English 
supplementary Material.  
4) D4: Associating  
According to the theory from Hosnan (2014: 69), the process of 
learning will be affective if there is an interaction between teacher and 
students. another point of view argued that associating part can be done by 
group work in the form of text, analysis, classifying, comparing, 
expression, discussion, and getting feedback from the teacher (Guidebook, 
2013). The appropriateness of associating step on each topic can be viewed 
by analyzing the task that is done by students in group.   
After the researcher analyzed English supplementary material, the 
detailed of associating stage can not be presented in the English 
supplementary Material. There are  no associating part can be done work 
in the form of tet, analysis, classifying, comparing, expression, discussion 
and getting feedback from the teacher. Because there is also that didn’t 
have gtoup work or discussion part.  It can be concluded that English 
supplementary material didn’t follow Associating aspect in the material 
for Autism student.  
 5) D5: Communicating  
The Regulation of Ministry Education and Culture number 81a 
stated that the definition of communicating is an part to present the result 
of analysis, the conclusion based on the result of analysis, in the form of 
verbal, written, or other media. The other definition is from Hosnan (2014)  
defined that communicating part can be done by presenting a  
conceptualization in the form of verbal, written, diagram, chart, picture or 
other media. From the definitin above, the researcher can conclude that 
both Hosnan and Ministry of Education and Culture definition is 
connected each other. The aspect of communication is the part which 
encourage students to present the result of analysis of written or verbal.   
After the researcher analyzed English supplementary material, the 
detailed of communicating stage can not be presented in the English 
supplementary Material. There are no an part to present the result of 
analysis, the conclusion based on the result of analysis in the form of 
verbal, written, or other media and presenting a conceptualization in the 
form of verbal, written, diagram, chart, picture or other media. It can be 
concluded that English supplementary material didn’t follow 
Communicating aspect in the material for Autism student.  
The detail of scientific approach developed in every topic will be 
describe on the table:  
 
 Table 4.4  Detail of Scientific Approach in Every Topic  
Topic  D1  D2  D3  D4  D5  
1  T1/A1/Pg.1  
T1/A4/Pg.4  
-  -  -  -  
2  -  -  -  -  -  
3  -  -  -  -  -  
4  T4/A1/Pg.1  
T4/A3/Pg.2  
-  -  -  -  
5  -  -  -  -  -  
6  -  -  -  -  -  
7  T7/A1/Pg.1  -  -  -  -  
8  -  -  -  -  -  
  
The table above is the result after analyzing the whole topic in 
English supplementary materials for autism students. here the researcher 
make a list of scientific approach aspect that applied in every topic. The 
scientific aproavh aspect include 5M (Observing, Questioning, 
Experimenting, Associating, Communicating). After gather all the data, the 
researcher put the data into the table. From the table above not all topic that 
provides 5M. There is only in observing aspect that can fulfilled by the all 
of thetopic, there are in Topic 1, Topic 4 and topic 7. Other aspect didn’t 
apply 5M. It can be conclude that there is no appropriateness of The English 
supplementary materials with scientific approach in 2013 Curriculum The 
evidence of the data it can be seen in fieldnote of the implementation of 
English supplementary materials in teaching and learning process in 
appendix.  
 The English supplementary material made by English teacher have 
more concerning in KTSP curriculum than 2013 curriculum. From the 
content and asssessment of the materials they focus only in cognitive aspet 
it can be seen from the material that there are much exercises to try out the 
students with exercises. Than the stages in teaching and learning process, 
the teacher didn’t implement the materials with scientifix approach, the 
student just giving a theory then ask to the student to do exercises then the 
teacher guide them then make confirmation in the last of teaching and 
learning process. So, we can conclude that the English supplementary 
materials is used by the English teacher are not appropriate with the 
curriculum that now the school used that is 2013 Curriculum. It is not 
recommended for the teaching and learning process with scientific 
approach.  
b. Based on Curriculum in learning profile made by student assessment in 
Yuwono’s Theory  
Based on the curriculum evaluation checklist, All English 
supplementary materials made by English teacher are relevant with the four 
aspects. There are behavior, social interaction, communication and 
language, and motoric aspects. Below is the explanation:  
 
 
 
 1) Behavior Aspect  
In employing the aspect, the researcher used evaluation checklist to 
fit between english supplementary materials and the curriculum. The 
discussion for behavior aspect is in the bellow:  
Table 4.5 The Appropriateness English Supplementary Materials with Behavior Aspect  
Competency   Indicator  Code  Impelementation  
1.  Having  
cooperative 
behavior  
c.  Can follow/do 
simple activities: 
playing puzzle, 
coloring,singing, 
etc.  
T1/003/B/C1/I3/Pg.2  Let’s Sing  
T1/006/B/C1/I3/Pg.2  Let’s sing  
T2/001/B/C1/I3/Pg.1  Let’s count  
T2/002/B/C1/I3/Pg.1  Let’s write  
T6/004/B/C1/I3/Pg.2  Let’s sing  
Total    5   
  
After the researcher analyzed all supplementary materials, there is 
found the five data that is appropriate with behavior aspect. The competency 
is only one. The first competency in behavior aspect is relevant with the 
materials for autism student that is made by English teacher. That first 
competency is having cooperative behavior with the third indicator that can 
follow or do simple activities. We may see the data in first topic, second 
topic and sixth topic. There are some activities that can provide behavior 
aspect of the students. The data are in T1/003/B/C1/I3/Pg.2,  
T1/006/B/C1/I3/Pg.2, T2/001.B/C1/I3/Pg.1, T2/002/B/C1/I3/Pg.1 and 
T6/004/B/C1/I3/Pg.2. In T1/003/B/C1/I3/Pg.2, T1/006/B/C1/I3/Pg.2, and 
T6/004/B/C1/I3/Pg.2 , there are songs. With those activities, the students is 
taught to singing a song. The songs is related to the topics then the student 
can improve their behavior through the songs. In T2/001/B/C1/I3/Pg.1 and 
 T2/002/B/C1/I3/Pg.1, the student is given some activities to count and write 
about the numbers. This activities have goals in order to the student’s 
activities cooperative behavior can be improved by learning the material.  
As stated Yuwono (2016: 6) in developing and designing english 
material  for autism student, Autism teacher implement this behavior aspect. 
The material for autism student must be based on the barriers of the student 
and behavior aspects is one of the autism barriers. To make decision about 
the competency and indicator of behavior aspect, the autism teacher made 
assessment. After made assessment, the teacher make decision about the 
competency and indicators for behavior aspect then teacher implemented in 
the teaching material. The teacher made two competencies. The first 
competency has three indicators and the second competency has four 
competency. The first competency is having cooperative behavior and the 
indicators are sit quietly for 5-10 minutes, can pay attention or focud on 
lerning activities: playing puzzle, coloring, singing, counting, etc. The 
second competency is be able to mimic a movement and the indicators are 
can simulate rough motor: lift hands jump, etc , and can mimic a movement 
by using things. The data found in this research in behavior aspect is same 
with Yuwono’s theory. The materials made by English teacher is suggested 
by Yuwono’s theory.  
Based on those explanation, the researcher concluded that the 
materials written in the English supplementary material are appropriate with 
behavior aspect in competency having cooperative behavior and the 
indicator is be able follow/do simple activities: playing puzzle, 
 coloring,singing, etc. The evidence for this, it can be seen in the appendix in 
field note about the implementation of English supplementary materials in 
teaching and learning process.  
2) Social Interaction Aspect  
In employing the aspect, the researcher used evaluation checklist to 
fit between english supplementary materials and the curriculum. The 
discussion for social interaction aspect is in the bellow:  
Table 4.6 The Appropriateness English Supplementary Materials with Social Interaction  
Aspect  
 Competency   Indicator  Code  Part  
1.  Be able to 
socialize in the 
neighborhood  
c.  Communicate 
with others  
T1/001/SI/C1/I3/Pg.1  Read the 
conversation below!  
T1/004/SI/C1/I3/Pg.2  Read the 
conversation below!  
T4/001/SI/C1/I3/Pg.1  Read the 
conversation below!  
T6/001/SI/C1/I3/Pg.1  Asking for the time  
T6/003/SI/C1/I3/Pg.2  What time is it?  
2.  Be able to 
follow a game 
well  
a.  
b.  
c.  
Choose your 
own activities 
Can play with  
peers 
Doing a 
structured 
game  
T4/006/SI/C2/I1/Pg.3  Let’s Play Game  
T4/006/SI/C2/I1/Pg.3  Let’s Play Game  
T4/006/SI/C2/I1/Pg.3  Let’s Play Game  
  Total  8   
  
After the researcher analyzed all supplementary materials, there is 
found the eight data that is appropriate with social interaction aspect that 
come from topic 1, 4 and 6. The data include in two competency. The first 
data is the first competency. The data that is included in the first competency 
are five data. The first competency is be able to socialize in the 
neighborhood with the third indicator that is communicate with others. We  
 can see in T1/001/SI/C1/I3/Pg.1, T1/004/SI/C1/I3/Pg.,  
T4/001/SI/C1/I3/Pg.1 and T6/001/SI/C1/I3/Pg.1. The form of the activities 
in T1/001/SI/C1/I3/Pg.1, T1/004/SI/C1/I3/Pg., T4/001/SI/C1/I3/Pg.1 is 
conversation. The conversation give an example how the student make 
conversation with others based on the relevant topics. The topics that are  
provide with conversation are greetings and animal. In  
T6/001/SI/C1/I3/Pg.1, the form of the part is expression of asking for the 
time. In those materials, teacher made some conversations to give examples 
how having conversation in the topics that they are taught. The material ask 
student to read the conversation so the student can spelling them and know 
how having the conversation with other in that conditions.  
The second competency that is found based on social interaction is 
be able to follow a game well.  There is three data that is included in this 
competency. The indicators are choose your own activities, can play with 
peers, doing a structured game. We can see in T4/006/SI/C2/I1/Pg.3, 
T4/006/SI/C2/I1/Pg.3, and T4/006/SI/C2/I1/Pg.3. Those data is in fourth 
topic that is animal. There are game’s part. The game is animal crossword. 
In that activities, the materials asked to the student to playing game by filling 
in the blank in the crossword with animal name. The game can be done 
individually or peers. This game can give student to choose their own 
activities, play with others friend and they can done a structured game.   
As stated Yuwono (2016: 6) social interaction skills are the ablity of 
an individual to cooperate, interect with his environment. Many ways to help 
social skills for autistic learners for example through sports activities, 
playtogether and playing music activities or grup work activities. In 
 developing and designing english material  for autism student, Autism 
teacher implement this aspect. The material for autism student must be based 
on the barriers of the student and social interaction aspects is one of the 
autism barriers. To make decision about the competency and indicator of 
social interaction aspect, the autism teacher made assessment. After made 
assessment, the teacher make decision about the competency and indicators 
for social interaction aspect then teacher implemented in the teaching 
material. The teacher made two competencies. The first competency has 
three indicators and the second competency has three competency. The first 
competency is be able to socialize in the neighborhood and the indicators 
can wait in line, obey simple rules, and communicate with others. The 
second competency is be able to follow a game well and the indicators are 
choose your own activities, can play with peers, and doing a structured 
game. The data found in this research in social interaction aspect is same 
with Yuwono’s theory. The materials made by English teacher is suggested 
by Yuwono’s theory.  
Based on those explanation, the researcher concluded that the 
materials written in the English supplementary material are appropriate with 
social-interaction aspect is in two competencies. First competency is be able 
to socialize in the neighborhood and the indicator is communicating with 
others. Secod competency is be able to follow a game well and the indicators 
are choose your own activities, can play with peers and doing a structured 
game. The evidence for this, it can be seen in the appendix in field note about 
 the implementation of English supplementary materials in teaching and 
learning process.  
3) Communication and Language Aspect  
In employing the aspect, the researcher used evaluation checklist to 
fit between english supplementary materials and the curriculum. The 
discussion for communication and language aspect is in the bellow:   
Table 4.7 The Appropriateness English Supplementary Materials with Communication 
and Language Aspect  
 Competency  Indicator  Code  Part  
1.  Conducting  
initial  
communication 
correctly  
c.  Answer 
questions 
according 
to the 
conditions  
at the time  
  
T1/001/CL/C1/I3/Pg.1  
  
Read the conversation 
below!  
T6/001/CL/C1/I3/Pg.1  
  
Asking for the time  
2.  Be able to 
express feelings 
and thoughts  
a.  Call people 
around 
them  
T7/001/CL/C2/I1/Pg.1  Speaking part  
b.  Can 
express  
orally   
  
T1/001/CL/C2/I2/Pg.1  Read conversation the 
below!  
T1/003/CL/C2/I2/Pg.2  Let’s sing  
T1/004/CL/C2/I2/Pg.2  Read conversation the 
below!  
T3/001/CL/C2/I2/Pg.1  Find the Indonesian!  
T3/003/CL/C2/12/Pg.1  Find the Indonesian!  
T4/001/CL/C2/I2/Pg.1  Read conversation the 
below!  
T4/002/CL/C2/I2/Pg.1  Vocabulary  
T5/001/CL/C2/I2/Pg.1  Vocabulary  
T5/003/CL/C2/I2/Pg.2  Fill in the blanks by 
choosing the word 
above!  
T6/001/CL/C2/I2/Pg.1  Asking for the time  
T7/001/CL/C2/I2/Pg.1  Speaking part  
T7/002/CL/C2/I2/Pg.1  Speaking part  
c.  Answer a 
simple 
question 
about 
T1/001/CL/C2/I3/Pg.1  Read conversation the 
below!  
T4/001/CL/C2/I3/Pg.1  Read conversation the 
below!  
 “what” 
question  
T6/003/CL/C2/I3/Pg.2  What time is it?  
3.  Identify people or 
places in their 
environment  
b.  Identify  
family  
  
T7/001/CL/C3/I2/Pg.1  
  
Speaking part  
T8/002/CL/C3/I2/Pg.1  Description  
4.  Understand 
objects or things 
around them  
b.  Can show 
things 
around 
them such 
as things  
around 
their  
T5/001/CL/C4/I2/Pg.1  
  
Vocabulary  
T5/003/CL/C4/I2/Pg.2  
  
Fill in the blanks by 
choosing the word 
above!  
  school or  
their house  
  
  
C Can show 
animals; 
chicken, duck, 
cat, etc.  
T4/001/CL/C4/I3/Pg.1  Read the conversation 
below!  
T4/002/CL/C4/I3/Pg.1  Vocabulary  
T4/003/CL/C4/I3/Pg.2  Read the conversation 
of animals below!  
T4/004/CL/C4/I3/Pg.2  Vocabulary  
T4/006/CL/C4/I3/Pg.3  Let’s Play Game  
T4/007/CL/C4/I3/Pg.4  Translate expression 
in the below!  
5.  Understand 
command word  
a.  Can  
perform 
single  
stages  
commands  
: standing, 
here and 
take, etc  
T1/001/CL/C5/I1/Pg.1  Read the conversation 
below!  
T1/002/CL/C5/I1/Pg.1  Answer the questions 
with your personal 
information!  
T1/004/CL/C5/I1/Pg.2  Read the 
cosnversation below!  
T1/005/CL/C5/I1/Pg.2  Translate into 
Indonesian!  
T3/001/CL/C5/I1/Pg.1  Find the  
Indonesian!  
T3/002/CL/C5/I1/Pg.1  Translate the 
sentences below 
into English!  
T3/003/CL/C5/I1/Pg.1  Find the  
Indonesian!  
T3/004/CL/C5/I1/Pg.1  Fill in the blanks!  
T3/005/CL/C5/I1/Pg.2  Translate into 
English!  
T4/001/CL/C5/I1/Pg.1  Read the 
conversation 
below!  
T4/003/CL/C5/I1/Pg.2  Read the 
description of 
animals below!  
T4/005/CL/C5/I1/Pg.3  Translate the 
sentences below 
into English!  
 T4/007/CL/C5/I1/Pg.4  Translate!  
T5/002/CL/C5/I1/Pg.1  Translate into 
English!  
T5/003/CL/C5/I1/Pg.2  Fill the blanks by 
choosing the word 
above!  
T5/004/CL/C5/I1/Pg.2  Write the 
Indonesian!  
T6/002/CL/C5/I1/Pg.1  Write the time!  
b. Can  
perform 
double  
stages  
command 
s:  
“Let’s...”  
T1/003/CL/C5/I2/Pg.2  Let’s sing  
T1/006/CL/C5/I2/Pg.2  Let’s sing  
T2/001/CL/C5/I2/Pg.1  Let’s count  
T2/002/CL/C5/I2/Pg.1  Let’s write  
T4/006/CL/C5/I2/Pg.3  Let’s Play game  
T6/004/CL/C5/I2/Pg.2  Let’s sing  
 Total  51  
  
After the researcher analyzed all supplementary materials, there is 
found the fifty data that is appropriate with communication and language 
aspect. The all competencies in communication and language aspect is 
fullfilled by English supplementary materials made by English teacher for 
grade XI at SMALB Autis Harmony. But not all the indicators can bw 
fulfilled by The supplementary materials.  
For the first competency, there is conducting initial communication 
correctly. The indicator that is fulfilled by the materials is the the third 
indicator. This is answer questions according to the conditions at the time.  
There is two data in this competency. We can see the data in 
T1/001/CL/C1/I3/Pg.1 and T6/001/CL/C1/I3/Pg.1. the form of the activities 
in those data is conversation. In T1/001/CL/C1/I3/Pg.1, the conversation is 
about personal information and in T6/001/CL/C1/I3/Pg., it is about asking 
for the time. The materials is taught to the student in order to student can 
ask and respond in the that topics or conditions.   
 For the second competency, it is be able to express feelings and 
thoughts. The indicators of this competency can be fulfilled by the english 
supplementary material. For the first indicator, it is call people around them. 
There is one data. We can see the data in T7/001/CL/C2/I1/Pg.1. In the data, 
the part discuss about family and the introducing of the family. Family is the 
people around of the autism students. By taught  this material to the student, 
teacher want in order to the students can know and introducing and express 
about their family. For the second indicator, it can express orally.  
There is twelve data. We can see the data in T1/001/CL/C2/I2/Pg.1 with 
conversation part, T1/003/CL/C2/I2/Pg.2 with singing part, 
T1/004/CL/C2/I2/Pg.2 with conversation part , T3/001/CL/C2/I2/Pg.1 with 
expression about feeling , T3/003/CL/C2/I2/Pg.1 with exspression about  
feeling, T4/001/CL/C2/I2/Pg.1 with conversation part, 
T5/001/CL/C2/I2/Pg.1 about vocabulary about things in school or 
stationary, T5/003/CL/C2/I2/Pg.2 with conversation part,  
T6/001/CL/C2/I2/Pg.1 with asking for time’s exspression,   
T7/001/CL/C2/I2/Pg.1 and T7/002/CL/C2/I2/Pg.1 with speaking part. For 
the third indicator, it is answer a simple question about “what” questions. 
There is three data. We can see the data in T1/001/CL/C2/I3/Pg.1,  
T4/001/CL/C2/I3/Pg.1 and T6/003/CL/C2/I3/Pg.2. In  
T1/001/CL/C2/I3/Pg.1, the part is about conversation about personal 
information. In T4/001/CL/C2/I3/Pg.1, the part is about conversation about 
animal. In T6/003/CL/C2/I3/Pg.2, the part is about “what” question about 
time. This material is taught by the material in order to student can ask and 
 respond about question that is given to them. They can express their feelings 
and thoughts.  
For the third competency, it is about identify people or places in their 
environment. The indicator that is fulfilled in those material is identify 
family. There is two data. Those data can be found in T7/001/CL/C3/I2/Pg.1 
and T8/002/CL/C3/I2/Pg.1. In those data, they talk about family and taught 
by the material in order to the students can get people around them especially 
their family. The form of T7/001/CL/C3/I2/Pg.1 is about speaking for 
intrducing their family. The form of T8/002/CL/C3/I2/Pg.1 is about 
description and the occupation their family.   
For the fourth competency, it is about understand objects or things 
around them. The indicators that can be fulfilled by the materials about be 
able to show a stationery tool and things around their house and and showing 
animal.  There is eight data. The data for stationery tool and things around  
their house can be seen in T5/001/CL/C4/I2/Pg.1 and  
T5/003/CL/C4/I2/Pg.2. The data about showing animal, it can be seen in  
T4/001/CL/C4/I3/Pg.1, T4/002/CL/C4/I3/Pg.1, T4/003/CL/C4/I3/Pg.2,  
T4/004/CL/C4/I3/Pg.2 and T4/006/CL/C4/I3/Pg.3. In  
T4/001/CL/C4/I3/Pg.1, the form of the part is showing animal by using 
conversation. In T4/002/CL/C4/I3/Pg.1 and T4/004/CL/C4/I3/Pg.2, the 
form of the material is about vocabulary related to the animals. In 
T4/006/CL/C4/I3/Pg.3, the form of the part is playing a game about animal 
crossword.  
 For the fifth competency, it is about understanding about command 
word. There is 23 data. The indicators is can perform single stages 
commands and double stages perform. For the data of single stages 
commands, there is 17 data and it can be seen in T1/001/CL/C5/I1/Pg.1,  
T1/002/CL/C5/I1/Pg.1, T1/004/CL/C5/I1/Pg.2, T1/005/CL/C5/I1/Pg.2,  
T3/001/CL/C5/I1/Pg.1, T3/002/CL/C5/I1/Pg.1, T3/003/CL/C5/I1/Pg.1,  
T3/004/CL/C5/I1/Pg.1, T3/005/CL/C5/I1/Pg.2, T4/001/CL/C5/I1/Pg.1,  
T4/003/CL/C5/I1/Pg.2, T4/005/CL/C5/I1/Pg.3, T4/007/CL/C5/I1/Pg.4,  
T5/002/CL/C5/I1/Pg.1, T5/003/CL/C5/I1/Pg.2, T5/004/CL/C5/I1/Pg.2 and 
T6/002/CL/C5/I1/Pg.1. Generally in those part from those data, it is about 
instruction of some part. The single stages instruction generally is taught by 
the teacher to the student to read, write, translate, fill, answer and find. For 
the data of double stages commands, There is 6 data and it can be seen in  
T1/003/CL/C5/I2/Pg.2, T1/006/CL/C5/I2/Pg.2, T2/001/CL/C5/I2/Pg.1,  
T2/002/CL/C5/I2/Pg.1, T4/006/CL/C5/I2/Pg.3 and T6/004/CL/C5/I2/Pg.2.  
The double stages in those data usually get form about “Let’s........”  
As yuwono (2016: 6) states one of the difficulties possessed by 
autism student or learners is communication, because it has a disturbance in 
the language whereas language is the main medium in communication. They 
often find it difficult to communicate their interests verbally or nonverbally. 
In developing and designing english material  for autism student, Autism 
teacher implement this aspect. The material for autism student must be based 
on the barriers of the student and communication and language aspects is 
one of the autism barriers. To make decision about the competency and 
indicator of communication and language aspect, the autism teacher made 
assessment. After made assessment, the teacher make decision about the 
 competency and indicators for communication and language aspect then 
teacher implemented in the teaching material. The teacher made five 
competencies. The first competency has four indicators. The second 
competency has three indicators. The third competency has fourth 
indicators. The fifth competency has two indicators. The first competency is 
conducting initial communication correctly and the indicators are make eye 
contact while communicating, mimic vocal verbal, answer questions 
according to the conditions at the time and give greeting when meet other 
people. The second competency is be able to express feelings and thoughts 
and the indicators call people around them, can express orally, and answer 
a simple wuestion about “what” questions. The third competency is idetify 
people or places in their environment and the indicators idetify themselves, 
family, classmates, their teacher. The fourth competency is understand 
objects or things around them and the indicators can show cultery, spoons, 
and dishes, can show a stationery tool, can show animals, and can show 
transportations. The fifith competency is understand command word and the 
indicatrs can perform single stages commands and can perform double 
stages command word. The data found in this research in communication 
and language aspect is same with Yuwono’s theory. The materials made by 
English teacher is suggested by Yuwono’s theory.  
Based on those explanations, the researcher concluded that the 
materials written in the English supplementary material are appropriate with 
social-interaction aspect is all of the competency. First competency is 
conducting initial communication correctly and the indicator is answering 
 questions according to the conditions of the time. Secod competency is be 
able to express feelings and thoughts and the indicators are call people 
around them, can expess orally and answer a simple questions abut “what: 
questions. Third competency is identify people or places in their 
environment and the indicator identify family. The fourth competency is 
understand object or things around them and the indicators are nbe able to 
show things around them such as things around their schol or house and be 
able to show animal. The last competenccy is understand command word 
with indicators that are be able to perform single and double stages 
command word. The evidence for this, it can be seen in the appendix in field 
note about the implementation of English supplementary materials in 
teaching and learning process.  
4) Motoric Aspect  
In employing the aspect, the researcher used evaluation checklist to 
fit between english supplementary materials and the curriculum. The 
discussion for motoric aspect is in the bellow:   
Table 4.8 The Appropriateness English Supplementary Material with Motoric Aspect.  
Competency  Indicator  Code  Part  
1. Be able to do 
soft motor 
exercises  
h. Be able to write  T1/002/M/C1/I8/Pg.1  Answer the questions 
with your personal 
information!  
T1/005/M/C1/I8/Pg.2  Translate into 
Indonesian!  
T3/001/M/C1/18/Pg.1  Find the Indonesian!  
T3/002/M/C1/18/Pg.1  Translate the sentences 
below into English!  
T3/003/M/C1/18/Pg.1  Find the Indonesian!  
T3/004/M/C1/18/Pg.1  Fill the blanks!  
T3/005/M/C1/18/Pg.2  Translate into English!  
 T4/005/M/C1/18/Pg.3  Translate the sentences 
below into English!  
T4/006/M/C1/I8/Pg.3  Let’s play Game  
T4/007/M/C1/18/Pg.3  Translate!  
T5/002/M/C1/I8/Pg.1  Translate into English!  
T5/003/M/C1/I8/Pg.2  Fill in the blanks by 
choosing the word 
above!  
T5/004/M/C1/I8/Pg.2  Write the Indonesian!  
T6/002/M/C1/I8/Pg.1  Write the time!  
T6/003/M/C1/I8/Pg.2  What time is it?  
T7/001/M/C1/I8/Pg.1   Naration of speaking 
part  
Total  15  
  
After the researcher analyzed all supplementary materials, there is 
found the data that is appropriate with motoric aspect. There is 15 data. The 
data is found related to the first competency with indicator is be able to write. 
It can be seen in T1/002/M/C1/I8/Pg.1, T1/005/M/C1/I8/Pg.1,  
T3/001/M/C1/18/Pg.1, T3/002/M/C1/18/Pg.1, T3/003/M/C1/18/Pg.1,  
T3/004/M/C1/18/Pg.1, T3/005/M/C1/18/Pg.2, T4/005/M/C1/18/Pg.3,  
T4/006/M/C1/I8/Pg.3, T4/007/M/C1/18/Pg.3, T5/002/M/C1/I8/Pg.1,  
T5/003/M/C1/I8/Pg.2, T5/004/M/C1/I8/Pg.2, T6/002/M/C1/I8/Pg.1, 
T6/003/M/C1/I8/Pg.2, T7/001/M/C1/I8/Pg.1. Those data have activities 
about writing sheet. Those data give chances to the student to write so they 
can improve their motoric skill especially in writing.   
Yuwono (2016: 7) states Motoric aspect include gross and fine motor 
skills. Manifestation of motor obstacles in autism learners related to the 
function of coordination motion. The problem of motoric function in autistic 
students is more real in everyday life when autism learners have difficulties 
to concentrate and pay attention, interaction and communication and 
 cooperative behavior. In developing and designing english material  for 
autism student, Autism teacher in SMALB Autis Harmony implement 
motoric aspect. The material for autism student must be based on the barriers 
of the student and motoric aspects is one of the autism barriers. To make 
decision about the competency and indicator of motoric aspect, the autism 
teacher made assessment. After made assessment, the teacher make decision 
about the competency and indicators for motoric aspect then teacher 
implemented in the teaching material. The teacher made two competencies. 
The first competency has eight indicators. The second competency has five 
indicators. The first competency is be able to do soft/fine motor evercises. 
The indicators are put a puzzle one piece, insert objects into bottles, hold 
stationery, construct accesories appropriately, knead paper, rip, paste, be 
able to write. The second competency is be able to do rough motor exercises. 
The indicators are throwing and catching ball correctly, pulling an object, 
jumping, rolling and lifting. The data found in this research in motoric aspect 
is same with Yuwono’s theory. The materials  
made by English teacher is suggested by Yuwono’s theory.   
Based on those reason stated, the researcher concluded that the 
materials written in the English supplementary material are appropriate with 
motoric aspect. The motoric aspect in competency that is be able to do soft 
motor exercises with indicator be able to write. The evidence for this, it can 
be seen in the appendix in field note about the implementation of English 
supplementary materials in teaching and learning process.  
 From the discussion above, there is four aspect that is fulfilled by the 
English supplementary materials. The four aspect are behavior, social 
interaction, communication and language, and motoric aspect. From those 
aspects, researcher is found 80 data. There are 5 data for behavior aspect, 8 data 
for social interaction, 51 data for communication and language aspect and 16 
data for motoric aspect. It can be concluded that English supplementary material 
made by English teacher for autism student dominantly in communication and 
language aspects. It means the English supplementary materials fulfilled in 
communication and language aspect.  
The Engglish supplementary materials is dominant in communication 
and language aspect. If we talk about the level of autism that there are level 1 
or high functioning autism, level 2 or moderete functioning autism and level 3 
or low functioning autism, then we correlete with the english supplementary 
material,  the English supplementary materials made by English teacher is used 
for autism student in level 3 or low functioning autism. Because in that level the 
student had charactheristic that severe shortcomings in communication skills 
verbal and non-verbal results in deep severe weakness function, social 
interaction initiatives are very limited and very responsive minimal on social 
stimuli.  
2. The Appropriateness English Supplementary Materials with Syllabus  
Based on the learning material in syllabus evaluation checklist, All 
English supplementary materials made by English teacher fulfilled two learning 
materials in syllabus for autism students in grade XI. There are introducing 
 themselves to other people and linguistcs aspects. The result of the analysis of 
the appropriateness English supplementary materials with syllabus explain in 
the bellow:  
a. Introducing themsleves to other people  
In employing this part, the researcher used evaluation checklist to fit 
between english supplementary materials and syllabus. It is found that  
English supplementary materials is appropriate with material in syllabus. 
The material is about Introducing themselves to other people. The 
discussion is in the bellow:   
  
  
Table 4.9 The Appropriateness English Supplementary Materials with Introducing 
Themselves to other people.  
Learning Material in 
Syllabus  
Code   Part   
In troducing Themselves to ot her people  
a. How to asking 
and giving 
personal 
information  
b. How to respond of 
asking and giving 
personal 
information  
T1/001/A1/Pg.1  In the part of conversation with 
instruction “Read the conversation 
below!”  
T1/002/A2/Pg.1  In the task with instruction “Answer 
the question with your personal 
information”  
Total  2    
  
After the researcher analyzed all supplementary materials, there is 
found the data that is appropriate with Introducing Themselves to other 
people material in syllabus for grade XI . This material has two material. 
 There is about how to asking and giving personal information and how to 
respond and giving personal information. There is 2 data that is found. 
T1/001/A1/Pg.1 and T1/002/A2/Pg.1 are the data. For T1/001/A1/Pg.1, It 
means data is found in the first topic with data number one. For 
T1/002/A2/Pg.1, it means data is found in the first topic with data number 
two. The first topic is greetings.   
In greetings, the T1/001/A1/Pg.1 is part A and the T1/002/A2/Pg.1 is 
part B. Those data the form of the part, there is  conversation. For part A  
, it is part with instruction “Read the conversation below!”. For part B, it is 
part with instruction “Answer the questions with your personal 
information!”. The conversation about personal information. There is two 
people made conversation, A as the questioner and B as the answerer. In 
part A, the student is taught about how to asking and giving personal 
information. As the A, student is taught to how to asking personal 
informatin. As the B, the student is taught to how to give personal 
information. In part B, the student give chance for responding and giving 
personal information by written language.  
Researcher found that this material not only help the student to 
improve their barrier in communication and language but also in social 
interaction. In communication and language, based on Ontario (2007: 79) 
states students with autism require direct instruction, as wel as oppurtunities 
for social interactions in which learn, develop, communicate and practise 
communication skills. It is necessary to teach the student the verbal language 
 and other communication method and media that are requires across a 
variety of communicative situation such as greeting, requeting, asking, 
answering, refus and give a comment. In social interaction by using asking 
and giving personal information in autism student, it can improve social 
interaction of the students in home, their school environment and their 
community.   
It can be conclude that those data that is from the first topic of English 
supplementary is appropriate with the need of the student and can improve 
them. It is appropriate with the syllabus for XI grade in greeting topic.  
b. Linguistics Aspect  
In employing this part, the researcher used evaluation checklist to fit 
between english supplementary materials and syllabus. It is found that 
English supplementary material is appropriate with material in syllabus. The 
material is about linguistic aspects. In the linguistics, there are 14 aspects in 
teaching material in syllabus. There is 12 aspects that are fulfilled by English 
supplementary material. The fulfilled data are possessive word, using to be, 
verb,  word pressure, intonation, punctuation, modal, singular and plural 
word, hand writing, simple present tense, expression and moral value about 
some topics and song and command word. The using of “this”, command 
word and spelling are not fulfilled by the English supplementary materials. 
The discussion is in the bellow:  
1) Possessive Pronaun  
 In employing the aspect, the researcher used evaluation checklist 
to fit between the materials and linguistics aspect in possessive word. 
Here is the explanation of the result of analysis the materials with 
linguistics aspect in part posessive word:  
Table 4.10 The Appropriateness English Supplementary Materials with Possessive  
Word  
Lingistics Aspect  Code  Part  
Possessive 
Pronaun  
T1/001/A1/Pg.1  In the part of conversation with 
instruction “Read the conversation 
below!”  
T1/004/A4/Pg.2  In the conversation 2  
T7/001/A1/Pg.1  
T8/002/A2/Pg.1  
My mother’s name, My’brother’s 
name, My father’s name..... etc  
TOTAL  4    
  
After the researcher analyzed all supplementary materials, there 
is found the data that is appropriate with linguistic aspect in possessive 
pronaun. There is four data that researcher found. The first data, it 
comes from T1/001/A1/Pg.1. It means the data come from the first 
topic and data number one. The first topic is greeting. In this data, there 
is a conversation between two people about personal information in the 
part A of the material. In this conversation, there are using of 
possessive word such us My...., Your...., Your father’s..... The second 
data, it comes from T1/004/A4/Pg.2. It means the data come from the 
first topic and data is number two. The topic is greeting. In this data, 
there is the using of My in the conversation. The using of my is for 
stating My brother. In the last data, it comes from T7/001/A1/Pg.1 and 
T8/002/A2/Pg.1. It means the data come from the seventh topic and the 
 data number one. There is the using of “my” to point out my mother’s 
name, my brother’s name, my father’s name, my sister’s name.  
It can be concluded that, in the English material for autism 
student is aprropriate with learning material in Syllabus for XI grade. 
the using of possessive word is dominantly used “My”. It is a simple 
possessive pronaun to find possessive of something from people.  
2) Using of “to be”  
In employing the aspect, the researcher used evaluation checklist 
to fit between the materials and linguistics aspect in using of “to be”. 
Here is the explanation of the result of analysis the materials with 
linguistics aspect in part using of “to be”:  
Table 4.11 The Appropriateness English Supplementary Materials with Using of 
To Be.  
Linguistic 
Aspect  
Code  Part  
Using of to be  T1/001/A1/Pg.1  
  
In the part of conversation with 
instruction “Read the conversation 
below!”  
T1/002/A2/Pg.1  Answer the questions with your 
personal information!  
T1/004/A4/Pg.2  Read the onversation below!  
T3/002/A2/Pg.1  Translate the sentences below ino 
English!  
 T3/005/A5/Pg.1  Translate into English!  
T4/001/A1/Pg.1  Read the cnversation below!  
T6/002/A2/Pg.2  Write the time!  
T6/003/A3/Pg.2  What time is it?  
T7/001/A1/Pg.1  Speaking part  
T7/002/A2/Pg.1  Description of speaking part  
T8/002/A2/Pg.1  In the part B  
TOTAL  11    
  
 After the researcher analyzed all supplementary materials, 
the researcher found twelve data that is relevant with linguistics aspect 
especially in the using of “to be”. The first data, it comes from 
T1/001/A1/Pg.1. It means the data is come from the first data and the 
data is number one. The first topic is greeting. This data is a 
conversation, it can be seen in the conversation, there is the using of 
to be such us are, am, is and do. The second data, it comes from 
T1/002/A2/Pg.1. It means data come from the first topic and the data 
is number two. There is “answer the questions about personal 
information”the using of to be is used to answer the all of the 
questions. The third data come from T1/004/A4/Pg.2. The data come 
from the first topic and the data number is four. There are two 
conversations. The using of to be in the conversation come from are, 
am, and is. The fourth data come from T3/002/A2/Pg.1. It com from 
the third topic and the data number is two. There is translation task 
about feeling and the using of to be come from to be “am”. The fifth 
data come from T3/005/A5/Pg.1. It means the data come from third 
topic and the data number is five. There is translation part. The sixth 
data come from T4/001/A1/Pg.1. It means the data come from the 
fourth topic and data is number one. The fourt topic is animal. In this 
data, there is the using of to be in the conversation. The using of “to 
be” is  only is. It means that in this material the using to be is, the 
subject that is used is the single subject. The seventh data come from  
 T6/003/A3/Pg.2. It is what time it is part. The eighth data it come from 
T7/001/A1/Pg.1 and T7/002/A2/Pg.1. There are speaking part and the 
using if to be is using is. The last data, it comes from T8/002/A2/Pg.1. 
It means that the data comes from the eight topic and the data is 
number two. The eight topic is occupation. The data come from part 
B. There is some description about family and their occupation. It can 
be seen the using of to be in the description. The “to be” is dominantly 
used “is” for the description.  
From those data, it can be concluded that English 
supplementary material is appropriate with learning material in 
syllabus in linguistic aspect especiall in the using of to be material. 
The to be that is dominantly used in English supplementary material 
for autism student is using of is. It means that single subject is 
dominantly used in the description and conversation in material for 
autism student.  
3) Verb  
In employing the aspect, the researcher used evaluation 
checklist to fit between the materials and linguistics aspect in verb. 
Here is the explanation of the result of analysis the materials with 
linguistics aspect in part verb:  
Table 4.12 The Appropriateness English Supplementary Materials with Using of 
Verb.  
Linguistics 
Aspect  
Code  Part  
 Verb  T3/004/A4/Pg.1  In the part D about fill in the 
blanks-  
T5/004/A4/Pg.2  In the part B “write the indonesian”  
TOTAL  2    
  
After the researcher analyzed all supplementary materials, the 
researcher found three data that is relevant with linguistics aspect 
especially in the using of “verb”. There is two data that is found by the 
researcher. the first data comes from T3/004/A4/Pg.1. It means that the 
data come from the third topic and the data is number fourth. The data 
can be found in the part d about fill in the blanks. The using of the verb 
is verb 1. It is about infinitife that has formulation to+V1. The second 
data is T5/004/A4/Pg.2. it means the data come from the fifth topic and 
the data is number four. The data can be found in the part b with 
instruction “write the indonesian”.   
From those data, it can be concluded that English 
supplementary material is appropriate with learning material in 
syllabus in linguistic aspect especially in the using of verb material. 
The verb that is used in the English supplementary materials for autism 
dominantly is the first verb or verb for simple present tense.  
4) Word Pressure  
In employing the aspect, the researcher used evaluation checklist 
to fit between the materials and linguistics aspect in word pressure.  
Here is the explanation of the result of analysis the materials with 
linguistics aspect in part word pressure:  
 Table 4.13 The Appropriateness English Supplementary Materials with Word 
Pressure.  
Linguistics Aspect  Code  Part  
Word pressure  T1/001/A1/Pg.1  In the part of conversation with 
instruction “Read the conversation 
below!”  
T1/004/A4/Pg.1  In the conversation part A.  
T4/001/A1/Pg.1  In the part A in conversation  
T4/003/A3/Pg.2  In the part C  
T7/001/A1/Pg.1  Speaking part  
T7/002/A2/Pg.1  Narration of speaking part  
TOTAL  6    
  
After analyzed the data, the researcher found sixdata that is 
relevant with linguistics aspect especially in word pressure. The data 
come from T1/001/A1/Pg.1, T1/004/A4/Pg.1, T4/001/A1/Pg.1, 
T4/003/A3/Pg.2, T7/001/A1/Pg.1 and T7/002/A2/Pg.1. The form of 
those data is about conversation. In T1/001/A1/Pg.1, it can be found in 
greetings topics in the part of conversation with instruction “Read the 
conversation below!”. In T1/004/A4/Pg.1, it can be found in greetings 
topics in the conversation part A. In T4/001/A1/Pg.1, it can be found 
in animal topic in the conversation part A and the last is 
T4/003/A3/Pg.2, it can be found in animal topic in the part C. Those of 
the data is conversation part, the teacher will taught by using the 
material in order to the student can get knwoledge in the word pressure 
so when the student read the conversation they can read it and say it 
well. For data T7/001/A1/Pg.1 and T7/002/A2/Pg.1, the form of the 
part is speaking part. By using this part, student can implement their 
word pressure.  
From those data, it can be concluded that English 
supplementary material is appropriate with learning material in 
 syllabus in linguistic aspect especially in word pressure. The word 
pressure part dominantly used in conversation part.  
5) Intonation  
In employing the aspect, the researcher used evaluation 
checklist to fit between the materials and linguistics aspect in 
intonation. Here is the explanation of the result of analysis the materials 
with linguistics aspect in part intonation:  
Table 4.14 The Appropriateness English Supplementary Materials with Using of 
Intonation.  
Linguistics Aspect  Code  Part  
Intonation  T1/001/A1/Pg.1  In the part of conversation with 
instruction “Read the conversation 
below!”  
T1/003/A3/Pg.2  Let’s sing  
T1/006/A6/Pg.2  Let’s sing  
T1/004/A4/Pg.2  In the conversation part A.  
T4/001/A1/Pg.1  In the conversation part A  
T4/003/A1/Pg.1  In the part C  
T6/001/A1/Pg.1  In the part A  
T6/004/A4/Pg.2  in the let’s sing Part  
T7/001/A1/Pg/1  In the part A  
T7/002/A2/Pg.1  In the part B  
TOTAL  10    
After analyzed the data, the researcher found  ten  data that is 
relevant with linguistics aspect especially in intonation aspect. The data  
come from T1/001/A1/Pg.1, T1/003/A3/Pg.2, T1/006/A6/Pg.2, 
T1/004/A4/Pg.2, T4/001/A1/Pg.1, T4/003/A1/Pg.1, T6/001/A1/Pg.1, 
T6/004/A4/Pg.2, T7/001/A1/Pg/1 and T7/002/A2/Pg.1. The code 
T1/001/A1/Pg.1, it means the data come from the first topic and the 
number of the data is number one. The first topic is greeting. It can be 
 seen in the part of conversation with instruction “Read the conversation 
below!”. From the conversation, teacher will make understanding to 
the student about how is the intonation when the read the conversation. 
The code T1/004/A4/Pg.2, it means the data is come from the first topic 
and the data number is number four. It can be seen in the conversation 
part A. The code T1/003/A3/Pg.2 and T1/006/A6/Pg.2, There are song. 
The student get singing part. The code T4/001/A1/Pg.1, it means the 
data come from four topic and the number data is number one. It can 
be seen in the conversation part A. The code T4/003/A1/Pg.1, it means 
the data come from four topic and the number data is number three.  
The four topic is animal. It can be seen in the part C. The code 
T6/001/A1/Pg.1, it means, the data is found in sixth topic and the 
number data is number one. The topic is time. It can be seen in the part 
A. The code T6/004, T6/004/A4/Pg.2, it means that the data is from 
sixth topic and the number of the data is number four. The sixth topic 
is about time. It can be seen in the let’s sing Part of the time topic. The 
code T7/001/A1/Pg/1, it means the data come from seventh topic and 
the number of the data is number one. It can be seen in the part A. From 
those part such us conversation and song, teacher want student to learn 
about intonation so when they are singing or reading the student can 
make a sense and the messages of their conversation and sing can get 
by other people that heard.  
 From those data, it can be concluded that English 
supplementary material is appropriate with learning material in 
syllabus linguistic aspect especially in Intonation. The intonation is 
dominantly taught to the student by using conversation part.   
6) Punctuation  
In employing the aspect, the researcher used evaluation checklist 
to fit between the materials and linguistics aspect in punctuation. Here 
is the explanation of the result of analysis the materials with linguistics 
aspect in part punctuation:  
Table 4.15 The Appropriateness English Supplementary Materials with 
Punctuation.  
Linguistics 
Aspect  
Code  Part  
Punctuation   T1/002/A2/Pg.1  Answer the questions with your 
personal information!  
T1/005/A5/Pg.2  In the part of “Translate into 
Indonesian!”  
T3/002/A2/Pg.1  Translate the sentences below into 
English!  
T3/004/A4/Pg.1  Fill the blanks!  
T3/005/A5/Pg.1  Translate into English!  
T4/005/A5/Pg.3  In the Part E  
T4/007/A7/Pg.4  In the part F  
T5/002/A2/Pg.1  In the part A “Translate into 
English”  
T5/003/A3/Pg.2  In the part A “Fill in the blanks...”  
T6/002/A2/Pg.1  In the part B  
T6/003/A3/Pg.2  In the part C  
T7/002/A2/Pg.1  In the part B  
TOTAL  12    
  
After analyzed the data, researcher found twelve data of  
English supplementary materials with punctuation aspect. there is  
T1/002/A2/Pg.1, T1/005/A5/Pg.2, T3/002/A2/Pg.1, T3/004/A4/Pg.1,  
 T3/005/A5/Pg.1, T4/005/A5/Pg.3, T4/007/A7/Pg.4, T5/002/A2/Pg.1, 
T5/003/A3/Pg.2, T6/002/A2/Pg.1, T6/002/A2/Pg.1, and  
T7/002/A2/Pg.1. The code T1/002/A2/Pg.1, it means the data is found 
in the first topic and the number of the data is number two. The data 
can be seen in the conversation of part B. The teacher taught a 
punctuation question mark in the part. The code T1/005/A5/Pg.2, it 
means the data is found in the first topic in the data number five. It can 
be seen in the part E in translation task. In this part, student is taught  
about (!).  The code T3/002/A2/Pg.1, T3/004/A4/Pg.1 and  
T3/005/A5/Pg.1, there are translation part and the student are taught by 
(.). The code T4/005/A5/Pg.3, it means the data is found in the fourth 
topic and the data number is five. It can be seen in the part E of animal 
topic and the student learn about (.) punctuation. The code 
T4/007/A7/Pg.4, it means the data is found in the fourth topic and the 
data number is seven. It can be seen in the part F of animal topic and 
student are taught by (.) punctuation. The code T5/002/A2/Pg.1, it 
means the data is found in the fifth topic and the data number is two. 
The fifth topic is about things around them.the data can be seen in the 
part A “Translate into English”. The code T5/003/A3/Pg.2, and it 
means the data is found in the fifth topic and the data number is four.  
It can be seen in the part B “Write the Indonesian” of things around 
them topic and the students learn about (.). The code T6/002/A2/Pg.1,, 
it means that the data is foundin the sixth topic and the data number is 
 two. It can be seen in the part B of the sixth topic and the student learn 
about (.). The code T6/003/A3/Pg.2, it means the data is found in the 
sixth topic and the data can be found in the part C and the student learn 
about (.) . The last, the code T7/002/A2/Pg.1 it means the data can be 
found in the seventh topic in the data number one. It can be seen in the 
part B of the seventh topic and the student learn about (.) in the part.  
From those data, it can be concluded that English 
supplementary material is appropriate with learning material in 
syllabus in linguistic aspect especially in Punctuation. The Punctuation 
is dominantly taught to the student by using dot mark (.).   
7) Modal  
In employing the aspect, the researcher used evaluation 
checklist to fit between the materials and linguistics aspect in modal 
Here is the explanation of the result of analysis the materials with 
linguistics aspect in part modal:  
Table 4.16 The Appropriateness English Supplementary Material with Modal.  
Linguistics 
Aspect  
Code  Part  
Modal (can and 
may)  
T4/001/A1/Pg.1  Read the conversation below!  
T4/002/A2/Pg.1  Vocabulary part  
T4/003/A3/Pg.2  Read the description of animals 
below!  
T4/005/A5/Pg.3  Translate the sentences below into 
English!  
TOTAL  4    
  
 After analyzed the data, for the lingusitic aspect especially in 
the using of modal is found by the researcher. the researcher found data 
from the fourth topic. The fourth topic is Animal. There are four data.  
They are T4/001/A1/Pg.1, T4/002/A2/Pg.1, T4/003/A3/Pg.2, and 
T4/005/A5/Pg.3. The code T4/001/A1/Pg.1, it means the data come 
from the fourth topic and the data is number one. In that part, it can be 
seen in the the first part of the animal topic. There is the using of modal 
“can” in the conversation to state about the ability of the animal, 
ecample “can a fish fly?”. The code T4/002/A2/Pg.1, it means the data 
come from data numberr two. There is vocabulary part that there is the 
description of the animal by using modal “can”. The code 
T4/003/A3/Pg.2, there is  reading part about the description about 
animal. The using of modal in that task is modal “can”. The last code, 
there is T4/005/A5/Pg.3. Un this part is translation part. The using of 
modal in that part is modal “can” and “can not”.   
From those data, it can be concluded that English 
supplementary material is appropriate with learning material in 
syllabus in linguistic aspect especially in Modal. The Modal that is used 
is dominantly taught to the student by using modal can.   
8) Singular and Plural Noun  
In employing the aspect, the researcher used evaluation checklist 
to fit between the materials and linguistics aspect in singular and plural 
 word. Here is the explanation of the result of analysis the materials with 
linguistics aspect in part singular and plural Noun:  
Table 4.17 The Appropriateness English Supplementary Material with Singular and 
Plural Noun.  
Linguistics Aspect  Code  Part  
Singuar and plural 
Noun  
T1/001/A1/Pg.1  In the part of conversation with 
instruction “Read the conversation 
below!”  
T4/001/A1/Pg.1  Read the conversation below!  
T4/003/A3/Pg.2  Read the description of animals 
below!   
T4/005/A5/Pg.3  Translate the sentences below into 
english!  
T4/007/A7/Pg.4  Translation’s part  
T6/002/A2/Pg.2  In the part A “translate into English”   
T6/003/A3/Pg.2  In the part A “Fill in the blanks...”  
T7/001/A1/Pg.1  Speaking part  
 T7/002/A2/Pg.1  Narration in speaking part  
T8/002/A2/Pg.1  In the part B  
TOTAL  10    
  
After analyzed the data,  researcher found ten data that is relevant 
with linguistic aspect. The data is come from T1/001/A1/Pg.1, 
T4/001/A1/Pg.1, T4/003/A3/Pg.2, T4/005/A5/Pg.3, T4/007/A7/Pg.4,  
T6/002/A2/Pg.2, T6/003/A3/Pg.2, T7/001/A1/Pg.1, T7/002/A2/Pg.1 and 
T8/002/A2/Pg.1. In T1/001, it can be found in the part of conversation 
with instruction “Read the conversation below!”. There is the using of 
singular and plural in “one brother” and “two sisters”. In T1/001/A1/Pg.1, 
it can be found in fourth topic and the number data is number one. It can 
be found in animal topic in part A. There is the using a and it means the 
word is singular word. In T4/003/A3/Pg.2, it can be found in animal topic 
in part C. The form of the part is description about animal. There is the 
using of a and the. The code T4/005/A5/Pg.3, it means the data is from 
 the animal topic the data number is five. The form of the part is 
translation’s part. The code T6/002/a2/Pg.1 and T6/003/A3/Pg.2, there is 
the using of a it means it is singular noun. The code T7/001/A1/Pg.1 and 
T7/002/A2/Pg.1, there is the using of determiner a also. It means if the 
word using a it means it is singular noun. The code T8/002/A2/Pg/1, it 
means the data come from eight topic and the number of the data is 
number two. It can be seen In the part A of the eight topic. The eight topic 
is occupation. The form of the part is about description of family and their 
occupation. There is the using of determiner a also.  
From those data, it can be concluded that English supplementary 
material is appropriate with learning material in syllabus in linguistic 
aspect especially in Singular and plural noun. There is dominant aspect in 
English supplementary material. The using of singular noun that is the 
using of a is dominant using in the English supplementary material.   
9) Hand Writing  
In employing the aspect, the researcher used evaluation checklist 
to fit between the materials and linguistics aspect in hand writing. Here is 
the explanation of the result of analysis the materials with linguistics 
aspect in part hand writing:  
Table 4.18 The Appropriateness English Supplementary Material with Hand Writing.  
Linguistics Aspect  Code  Part  
Hand writing  T1/002/A2/Pg.1  In the task with instruction “Answer 
the question with your personal 
information”  
T1/005/A5/PG.2  In the part of “Translate into 
Indonesian!”  
T2/002/A2/Pg.2  In the part B “Let’s write.....”  
 T3/001/A1/Pg.1  In the part A “Find the Indonesian”  
T3/002/A2/Pg.1  In the part B “Translate the  
sentences below into English”  
T3/003/A3/Pg.1  In the part C “Fid the Indonesian”  
T3/004/A4/Pg.1  In the part D “Fill in the Blanks!”  
T3/005/A5/Pg.1  In the part E “Translate into 
English”  
T4/005/A5/Pg.3  In the Part E  
T4/006/A6/Pg.3  In the animal crossword  
T4/007/A7/Pg.4  In the part F  
T5/002/A2/Pg.1  In the part A “Translate into 
English”  
T5/003/A3/Pg.2  In the part A “Fill in the blanks...”  
T5/004/A4/Pg.2  In the part B “Write the Indonesian”  
T6/002/A2/Pg/1  In the part B  
T6/003/A3/Pg.2  In the part C  
T7/001/A1/Pg.1  In the part B  
TOTAL  17    
  
After analyzed the data, researcher found the 17 data. The first 
data is T1/002/A2/Pg.1 it can be seen in the task with instruction 
“Answer the question with your personal information”. The second  
data is T1/005/A5/PG.2 and it can be seen in the part of “Translate into 
Indonesian!”. The third data is T2/002/A2/Pg.2 and it can be seen in 
the part B “Let’s write.....”. The fourth data is T3/001/A1/Pg.1 it can 
be seen in the part A “Find the Indonesian”. The fifth data is 
T3/002/A2/Pg.1 and it can be seen in the part B “Translate the 
sentences below into English”. The sixth data is T3/003/A3/Pg.1 and it 
can be seen in the part C “Find the Indonesian”. The seventh data is 
T3/004/A4.Pg.2 and it can be seen in the part D “Fill in the Blanks!”. 
The eighth data is T3/005/A5/Pg.1 and it can be seen in the part E  
“Translate into English”. The ninth data is T4/005/A5/Pg.3  and it can 
be seen in the part E. The tenth data is T4/006/A6/Pg.3 it can be seen 
 in the animal crosworld. The eleventh data is T4/007/A7/Pg.4 it can be 
seen in the part F. The twelfth data is T5/002/A2/Pg.1 and it can be 
found in the part A of the fifth topic. The thirteenth data is  
T5/003/A3/Pg.2 and it can be seen in the part A “Fill in the blanks..”. 
The fourteenth data is T5/004/A4/Pg.2 and it can be seen in the part B 
of the fourteenth topic. The Fifteenth data is T6/002/A2/Pg.1 and it can 
be seen in the part B. The sixteenth data is T6/003/A3/Pg.2 and it can 
be seen in the part C. The last data is T7/001/A1/Pg.1 and it can be seen 
in the part B. The all of the data have part as writing part. It is a good 
part to improve the motoric aspect for atism student especially to 
improve the rough motoric skill.  
From those data, it can be concluded that English 
supplementary material is appropriate with learning material in 
syllabus in linguistic aspect especially in Hand Writing.   
10) Simple Present Tense  
In employing the aspect, the researcher used evaluation checklist 
to fit between the materials and linguistics aspect in somple present 
tense. Here is the explanation of the result of analysis the materials with 
linguistics aspect in part simple present tense:  
Table 4.19 The Appropriateness English Supplementary Material with Simple  
Present Tense.  
Linguistic Aspect  Code  Part  
Simple 
tense  
Present  T1/001/A1/Pg.1  
  
In the part of conversation with 
instruction “Read the conversation 
below!”  
 T1/002/A2/Pg.1  Answer the questions with your 
personal information!  
T1/004/A4/Pg.2  Read the onversation below!  
T3/002/A2/Pg.1  Translate the sentences below ino 
English!  
T3/005/A5/Pg.1  Translate into English!  
T4/001/A1/Pg.1  Read the cnversation below!  
T6/002/A2/Pg.1  Write the time!  
T6/003/A3/Pg.2  What time is it?  
T7/001/A1/Pg.1  Speaking part  
T7/002/A2/Pg.1  Description of speaking part  
T8/002/A2/Pg.1  In the part B  
TOTAL   11    
  
After analyzed the data, researcher found eleven data that is 
relevant with linguistics aspect especially in simple present tense. The  
data are T1/001/A1/Pg.1, T1/002/A2/Pg.1, T1/004/A4/Pg.2, 
T3/002/A2/Pg.1, T3/005/A5/Pg.1, T4/001/A1/Pg.1, T6/002/A2/Pg.1,  
T6/003/A3/Pg.2,  T7/001/A1/Pg.1,  T7/002/A2/Pg.1  and  
T8/002/A2/Pg.1.  From those data, there are sentence about simole 
present tense. The characteristics of simple present tense are for the 
nomina sentence that is used is, am, are in the sentence and for the 
verbial sentence there is the using of v1 in the sentence. From those 
data those characteristics is found. From those data, it can be concluded 
that English supplementary material is appropriate with learning 
material in syllabus in linguistic aspect especially in the using of simple 
present tense.   
 
 11) Expression and Moral Value about Some Topics and Songs  
In employing the aspect, the researcher used evaluation 
checklist to fit between the materials and linguistics aspect in 
Expression and Moral Value about Some Topics and Songs. Here is the 
explanation of the result of analysis the materials with linguistics aspect 
in part Expression and Moral Value about Some Topics and Songs: 
Table 4.20 The Appropriateness English Supplementary Material with Using of  
Expression and Moral Value about Some Topics and Songs  
Linguistics Aspect  Code  Part  
Expression and 
moral value about 
some topics and song  
T1/003/A3/Pg.2  
T1/006/A6/Pg.2  
In the part of sin a song “Let’s Sing” 
about how are you song and good bye 
song  
T6/004/A4/Pg.2  Let’s sing about day  
TOTAL  3    
  
After analyzed the data, researcher found three data that is 
relevant with linguistics aspect especially in expression and moral 
value about some topics and songs. The data is come from 
T1/003/A3/Pg.2, T1/006/A6/Pg.2 and T6/004/A4/Pg.2. The all of the 
data is in two topics. For T1/003/A3/Pg.2 and T1/006/A6/Pg.2 it is 
same topic. The song is baout how are you and good bye song. For  
T6/004/A4/Pg.2, it is from time topic. The re is day’s song. By 
learned this material, student can express and give moral value from 
related the topics. From those data, it can be concluded that English 
supplementary material is appropriate with learning material in 
syllabus in linguistic aspect especially in expression and moral value 
about some topics and song.   
  From the discussion above about the appropriateness English 
supplementary materials with syllabus, the material of English  
supplementary material is relevant in introducing themselves to other people 
and linguistic aspect after analyzed with the learning material for XI in 
syllabus. The dominantly material is in  linguistic aspect. In linguistic 
aspect, the dominant part is in hand writing. From 92 data that is appropriate 
with Englih material in syllabus, there are 2 data that is appropriate with 
introducing themselves to other people topic and 92 data that is appropriate 
with lingistic aspect  material. In linguistics aspect, there are 4 data for 
possesive word, 11 data for the using of to be, 2 data for verb, 6 data for 
word pressure, 10 data for intonation, 12 data for punctuation, 4 data for 
modal, 10 data for using of singular and plural noun, 17 data for hand 
writing, 11 data for simple present tense, and 3 data for expression and moral 
value about some topics and song. The bigggest number from linguistics 
aspect is in hand writing aspect. It means the material in the materials in 
English supplementary has concern in the writing part of the student. By 
using the material the writing skill is more dominant than listening skill, 
speaking skill and reading skill.  
The structure of part in English supplementary material is not good 
in the ordering. The learning material adujusted from difficult in to easy part. 
Based on the theory Prastowon in Vembrianto (2014: 115) state that the 
structre of instructional materials in learning for the autistic can be adjusted 
simply to be adaptive and functional. Then the selection of the word need to 
be associated with a refferent or an object, work, the nature of something 
 that symbolized by the selected word. By selecting the word, it will not make 
autism student a missinterpretation. Materials for learning autism student 
use structure from simple to the complex. So the structure of ordering the 
English supplementary materials need to be revised, in order to the student 
had no gotten missinterpretation and get a good understanding of the 
materials.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 CHAPTER V 
CONCLUSION, IMPLICATION, AND RECOMMENDATION 
This chapter draws conclusion from this research and provides some 
recommendations for everyone who is directly connected with the English 
supplementary materials: teacher, parents, and researcher. 
A. Conclusion and Implication  
Based on the research finding and discussion of analysis English 
supplementary materials made by English teacher for autism student in grade 
XI based on curriculum and syllabus, the researcher give some conclusions as 
follows: 
1. The appropriateness between English supplementary materials and 
curriculum 
First, There are eight topics in English supplementary materials. 
There is no appropriateness between English supplementary materials 
made by English teacher with 2013 curriculum especially in scientific 
approach that is implemented in that school. 
Second, All English supplementary materials made by English 
teacher are relevant with the four aspects. There are behavior, social 
interaction, communication and language, and motoric aspect. From those 
aspects, researcher is found that dominant aspects in the material based on 
the curriculum is in communication and language aspects.  
It can be concluded that the using of the English supplementary 
material made by English teacher, it is not recommended because there is 
no compatibility the material with 2013 curriculum. The English 
 supplementary materials had bigger perspective in KTSP curriculum. For 
improving the barriers of the student, this material can help to solve and 
improve in communication and language barriers of the autism student that 
it is one of the basic barriers of the autism student in level three or low 
functioning autism. 
2. The appropriateness between English supplementary materials and 
Syllabus 
The English supplementary materials are appropriate with the 
learning material in syllabus for autism student in grade XI in two material. 
There are material in introducing themselves to other people and linguistcs 
aspects. The material of English supplementary materials is dominantly 
relevant with learning material in linguistic aspect. The materials in English 
supplementary has concern in the writing task of the student. The English 
supplementary materials have more concerning in writing skill than in 
listening skill, speaking skill and reading skill. It means that all of the skill 
is not fullfilled in the material. The competency for autism in level grade 
XI is not fulfilled also. When the student get semester examination or 
national examination for their grade they cannot follow or can be difficult  
to do it because their materials that is learned are not match with their 
material in syllabus and the structure need more revising. 
 
 
 
 
 B. Recommendation 
Based on the result of this research, some recommendations are included 
in this chapter. The recommendations are as follow: 
1. For Teacher 
The researcher hopes teacher should pay more attention in the 
material  contentfor autism students and the structure of the ordering part in 
the materials. Teacher must made materials based on the curriculum and 
competency in learning material suggested by syllabus also. So the 
achievement of the student is based on their grade. Then the all of the needs 
of the student can be fulfilled and appropriate with the rules. 
2. For Parents 
The researcher hopes parents of autism student can handle their 
autistic kids learning material at home. Parents must be aware about the 
teaching material. If it is not appropriate, parents can give and help the 
student by chosing material that appropriate with their level and competency 
so the student at home can learn and they can get their good achievement 
and understanding. 
3. For Researcher 
The researcher hopes that this research can give an inspiration for 
other researchers to do the next analysis and evaluation of autism student 
material. Researcher is hoped to improve this research and it will be useful 
to conduct a better research in the future for autism student material. 
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Data that Are Found in Engglish Supplementary Material Are 
Appropriate with Yuwono’s Theory 
 
Aspect Competency Indicator Code Part in Material 
Behavior 1. Having 
cooperative 
behavior 
c. Can 
follow/do 
simple 
activities: 
playing 
puzzle, 
coloring,singi
ng, etc. 
T1/003/B/C1/I3/
Pg.2 (1) 
Let’s 
sing 
T1/006/B/C1/I3/
Pg.2 (2) 
Let’s 
sing 
T2/001/B/C1/I3/
Pg.1 (3) 
Let’s 
count 
T2/002/B/C1/I3/
Pg.1 (4) 
Let’s 
write 
T6/004/B/C1/I3/
Pg.2 (5) 
Let’s 
sing 
Social 
Interaction 
1. Be able to 
socialize in 
the 
neighborhood 
c. 
Communicate 
with others 
T1/001/SI/C1/I3
/Pg.1 (6) 
Read 
the 
conver
sation 
below! 
T1/004/SI/C1/I3
/Pg.2 (7) 
Read 
the 
conver
sation 
below! 
T4/001/SI/C1/I3
/Pg.1 (8) 
Read 
the 
conver
sation 
below! 
T6/001/SI/C1/I3
/Pg.1 (9) 
Asking 
for the 
time 
T6/003/SI/C1/I3
/Pg.2 (10) 
What 
time is 
it? 
2. Be able to 
follow a 
game well 
a. Choose 
your own 
activities 
b. Can play 
with peers 
c. Doing a 
structured 
game 
T4/006/SI/C2/I1
/Pg.3 (11) 
T4/006/SI/C2/I1
/Pg.3 (12) 
T4/006/SI/C2/I1
/Pg.3 (13) 
Let’s 
Play 
Game 
Let’s 
Play 
Game 
Let’s 
Play 
Game 
1. Conducting 
initial 
c. Answer 
questions 
according 
T1/001/CL/C1/I
3/Pg.1 (14) 
 
Read 
the 
conver
 Communicatio
n and 
Language 
communicati
on correctly 
to the 
conditions 
at the 
time 
 
sation 
below! 
T6/001/CL/C1/I
3/Pg.1 (15) 
 
Asking 
for the 
time 
2. Be able to 
express 
feelings and 
thoughts 
a. Call 
people 
around 
them 
T7/001/CL/C2/I
1/Pg.1 (16) 
Speaki
ng part 
b. Can 
express 
orally  
 
T1/001/CL/C2/I
2/Pg.1 (17) 
Read 
conver
sation 
the 
below! 
T1/003/CL/C2/I
2/Pg.2 (18) 
Let’s 
sing 
T1/004/CL/C2/I
2/Pg.2 (19) 
Read 
conver
sation 
the 
below! 
T3/001/CL/C2/I
2/Pg.1 (20) 
Find 
the 
Indone
sian! 
T3/003/CL/C2/1
2/Pg.1 (21) 
Find 
the 
Indone
sian! 
T4/001/CL/C2/I
2/Pg.1 (22) 
Read 
conver
sation 
the 
below! 
T4/002/CL/C2/I
2/Pg.1 (23) 
Vocab
ulary 
T5/001/CL/C2/I
2/Pg.1 (24) 
Vocab
ulary 
T5/003/CL/C2/I
2/Pg.2 (25) 
Fill in 
the 
blanks 
by 
choosi
ng the 
word 
above! 
T6/001/CL/C2/I
2/Pg.1 (26) 
Asking 
for the 
time 
T7/001/CL/C2/I
2/Pg.1 (27) 
Speaki
ng part 
T7/002/CL/C2/I
2/Pg.1 (28) 
Speaki
ng part 
c. Answer a 
simple 
question 
T1/001/CL/C2/I
3/Pg.1 (29) 
Read 
conver
sation 
 about 
“what” 
question 
the 
below! 
T4/001/CL/C2/I
3/Pg.1 (30) 
Read 
conver
sation 
the 
below! 
T6/003/CL/C2/I
3/Pg.2 (31) 
What 
time is 
it? 
3. Identify 
people or 
places in their 
environment 
b. Identify 
family 
 
T7/001/CL/C3/I
2/Pg.1 (32) 
 
Speaki
ng part 
T8/002/CL/C3/I
2/Pg.1 (33) 
Descri
ption 
4. Understand 
objects or 
things around 
them 
b. Can show 
things 
around 
them such 
as things 
around 
their 
school or 
their 
house 
 
T5/001/CL/C4/I
2/Pg.1 (34) 
 
Vocab
ulary 
T5/003/CL/C4/I
2/Pg.2 (35) 
 
Fill in 
the 
blanks 
by 
choosi
ng the 
word 
above! 
C Can 
show 
anim
als; 
chick
en, 
duck, 
cat, 
etc. 
T4/001/CL/C4/I
3/Pg.1 (36) 
Read 
the 
conver
sation 
below! 
T4/002/CL/C4/I
3/Pg.1 (37) 
Vocab
ulary 
T4/003/CL/C4/I
3/Pg.2 (38) 
Read 
the 
conver
sation 
of 
animal
s 
below! 
T4/004/CL/C4/I
3/Pg.2 (39) 
Vocab
ulary 
T4/006/CL/C4/I
3/Pg.3 (40) 
Let’s 
Play 
Game 
T4/007/CL/C4/I
3/Pg.4 (41) 
Transl
ate 
expres
sion in 
the 
below! 
5. Understand 
command 
word 
c. Can 
perform 
single 
stages 
command
T1/001/CL/C5/I
1/Pg.1 (42) 
Read 
the 
conver
sation 
below! 
 s : 
standing, 
here and 
take, etc 
T1/002/CL/C5/I
1/Pg.1 (43) 
Answe
r the 
questi
ons 
with 
your 
person
al 
inform
ation! 
T1/004/CL/C5/I
1/Pg.2 (44) 
Read 
the 
cosnve
rsation 
below! 
T1/005/CL/C5/I
1/Pg.2 (45) 
Transl
ate 
into 
Indone
sian! 
T3/001/CL/C5/I
1/Pg.1 (46) 
Find 
the 
Indone
sian! 
T3/002/CL/C5/I
1/Pg.1 (47) 
Transl
ate the 
senten
ces 
below 
into 
Englis
h! 
T3/003/CL/C5/I
1/Pg.1 (48) 
Find 
the 
Indone
sian! 
T3/004/CL/C5/I
1/Pg.1 (49) 
Fill in 
the 
blanks
! 
T3/005/CL/C5/I
1/Pg.2 (50) 
Transl
ate 
into 
Englis
h! 
T4/001/CL/C5/I
1/Pg.1 (51) 
Read 
the 
conver
sation 
below! 
T4/003/CL/C5/I
1/Pg.2 (52) 
Read 
the 
descri
ption 
of 
animal
 s 
below! 
T4/005/CL/C5/I
1/Pg.3 (53) 
Transl
ate the 
senten
ces 
below 
into 
Englis
h! 
T4/007/CL/C5/I
1/Pg.4 (54) 
Transl
ate! 
T5/002/CL/C5/I
1/Pg.1 (55) 
Transl
ate 
into 
Englis
h! 
T5/003/CL/C5/I
1/Pg.2 (56) 
Fill the 
blanks 
by 
choosi
ng the 
word 
above! 
T5/004/CL/C5/I
1/Pg.2 (57) 
Write 
the 
Indone
sian! 
T6/002/CL/C5/I
1/Pg.1 (58) 
Write 
the 
time! 
d. Can 
perform 
double 
stages 
command
s: 
“Let’s...” 
T1/003/CL/C5/I
2/Pg.2 (59) 
Let’s 
sing 
T1/006/CL/C5/I
2/Pg.2 (60) 
Let’s 
sing 
T2/001/CL/C5/I
2/Pg.1 (61) 
Let’s 
count 
T2/002/CL/C5/I
2/Pg.1 (62) 
Let’s 
write 
T4/006/CL/C5/I
2/Pg.3 (63) 
Let’s 
Play 
game 
T6/004/CL/C5/I
2/Pg.2 (64) 
Let’s 
sing 
Motoric 1. Be able to do 
soft motor 
exercises 
h. Be able to 
write 
T1/002/M/C1/I8
/Pg.1 (65) 
Answe
r the 
questi
ons 
with 
your 
person
al 
inform
ation! 
T1/005/M/C1/I8
/Pg.1 (66) 
Transl
ate 
into 
 Indone
sian! 
T3/001/M/C1/1
8/Pg.1 (67) 
Find 
the 
Indone
sian! 
T3/002/M/C1/1
8/Pg.1 (68) 
Transl
ate the 
senten
ces 
below 
into 
Englis
h! 
T3/003/M/C1/1
8/Pg.1 (69) 
Find 
the 
Indone
sian! 
T3/004/M/C1/1
8/Pg.1 (71) 
Fill the 
blanks
! 
T3/005/M/C1/1
8/Pg.2 (72) 
Transl
ate 
into 
Englis
h! 
T4/005/M/C1/1
8/Pg.3 (73) 
Transl
ate the 
senten
ces 
below 
into 
Englis
h! 
T4/006/M/C1/I8
/Pg.3 (74) 
Let’s 
play 
Game 
T4/007/M/C1/1
8/Pg.3 (75) 
Transl
ate! 
T5/002/M/C1/I8
/Pg.1 (76) 
Transl
ate 
into 
Englis
h! 
T5/003/M/C1/I8
/Pg.2 (77) 
Fill in 
the 
blanks 
by 
choosi
ng the 
word 
above! 
T5/004/M/C1/I8
/Pg.2 (78) 
Write 
the 
Indone
sian! 
 T6/002/M/C1/I8
/Pg.1 (79) 
Write 
the 
time! 
T6/003/M/C1/I8
/Pg.2 (80) 
What 
time is 
it? 
Total 80  
 
 
 
 
 
Data that Are Found in Engglish Supplementary Material Are 
Appropriate with Learning Material in Syllabus 
 
Learning 
Material in 
Syllabus 
Aspect Code/Data Part 
Introducing 
Themselves 
to other 
people 
a. How to asking 
and giving 
personal 
information 
T1/001/A1/Pg.1 (1) In the part of 
conversation with 
instruction “Read 
the conversation 
below!” 
b. How to respond 
of asking and 
giving personal 
information 
T1/002/A2/Pg.1 (2) In the task with 
instruction 
“Answer the 
question with your 
personal 
information” 
Linguistic 
Aspect 
Possessive 
Pronaun 
T1/001/A1/Pg.1 (3) In the part of 
conversation with 
instruction “Read 
the conversation 
below!” 
T1/004/A4/Pg.2 (4) In the conversation 
2 
T7/001/A1/Pg.1 (5) 
T8/002/A2/Pg.1 (6) 
My mother’s 
name, 
My’brother’s 
name, My father’s 
name..... etc 
Using of to 
be 
T1/001/A1/Pg.1 (7) 
 
In the part of 
conversation with 
 instruction “Read 
the conversation 
below!” 
T1/002/A2/Pg.1 (8) Answer the 
questions with 
your personal 
information! 
T1/004/A4/Pg.2 (9) Read the 
onversation below! 
T3/002/A2/Pg.1 
(10) 
Translate the 
sentences below 
ino English! 
T3/005/A5/Pg.1 
(11) 
Translate into 
English! 
T4/001/A1/Pg.1 
(12) 
Read the 
cnversation below! 
T6/002/A2/Pg.2 
(13) 
Write the time! 
T6/003/A3/Pg.2 
(14) 
What time is it? 
T7/001/A1/Pg.1 
(15) 
Speaking part 
T7/002/A2/Pg.1 
(17) 
Description of 
speaking part 
T8/002/A2/Pg.1 
(18) 
In the part B 
Verb T3/004/A4/Pg.1 
(19) 
In the part D about 
fill in the blanks- 
T5/004/A4/Pg.2 
(20) 
In the part B “write 
the indonesian” 
Word 
pressure 
T1/001/A1/Pg.1 
(21) 
In the part of 
conversation with 
instruction “Read 
the conversation 
below!” 
T1/004/A4/Pg.1 
(22) 
In the conversation 
part A. 
T4/001/A1/Pg.1 
(23) 
In the part A in 
conversation 
T4/003/A3/Pg.2 
(24) 
In the part C 
T7/001/A1/Pg.1 
(25) 
Speaking part 
T7/002/A2/Pg.1 
(26) 
Narration of 
speaking part 
Intonation T1/001/A1/Pg.1 
(27) 
In the part of 
conversation with 
instruction “Read 
the conversation 
below!” 
T1/003/A3/Pg.2 
(28) 
Let’s sing 
T1/006/A6/Pg.2 
(29) 
Let’s sing 
T1/004/A4/Pg.2 
(30) 
In the conversation 
part A. 
T4/001/A1/Pg.1 
(31) 
In the conversation 
part A 
T4/003/A1/Pg.1(32) In the part C 
T6/001/A1/Pg.1 
(33) 
In the part A 
T6/004/A4/Pg.2 
(34) 
in the let’s sing 
Part 
 T7/001/A1/Pg/1 
(35) 
In the part A 
T7/002/A2/Pg.1 
(36) 
In the part B 
Punctuation  T1/002/A2/Pg.1 
(37) 
Answer the 
questions with 
your personal 
information! 
T1/005/A5/Pg.2 
(38) 
In the part of 
“Translate into 
Indonesian!” 
T3/002/A2/Pg.1 
(39) 
Translate the 
sentences below 
into English! 
T3/004/A4/Pg.1 
(40) 
Fill the blanks! 
T3/005/A5/Pg.1 
(41) 
Translate into 
English! 
T4/005/A5/Pg.3 
(42) 
In the Part E 
T4/007/A7/Pg.4 
(43) 
In the part F 
T5/002/A2/Pg.1 
(44) 
In the part A 
“Translate into 
English” 
T5/003/A3/Pg.2 
(45) 
In the part A “Fill 
in the blanks...” 
T6/002/A2/Pg.1 
(46) 
In the part B 
T6/003/A3/Pg.2 
(47) 
In the part C 
T7/002/A2/Pg.1 
(48) 
In the part B 
Modal (can 
and may) 
T4/001/A1/Pg.1 
(49) 
Read the 
conversation 
below! 
T4/002/A2/Pg.1 
(50) 
Vocabulary part 
T4/003/A3/Pg.2 
(51) 
Read the 
description of 
animals below! 
T4/005/A5/Pg.3 
(52) 
Translate the 
sentences below 
into English! 
 Singuar and 
plural Noun 
T1/001/A1/Pg.1 
(53) 
In the part of 
conversation with 
instruction “Read 
the conversation 
below!” 
T4/001/A1/Pg.1 
(54) 
Read the 
conversation 
below! 
T4/003/A3/Pg.2 
(55) 
Read the 
description of 
animals below!  
T4/005/A5/Pg.3 
(56) 
Translate the 
sentences below 
into english! 
T4/007/A7/Pg.4 
(57) 
Translation’s part 
T6/002/A2/Pg.2 
(58) 
In the part A 
“translate into 
English”  
 T6/003/A3/Pg.2 
(59) 
In the part A “Fill 
in the blanks...” 
T7/001/A1/Pg.1 
(60) 
Speaking part 
T7/002/A2/Pg.1 
(61) 
Narration in 
speaking part 
T8/002/A2/Pg.1 
(62) 
In the part B 
Hand writing T1/002/A2/Pg.1 
(63) 
In the task with 
instruction 
“Answer the 
question with your 
personal 
information” 
T1/005/A5/PG.2 
(64) 
In the part of 
“Translate into 
Indonesian!” 
T2/002/A2/Pg.2 
(65) 
In the part B “Let’s 
write.....” 
T3/001/A1/Pg.1 
(66) 
In the part A “Find 
the Indonesian” 
T3/002/A2/Pg.1 
(67) 
In the part B 
“Translate the 
sentences below 
into English” 
T3/003/A3/Pg.1 
(68) 
In the part C “Fid 
the Indonesian” 
T3/004/A4/Pg.1 
(69) 
In the part D “Fill 
in the Blanks!” 
T3/005/A5/Pg.1 
(70) 
In the part E 
“Translate into 
English” 
T4/005/A5/Pg.3 
(71) 
In the Part E 
T4/006/A6/Pg.3 
(72) 
In the animal 
crossword 
T4/007/A7/Pg.4 
(73) 
In the part F 
T5/002/A2/Pg.1 
(74) 
In the part A 
“Translate into 
English” 
T5/003/A3/Pg.2 
(75) 
In the part A “Fill 
in the blanks...” 
T5/004/A4/Pg.2 
(76) 
In the part B 
“Write the 
Indonesian” 
T6/002/A2/Pg.1 
(77) 
In the part B 
T6/003/A3/Pg.2 
(78) 
In the part C 
T7/001/A1/Pg.1 
(79) 
In the part B 
Simple 
Present tense 
T1/001/A1/Pg.1 
(80) 
 
In the part of 
conversation with 
instruction “Read 
the conversation 
below!” 
T1/002/A2/Pg.1 
(81) 
Answer the 
questions with 
your personal 
information! 
T1/004/A4/Pg.2 
(82) 
Read the 
onversation below! 
 T3/002/A2/Pg.1 
(83) 
Translate the 
sentences below 
ino English! 
T3/005/A5/Pg.1 
(84) 
Translate into 
English! 
T4/001/A1/Pg.1 
(85) 
Read the 
cnversation below! 
T6/002/A2/Pg.1 
(86) 
Write the time! 
T6/003/A3/Pg.2 
(87) 
What time is it? 
T7/001/A1/Pg.1 
(88) 
Speaking part 
T7/002/A2/Pg.1 
(89) 
Description of 
speaking part 
T8/002/A2/Pg.1 
(90) 
In the part B 
Expression 
and moral 
value about 
some topics 
and song 
T1/003/A3/Pg.2 
(91) 
 
In the part of sin a 
song “Let’s Sing” 
about how are you 
song and good bye 
song 
T6/004/A4/Pg.2 
(92) 
Let’s sing about 
day 
Total 92 
 
 
 
 
 
 
 
 
 
 
 
  
Filed Note of The Implementation of English Supplementary 
Materials in Teaching and Learning Process 
 
Catatan lapangan Nomor : 1 
Pengamat  : Fatimah Zahro A 
Hari/Tanggal  : Selasa, 16 Januari 2018 
Waktu   : 07.00-08.20 
Lokasi   : Ruang Kelas XI 
Kelas   : XI 
Topic   : Greetings 
Situasi Latar  : Kelas sedikit gaduh dan meja sedikit tidak beraturan. 
Beberapa siswa belum seluruhnya masuk kelas. Guru 
mengajak siswa yang belum masuk kelas untuk menuju 
kelas. 
Jalannya Kegiatan : 
 Guru memasuki kelas kemudian merapikan ruangan kelas dengan 
meminta bantuan para siswa dengan maksud agar siswa menjadi lebih 
peduli dengan lingkungannya. Kegiatan pembelajaran diawali dengan 
 berdoa bersama. Kegiatan berdoa dipimpin oleh seorang siswa yang 
ditunjuk oleh sang Guru. Dengan sedikit terbata-bata, sang siswa mulai 
memimpin doa dengan bimbingan Guru. Setelah melakukan doa, guru mulai 
melakukan absensi terhadap siswa. Pada hari tersebut terdapat 2 siswa yaitu 
rifa dan niko yang tidak hadir dikarenakan sakit. 
 Hari tersebut adalah hari pertama seluruh siswa masuk siswa setelah 
libur semester ganjil. Pada hari tersebut guru menyuruh siswa untuk 
menceritakan bagaimana liburan yang mereka lalui. Setelah itu guru 
mencoba untuk mengkolerasikan topik yang akan dibahas dengan liburan 
para siswa. Topik yang akan dipelajari pada hari tersebut adalah Greetings 
topic. Pada hari tersebut guru mengajarkan kepada siswa untuk belajar 
tentang personal information. Didalam materi ajar yang digunakan oleh 
guru, siswa telah memilikinya.   
Pada hari tersebut siswa mempelajari 2 bagian dalam materi. 
Pertama Part A, terdapat bagian dimana siswa belajar pada sebuah bagian 
yang memiliki instruksi “Read the conversation below!” didalam bagian 
tersebut guru mengajarkan pada siswa tentang interaksi sosial dengan orang 
lain. Pada aktivitas ini dibagian part A, guru mengajak siswa untuk 
membaca percakapan tentang personal information, guru mengajarkan 
kepada siswa tentang cara membaca percakapan tersebut seperti tentang 
intonasi dan penekanan kata pada beberapa kata khusus misalnya kata study. 
Setelah siswa mampu membaca dengan benar, guru menunjuk dua siswa 
untuk berpasangan membaca percakapan tersebut. Hal ini dimaksudkan 
agar, siswa mampu mempraktikan hal yang telah dipelajari secara langsung. 
 Agar siswa menjadi terbiasa ketika berkomunikasi dalam konteks yang 
sama. Selain itu guru, mengajarkan kepada siswa untuk mengatur ekspresi 
ketika membaca percakapan tersebut. Selain itu guru mengajarkan kepada 
siswa dan memberi tahu siswa tentang berberapa kalimat perintah yang ada 
dalam bagian tersebut. Seperti instruksi dari awal part tersebut. Jadi apabila 
siswa menemui instruksi seperti kata tersebut, siswa akan menjadi tahu apa 
yang harus mereka lakukan. 
Selain itu ada beberapa aspek linguistik yang diajarkan guru kepada 
siswa. Tentang possesive noun atau kata tentang kepemilikan. Guru 
menjelaskan dalam part tersebut, siswa diajarkan oleh guru tentang 
penggunaan “Yours...”  and “My...”. selain linguistic aspek tersebut, guru 
juga menjelaskan tentang penggunaan to be is dan am dan are. Dan yang 
terakhir guru mengajarkan kepada siswa tentang penggunaan singular and 
plural noun. Serta penggunaan simple present tense dan cara membuat 
kalimat dalam struktur tersebut.   
Dalam part B, disana ada aktifitas untuk menjawab kalimat-kalimat 
pertanyaan tentang personal information, guru membimbing siswa untuk 
mengerjakan soal tersebut seperti atau berdasarkan contoh yang terdapat di 
bagian sebelumnya. Disana siswa mempraktikkan penggunaan to be, 
punctuation dan penggunaan simple present tanse. Didalam aktivitas ini 
ditujukan kepada siswa untuk terbiasa menggunakan motorik halusnya agar 
mampu untuk menulis dengan baik. Selain itu, guru mengajarkan tentang 
penggunaan tanda baca berupa tanda tanya dan tanda titik. 
 Setelah itu, pada bagian akhir pembelajaran guru melakukan refleksi 
dari pembelajaran pada hari tersebut. Guru memberikan kesimpulan atas 
pembelajaran pada hari tersebut. Kemudian guru menutup pelajar pada hari 
tersebut dan kemudian mengucapkan salam dan seluruh siswa menjawab 
salam dari guru tersebut. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Catatan lapangan Nomor : 2 
Pengamat  : Fatimah Zahro A 
Hari/Tanggal  : Selasa, 23 Januari 2018 
Waktu   : 07.00-08.20 
Lokasi   : Ruang Kelas XI 
Kelas   : XI 
Topik   : Greetings 
Situasi Latar  : Kelas sedikit Kondusif. Guru mengajak siswa yang belum 
masuk kelas untuk menuju kelas. 
Jalannya Kegiatan :  
Guru memasuki kelas kemudian merapikan meja dan mengatur 
duduk siswa dengan meminta bantuan para siswa dengan maksud agar siswa 
menjadi lebih peduli dengan lingkungannya. Kegiatan pembelajaran diawali 
dengan berdoa bersama. Kegiatan berdoa dipimpin oleh seorang siswa yang 
ditunjuk oleh sang Guru. Dengan sedikit terbata-bata, sang siswa mulai 
memimpin doa dengan bimbingan Guru. Setelah melakukan doa, guru mulai 
melakukan absensi terhadap siswa. Pada hari tersebut seluruh siswa masuk 
sekolah. 
Setelah itu guru melakukan apersepsi dengan materi yang 
sbelumnya. Disini hanya 1 hingga 2 orang yang mampu mengikuti kegiatan 
 apersepsi tersbut. Guru memberikan penghargaan kepada siswa yang 
mampu mengikuti kegiatan apersepsi tersebut. Pada hari tersebut guru 
mengajarkan kepada siswa untuk bernyanyi di materi greetings pada part C 
dan tentang percakapan di part D. Pada hari tersebut masih melanjutkan 
materi tentang greetngs topic. Guru mengajarkan kepada siswa untuk 
menyanyikan sebuah lagu, lalu guru mengajarkan kepada siswa tentng 
intonasi dalam lagu tersebut dan bagaimana mengekspresikan lagu tersebut. 
Melalui kegiatan tersebut guru mengajarkan siswa untuk beraktivitas 
bersama melalui menyanyi, antar satu dan yang lainnya mampu 
mengikutinya. Guru mengajarkan pada siswa untuk mengekspresikan 
perasaannya melalui lagu yang dinyanyikan tersebut melalui ekspresi wajah 
yang dikeluarkan. Dan yang terakhir melalui kegiatan tersebut guru 
mengajarkan dan menjelaskan pada siswa tentang kata ajakan. Seperti 
“Let’s....” yang merupakan kata ajakan dengan harapan siswa mampu 
mengungkapkan kata ajakan kepada sesamanya dan melakukan kegiatan 
secara bersamaan. 
Lalu pada bagian D siswa, diajarkan tentang sebuah percakapan 
tentang menanyakan kabar kepada sesama. Guru menunjuk dua siswa untuk 
membacanya dengan bimbingan guru bagaimana intonasi yang digunakan 
dan penekanan kata yang tepat agar tidak salah makan. Siswa lain 
memperhatikan kedua temannya yang membaca. Lalu guru mengajarkan 
pada siswa untuk berpraktik secara berpasangan.Guru mengajarkan kepada 
siswa dan menjelaskan tentang instruksi pada part tersebut, agar siswa 
mampu mengerjakan suatu aktivitas ketika diberikan instruksi yang sama 
 oleh guru atau orang tua mereka. Selain itu didalam aktivitas tersebut 
beberapa aktivitas linguistik diajarakan seperti penggunaan kata 
kepemilikan, penggunaan to be are dan am yang terdapat dalam percakapan 
tersebut serta pengajaran tentang simple present tense sebagai lanjutan 
materi sebelumnya. 
Setelah itu, pada bagian akhir pembelajaran guru melakukan refleksi 
dari pembelajaran pada hari tersebut. Guru memberikan kesimpulan atas 
pembelajaran pada hari tersebut dan mengingatkan siswa untuk terus 
belajar. Kemudian guru menutup pelajar pada hari tersebut dan kemudian 
mengucapkan salam dan seluruh siswa menjawab salam dari guru tersebut. 
 
 
 
 
 
 
 
 
 
 Catatan lapangan Nomor : 3 
Pengamat  : Fatimah Zahro A 
Hari/Tanggal  : Selasa, 30 Januari 2018 
Waktu   : 07.00-08.20 
Lokasi   : Ruang Kelas XI 
Kelas   : XI 
Topik   : Greetings 
Situasi Latar  : Kelas belum begitu kondusif. Masih banyak siswa yang 
tidak mau masuk ke kelas. Guru dengan sabar mengajak 
mereka untuk masuk kedalam kelas dan memulai pelajaran. 
Jalannya Kegiatan :  
Guru memasuki kelas kemudian merapikan ruangan kelas dengan 
meminta bantuan para siswa dengan maksud agar siswa menjadi lebih 
peduli dengan lingkungannya. Kegiatan pembelajaran diawali dengan 
berdoa bersama. Kegiatan berdoa dipimpin oleh seorang siswa yang 
ditunjuk oleh sang Guru. Dengan sedikit terbata-bata, sang siswa mulai 
memimpin doa dengan bimbingan Guru. Setelah melakukan doa, guru mulai 
melakukan absensi terhadap siswa. Pada hari tersebut terdapat 1 siswa yaitu 
afra yang tidak hadir dikarenakan sakit. 
 Pada hari tersebut pembelajarannya adalah melanjutkan materi 
greeting. Mulai dari materi pada part EDidalam aktivitas tersebut, guru 
mengajarkan tentang cara menerjemahkan. Sebelumnya guru telah 
menjelaskan beberapa terjemahan suatu kosakata. Didalam aktivitas 
tersebut, siswa diajarkan tentang memahami makna dan memprktikan dari 
suatu instruksi yang diberikan, sebeumnya guru telah memberikan 
pengertian-pengertian. Selain itu guru melatih motorik siswa melalui 
kegiatan menulis agar mereka mampu menulis dengan baik. Selain itu guru 
juga menjelaskan tentang pengunaan tanda baca seperti tanda seru dan tanda 
titik. 
Setelah part E selesai, guru melanjutkan pada part selanjutnya. Guru 
mengajak siswa untuk menyanyikan sebuah lagu, lalu guru mengajarkan 
kepada siswa tentng intonasi dalam lagu tersebut dan bagaimana 
mengekspresikan lagu tersebut. Melalui kegiatan tersebut guru mengajak 
siswa untuk beraktivitas bersama melalui menyanyi, antar satu dan yang 
lainnya mampu mengkutinya. Guru mengajarkan pada siswa untuk 
mengekspresikan perasaannya melalui lagu yang dinyanyikan tersebut. Dan 
yang terakhir melalui kegiatan tersebut guru mengajarkan dan menjelaskan 
pada siswa tentang kata ajakan. Seperti “Let’s....” yang merupakan kata 
ajakan dengan harapan siswa mampu mengungkapkan kata ajakan kepada 
sesamanya dan melakukan kegiatan secara bersamaan. 
Setelah itu, pada bagian akhir pembelajaran guru melakukan refleksi 
dari pembelajaran pada hari tersebut. Guru memberikan kesimpulan atas 
pembelajaran pada hari tersebut. Kemudian guru menutup pelajar pada hari 
 tersebut dan kemudian mengucapkan salam dan seluruh siswa menjawab 
salam dari guru tersebut. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Catatan lapangan Nomor : 4 
Pengamat  : Fatimah Zahro A 
Hari/Tanggal  : Selasa, 6 Februari 2018 
Waktu   : 07.00-08.20 
Lokasi   : Ruang Kelas XI 
Kelas   : XI 
Topik   : Numbers 
Situasi Latar  : Kelas sedikit gaduh dan meja sedikit tidak beraturan. 
Beberapa siswa belum seluruhnya masuk kelas. Guru dan 
orang tua murid yang sebagaian masih disekolah setelah 
mengantar siswa lalu mengajak siswa yang belum masuk 
kelas untuk menuju kelas. 
Jalannya Kegiatan :  
Guru memasuki kelas kemudian merapikan ruangan kelas dengan 
meminta bantuan para siswa dengan maksud agar siswa menjadi lebih 
peduli dengan lingkungannya. Kegiatan pembelajaran diawali dengan 
berdoa bersama. Kegiatan berdoa dipimpin oleh seorang siswa yang 
ditunjuk oleh sang Guru. Dengan sedikit terbata-bata, sang siswa mulai 
memimpin doa dengan bimbingan Guru. Setelah melakukan doa, guru mulai 
 melakukan absensi terhadap siswa. Pada hari tersebut terdapat 3 siswa yaitu 
aziza, afra, dan desi yang tidak hadir dikarenakan sakit. 
Pada hari tersebut pembelajarannya adalah melanjutkan materi 
greeting. Didalam aktivitas tersebut, guru mengajarkan tentang angka. 
Siswa diajarkan oleh guru untuk mengenal tentang angka dan 
menuliskannya dalam ungkapan kata. Siswa diajarkan angka dari 1 hingga 
1.000.000. siswa diajarkan untuk berhitung bersama dengan teman 
sebangkunya. Guru mengajarkan dan menjelaskan pada siswa tentang kata 
ajakan. Seperti “Let’s....” yang merupakan kata ajakan dengan harapan 
siswa mampu mengungkapkan kata ajakan kepada sesamanya dan 
melakukan kegiatan secara bersamaan. 
Setelah itu, pada bagian akhir pembelajaran guru melakukan refleksi 
dari pembelajaran pada hari tersebut. Guru memberikan kesimpulan atas 
pembelajaran pada hari tersebut. Kemudian guru menutup pelajar pada hari 
tersebut dan kemudian mengucapkan salam dan seluruh siswa menjawab 
salam dari guru tersebut. 
 
 
 
 
 
 Catatan lapangan Nomor : 5 
Pengamat  : Fatimah Zahro A 
Hari/Tanggal  : Selasa, 13 Februari 2018 
Waktu   : 07.00-08.20 
Lokasi   : Ruang Kelas XI 
Kelas   : XI 
Topik   : Feelings 
Situasi Latar  : Siswa sudah didalam kelas dalam keadaan yang tenang. 
Jalannya Kegiatan :  
Guru memasuki kelas kemudian merapikan ruangan kelas dengan 
meminta bantuan para siswa dengan maksud agar siswa menjadi lebih 
peduli dengan lingkungannya. Kegiatan pembelajaran diawali dengan 
berdoa bersama. Kegiatan berdoa dipimpin oleh seorang siswa yang 
ditunjuk oleh sang Guru. Dengan sedikit terbata-bata, sang siswa mulai 
memimpin doa dengan bimbingan Guru. Setelah melakukan doa, guru mulai 
melakukan absensi terhadap siswa. Pada hari tersebut terdapat 1 siswa yaitu 
niko yang tidak hadir dikarenakan sakit. 
Pada hari tersebut pembelajarannya adalah melanjutkan materi 
feelings. Didalam aktivitas bagian part A and part C tersebut, guru 
mengajarkan tentang macam-macam feelings. Setelah itu guru menyuruh 
 siswa untuk menjumpai beberapa ekspresi dan menerjemahkannya. 
Didalam aktifitas ini guru menjelaskan mengajak siswa untuk 
mengekspresikan setiap ekspresi yang mereka pelajari hingga mereka 
mampu melakukannya. Selain itu guru mengajar dibagian part B, guru 
mengajarkan kepada siswa juga untuk memahami kata perintah dengan 
mengkontekskannya dalam kalimat dalam suatu bagian aktifitas dalam 
materi. Selain itu aspek motorik juga dilatih oleh guru disini melalui 
kegiatan menulis. Serta penggunaan to be dan kalimat simple present tense 
pun diajarkan dibagian part B  dan part D ini. Lalu dalam part E guru juga 
mengajarkan tentang tanda baca dalam suatu kalimat yang mereka buat. 
Setelah itu, pada bagian akhir pembelajaran guru melakukan refleksi 
dari pembelajaran pada hari tersebut. Guru memberikan kesimpulan atas 
pembelajaran pada hari tersebut. Kemudian guru menutup pelajar pada hari 
tersebut dan kemudian mengucapkan salam dan seluruh siswa menjawab 
salam dari guru tersebut. 
 
 
 
 
 
 
 Catatan lapangan Nomor : 6 
Pengamat  : Fatimah Zahro A 
Hari/Tanggal  : Selasa,  20 Februari 2018 
Waktu   : 07.00-08.20 
Lokasi   : Ruang Kelas XI 
Kelas   : XI 
Topik   : Animal 
Situasi Latar  : Kelas sedikit gaduh dan meja sedikit tidak beraturan. 
Beberapa siswa belum seluruhnya masuk kelas. Guru dan 
orang tua murid yang sebagaian masih disekolah setelah 
mengantar siswa lalu mengajak siswa yang belum masuk 
kelas untuk menuju kelas. 
Jalannya Kegiatan :  
Guru memasuki kelas kemudian merapikan ruangan kelas dengan 
meminta bantuan para siswa dengan maksud agar siswa menjadi lebih 
peduli dengan lingkungannya. Kegiatan pembelajaran diawali dengan 
berdoa bersama. Kegiatan berdoa dipimpin oleh seorang siswa yang 
ditunjuk oleh sang Guru. Dengan sedikit terbata-bata, sang siswa mulai 
memimpin doa dengan bimbingan Guru. Setelah melakukan doa, guru mulai 
melakukan absensi terhadap siswa. Pada hari tersebut seluruh siswa hadir. 
 Pada hari tersebut guru mengajarkan materi tentang animal. 
Terdapat tujuh part yang akan dipelajari pada materi tersebut. Dalam 
pertemuan hari ini, guru mengajarkan parta A hingga part D. tentang benda-
benda berupa peralatan sekolah dan peralatan yang ada dirumah. Part A, 
terdapat bagian dimana siswa belajar pada sebuah bagian yang memiliki 
instruksi “Read the conversation below!” didalam bagian tersebut guru 
mengajarkan pada siswa tentaang percakapan tentang animal. Guru 
membacakan terlebih dahlu kemudian siswa mengikutinya. Guru 
melakukan pembenaran dari intonasi, pengucapan mereka. Lalu setelah bisa 
siswa mempraktikan percakapan tersebut dengan temannya. Guru 
mengajarkan pada siswa untuk menunjukkan animal-animal dengan cara 
memberikan vocabulary tentang animal melalui percakapan dan daftar 
vocabulary kepada siswa. Selian itu guru memberikan contoh deskripsi 
tentang animal kepada siswa agar mereka mampu untuk mwmbuatnya 
berdasarkan contoh. Selain itu dalam membuat deskripsi dan membaca 
percakapan yang ada, guru menjelaskan tentang pengunaan to be dan simple 
present tense serta modal yang ada didalam aktivitas yang mereka pelajari 
Setelah itu, pada bagian akhir pembelajaran guru melakukan refleksi 
dari pembelajaran pada hari tersebut. Guru memberikan kesimpulan atas 
pembelajaran pada hari tersebut. Kemudian guru menutup pelajar pada hari 
tersebut dan kemudian mengucapkan salam dan seluruh siswa menjawab 
salam dari guru tersebut 
 
 Catatan lapangan Nomor : 7 
Pengamat  : Fatimah Zahro A 
Hari/Tanggal  : Selasa,  27 Februari 2018 
Waktu   : 07.00-08.20 
Lokasi   : Ruang Kelas XI 
Kelas   : XI 
Topik   : Animal  
Situasi Latar  : Kelas sedikit gaduh dan meja sedikit tidak beraturan. 
Beberapa siswa belum seluruhnya masuk kelas. Guru dan 
orang tua murid yang sebagaian masih disekolah setelah 
mengantar siswa lalu mengajak siswa yang belum masuk 
kelas untuk menuju kelas. 
Jalannya Kegiatan :  
Guru memasuki kelas kemudian merapikan ruangan kelas dengan 
meminta bantuan para siswa dengan maksud agar siswa menjadi lebih 
peduli dengan lingkungannya. Kegiatan pembelajaran diawali dengan 
berdoa bersama. Kegiatan berdoa dipimpin oleh seorang siswa yang 
ditunjuk oleh sang Guru. Dengan sedikit terbata-bata, sang siswa mulai 
memimpin doa dengan bimbingan Guru. Setelah melakukan doa, guru mulai 
melakukan absensi terhadap siswa. Pada hari tersebut seluruh siswa hadir. 
 Pada hari tersebut guru melanjutkan materi tentang animal. Pada hari 
tersebut guru  mengajarkan pada siswa di bagian soal berupa penerjemahan 
didalam part E. Guru membimbing siswa untuk mengerjakan soal yang 
berkaitan dengan pa yang mereka pelajari. Guru memberikan soal latian 
untuk menulis untuk melatih motorik skill mereka. Sebelumnya guru telah 
memberikan contoh dipapan tulis beserta dengan tanda baca apa yang 
digunakan. Guru membimbing siswa untuk mengerjakannya. Mengajari 
mereka untuk menulis dengan baik dan benar  selain itu guru mengajarkan 
pada murid-murid tentang  penggunaan modal dan tanda baca, serta 
penggunaan singular dan plural noun.  Part F, terdapat aktivitas permainan 
berupa teka-teki silang. Guru memberikan  ajakan kepada siswa untuk 
mengerjakn permainan tersebut dengan menggunakan media gambar, 
sehingga mereka mampu mengiuti kegiatan tersebut baik dengan temannya 
atau dengan sendiri.  Dari aktivitas tersebut gru mengulang kembali tentang 
kosa kata tentang hewan yang telah mereka pelajari sehingga memri siswa 
tentang ksa kata tersebut tetap terjaga.  
 Setelah itu, dikarenakan waktu pelajaran telah habis pelajaran pun 
disudahi. Pada bagian akhir pembelajaran guru melakukan refleksi dari 
pembelajaran pada hari tersebut. Guru memberikan kesimpulan atas 
pembelajaran pada hari tersebut. Kemudian guru menutup pelajar pada hari 
tersebut dan kemudian mengucapkan salam dan seluruh siswa menjawab 
salam dari guru tersebut 
 
 Catatan lapangan Nomor : 8 
Pengamat  : Fatimah Zahro A 
Hari/Tanggal  : Selasa, 6 Maret 2018 
Waktu   : 07.00-08.20 
Lokasi   : Ruang Kelas XI 
Kelas   : XI 
Topik   : Things around Them 
Situasi Latar  : Kelas sedikit gaduh dan meja sedikit tidak beraturan. 
Beberapa siswa belum seluruhnya masuk kelas. Guru dan 
orang tua murid yang sebagaian masih disekolah setelah 
mengantar siswa lalu mengajak siswa yang belum masuk 
kelas untuk menuju kelas. 
Jalannya Kegiatan :  
Guru memasuki kelas kemudian merapikan ruangan kelas dengan 
meminta bantuan para siswa dengan maksud agar siswa menjadi lebih 
peduli dengan lingkungannya. Kegiatan pembelajaran diawali dengan 
berdoa bersama. Kegiatan berdoa dipimpin oleh seorang siswa yang 
ditunjuk oleh sang Guru. Dengan sedikit terbata-bata, sang siswa mulai 
memimpin doa dengan bimbingan Guru. Setelah melakukan doa, guru mulai 
melakukan absensi terhadap siswa. Pada hari tersebut seluruh siswa hadir. 
 Pada hari tersebut guru mengajarkan materi tentang things around 
them Terdapat empat part yang akan dipelajari pada hari itu. Dalam materi 
tersebut guru mengajarkan tentang benda-benda berupa peralatan sekolah 
dan peralatan yang ada dirumah. Part A berisi daftar-daftar benda peraatan 
sekolah yang ada disekitar mereka, guru mngajarkan kepada siswa dengan 
menunjukkan contoh aslinya langsung beserta dengan penyebutan barang 
tersebut dalam bahasa inggrisnya. Lalu setelah seluruh siswa paham, guru 
memberikan sebuah permainan dengan cara menunjuk suatu barang lalu 
siswa berebut utuk menebak kata tersebut dalam bahasa inggris. Pada part 
B, guru membimbing siswa untuk mengerjakan soal yang berkaitan dengan 
pa yang mereka pelajari. Guru memberikan soal latian untuk menulis untuk 
melatih motorik skill mereka. Sebelumnya guru telah memberikan contoh 
dipapan tulis beserta dengan tanda baca apa yang digunakan.  
Part C berisi daftar-daftar benda peraatan sekolah yang ada disekitar 
mereka, guru mngajarkan kepada siswa dengan menunjukkan contoh berupa 
gambar langsung beserta dengan penyebutan barang tersebut dalam bahasa 
inggrisnya. Lalu setelah seluruh siswa paham, guru memberikan sebuah 
permainan dengan cara menunjuk suatu gambar lalu siswa berebut utuk 
menebak kata tersebut dalam bahasa inggris. guru membimbing siswa untuk 
mengerjakan soal yang berkaitan dengan pa yang mereka pelajari. Guru 
memberikan soal latian untuk menulis untuk melatih motorik skill mereka. 
Sebelumnya guru telah memberikan contoh dipapan tulis beserta dengan 
tanda baca apa yang digunakan. 
 Setelah itu, pada bagian akhir pembelajaran guru melakukan refleksi 
dari pembelajaran pada hari tersebut. Guru memberikan kesimpulan atas 
pembelajaran pada hari tersebut. Kemudian guru menutup pelajar pada hari 
tersebut dan kemudian mengucapkan salam dan seluruh siswa menjawab 
salam dari guru tersebut 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Catatan lapangan Nomor : 9 
Pengamat  : Fatimah Zahro A 
Hari/Tanggal  : Selasa, 13 Maret 2018 
Waktu   : 07.00-08.20 
Lokasi   : Ruang Kelas XI 
Kelas   : XI 
Topik   : Time 
Situasi Latar  : Kelas sedikit gaduh dan meja sedikit tidak beraturan. 
Beberapa siswa belum seluruhnya masuk kelas. Guru dan 
orang tua murid yang sebagaian masih disekolah setelah 
mengantar siswa lalu mengajak siswa yang belum masuk 
kelas untuk menuju kelas. 
Jalannya Kegiatan :  
Guru memasuki kelas kemudian merapikan ruangan kelas dengan 
meminta bantuan para siswa dengan maksud agar siswa menjadi lebih 
peduli dengan lingkungannya. Kegiatan pembelajaran diawali dengan 
berdoa bersama. Kegiatan berdoa dipimpin oleh seorang siswa yang 
ditunjuk oleh sang Guru. Dengan sedikit terbata-bata, sang siswa mulai 
memimpin doa dengan bimbingan Guru. Setelah melakukan doa, guru mulai 
melakukan absensi terhadap siswa. Pada hari tersebut seluruh siswa hadir. 
 Pada hari tersebut guru mengajarkan materi tentang time. Terdapat 
dua part yang akan dipelajari pada hari itu. Part A berisi ekspresi untuk 
menanyaka waktu. Guru mengajak seluruh siswa untuk mengucapkan 
masing-masing ekspresi yang ada didalam materi tersebut. Gru memberikan 
percakapan tentang pertanyaan tentang menanyakan waktu. Setelah itu guru 
mengajari siswa tentang cara membacanya. Kemudia siswa diminta guru 
untuk berpasangan dan kemudian mempraktikkanya secara berpasangan. 
Pada part B, Guru membimbing siswa untuk mengerjakan soal tentang 
waktu, sebeumnya guru memberikan materi tentang cara membaca jam. 
Lalu, guru memberikan latian berupa pertanyaan kepada siswa berdasarkan 
soal yang terdapat didalam materi lalu siswa menjawab dengan bimbingan 
guru. Setelah itu guru mengajari siswa untuk menuliskannya didalam 
lembar jawaban. Dalam penulisan tersebut guru mengajarkan tentang 
penggunaan tobe, punctuation  penggunaaan singular and plural, struktur 
simple present tense dalam penulisan kalimat untuk menyatakan waktu. 
Setelah itu, pada bagian akhir pembelajaran guru melakukan refleksi 
dari pembelajaran pada hari tersebut. Guru memberikan kesimpulan atas 
pembelajaran pada hari tersebut. Kemudian guru menutup pelajar pada hari 
tersebut dan kemudian mengucapkan salam dan seluruh siswa menjawab 
salam dari guru tersebut 
 
 
 
 Catatan lapangan Nomor : 10 
Pengamat  : Fatimah Zahro A 
Hari/Tanggal  : Selasa, 20 Maret 2018 
Waktu   : 07.00-08.20 
Lokasi   : Ruang Kelas XI 
Kelas   : XI 
Topik   : Time 
Situasi Latar  : Kelas sedikit gaduh dan meja sedikit tidak beraturan. 
Beberapa siswa belum seluruhnya masuk kelas. Guru dan 
orang tua murid yang sebagaian masih disekolah setelah 
mengantar siswa lalu mengajak siswa yang belum masuk 
kelas untuk menuju kelas. 
Jalannya Kegiatan :  
Guru memasuki kelas kemudian merapikan ruangan kelas dengan 
meminta bantuan para siswa dengan maksud agar siswa menjadi lebih 
peduli dengan lingkungannya. Kegiatan pembelajaran diawali dengan 
berdoa bersama. Kegiatan berdoa dipimpin oleh seorang siswa yang 
ditunjuk oleh sang Guru. Dengan sedikit terbata-bata, sang siswa mulai 
memimpin doa dengan bimbingan Guru. Setelah melakukan doa, guru mulai 
melakukan absensi terhadap siswa. Pada hari tersebut seluruh siswa hadir. 
 Pada hari tersebut guru melanjutkan kembali materi dari  pertemuan 
sebelumnya tentang time. Terdapat dua part yang akan dipelajari pada hari 
itu. Part C berisi tentang siswa disuruh untuk mampu menjawab jika ditanya 
pukul berapa saat itu. Guru membimbing siswa untuk mengerjakan soal 
tersebut, guru memberikan pertanyaan kepada siswa berdasarkan soal yang 
terdapat didalam materi lalu siswa menjawab dengan bimbingan gru. 
Setelah itu guru mengajari siswa untuk menuliskannya didalam lembar 
jawaban. Dalam penulisan tersebut guru mengajarkan tentang penggunaan 
tobe, punctuation  penggunaaan singular and plural, struktur simple present 
tense dalam penulisan kalimat untuk menyatakan waktu. 
Part D, Guru mengajarkan kepada siswa untuk menyanyikan sebuah 
lagu tentang hari, macam-macam hari. lalu guru mengajarkan kepada siswa 
tentng intonasi dalam lagu tersebut dan bagaimana mengekspresikan lagu 
tersebut. Melalui kegiatan tersebut guru mengajak siswa untuk beraktivitas 
bersama melalui menyanyi, antar satu dan yang lainnya mampu 
mengkutinya. Guru mengajarkan pada siswa untuk mengekspresikan 
perasaannya melalui lagu yang dinyanyikan tersebut. Dan yang terakhir 
melalui kegiatan tersebut guru mengajarkan dan menjelaskan pada siswa 
tentang kata ajakan. Seperti “Let’s....” yang merupakan kata ajakan dengan 
harapan siswa mampu mengungkapkan kata ajakan kepada sesamanya dan 
melakukan kegiatan secara bersamaan. 
Setelah itu, pada bagian akhir pembelajaran guru melakukan refleksi 
dari pembelajaran pada hari tersebut. Guru memberikan kesimpulan atas 
pembelajaran pada hari tersebut. Kemudian guru menutup pelajar pada hari 
 tersebut dan kemudian mengucapkan salam dan seluruh siswa menjawab 
salam dari guru tersebut 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Catatan lapangan Nomor : 11 
Pengamat  : Fatimah Zahro A 
Hari/Tanggal  : Selasa, 27 Maret 2018 
Waktu   : 07.00-08.20 
Lokasi   : Ruang Kelas XI 
Kelas   : XI 
Topik   : Family 
Situasi Latar  : Kelas sedikit gaduh dan meja sedikit tidak beraturan. 
Beberapa siswa belum seluruhnya masuk kelas. Guru dan 
orang tua murid yang sebagaian masih disekolah setelah 
mengantar siswa lalu mengajak siswa yang belum masuk 
kelas untuk menuju kelas. 
Jalannya Kegiatan :  
Guru memasuki kelas kemudian merapikan ruangan kelas dengan 
meminta bantuan para siswa dengan maksud agar siswa menjadi lebih 
peduli dengan lingkungannya. Kegiatan pembelajaran diawali dengan 
berdoa bersama. Kegiatan berdoa dipimpin oleh seorang siswa yang 
ditunjuk oleh sang Guru. Dengan sedikit terbata-bata, sang siswa mulai 
memimpin doa dengan bimbingan Guru. Setelah melakukan doa, guru mulai 
melakukan absensi terhadap siswa. Pada hari tersebut seluruh siswa hadir. 
 Pada hari tersebut pembelajarannya adalah materi tentang keluarga 
(family). Didalam materi tersebut, guru membagi menjadi dua bagian yaitu 
part A dan part B. Pada bagian part A, guru menyuruh siswa untuk berbicara 
mendeskripsikan keluarga mereka setelah guru menjelaskan materi pada 
part a tersebut, materi ini diajarkan oleh guru agar para siswa mampu 
mengidentifikasi orang-orang disekitar mereka. Dengan cara menampilkan 
gambar-gambar dari ayah atau ibu dll. Selain itu, guru juga mengajarkan 
bagaimana mengekspresikannya ketika mengucapkannya. Melatih 
intonasinya ketika membaca, kemudia word pressure agar kata yang 
dihasilkan tidak bermakna ganda. Selain itu guru membahas satu persatu 
kata yang ada didalam part A dengan cara memisahkan mana singular and 
plural nounnya. 
Pada bagian part B, disana terdapat semacam writing activity dimana 
siswa diharuskan menuliskan sesuai dengan kata-kata yang dicontohkan 
dalam part A. Guru membimbing siswa untuk mengekspresikan feeling dan 
pikiran siswa dalambentuk kata-kata. Selalin itu, guru mengajarkan 
penggunaan to be tanda ririk koma, singular and plural noun dalam 
penunjukan kata benda dan simple present tense yang digunakan untuk 
mendeskripsikannya. 
Setelah itu, pada bagian akhir pembelajaran guru melakukan refleksi 
dari pembelajaran pada hari tersebut. Guru memberikan kesimpulan atas 
pembelajaran pada hari tersebut. Kemudian guru menutup pelajar pada hari 
tersebut dan kemudian mengucapkan salam dan seluruh siswa menjawab 
salam dari guru tersebut 
 Catatan lapangan Nomor : 12 
Pengamat  : Fatimah Zahro A 
Hari/Tanggal  : Selasa, 3 April 2018 
Waktu   : 07.00-08.20 
Lokasi   : Ruang Kelas XI 
Kelas   : XI 
Topik   : Occupation 
Situasi Latar  : Kelas sedikit gaduh dan meja sedikit tidak beraturan. 
Beberapa siswa belum seluruhnya masuk kelas. Guru dan 
orang tua murid yang sebagaian masih disekolah setelah 
mengantar siswa lalu mengajak siswa yang belum masuk 
kelas untuk menuju kelas. 
Jalannya Kegiatan :  
Guru memasuki kelas kemudian merapikan ruangan kelas dengan 
meminta bantuan para siswa dengan maksud agar siswa menjadi lebih 
peduli dengan lingkungannya. Kegiatan pembelajaran diawali dengan 
berdoa bersama. Kegiatan berdoa dipimpin oleh seorang siswa yang 
ditunjuk oleh sang Guru. Dengan sedikit terbata-bata, sang siswa mulai 
memimpin doa dengan bimbingan Guru. Setelah melakukan doa, guru mulai 
melakukan absensi terhadap siswa. Pada hari tersebut seluruh siswa hadir. 
 Pada hari tersebut pembelajarannya adalah materi tentang pekerjaan. 
Didalam aktivitas bagian part A and part B tersebut, guru mengajarkan 
tentang macam-maca pekerjaan. Setelah itu guru menyuruh siswa untuk 
mendeskripsikan pekerjaan orang tua mereka dan usia orang tua mereka. 
Disini guru menyuruh siswa untuk memahami pekerjaan orang-orang 
disekitar mereka. Kemudian guru mengajarkan dan memahamkan  kepada 
siswa tentang penggunaan posseive pronaun dan penggunaan tibe sesuai 
dengan subjeknya, penggunaan singuar and plural, simple present tense and 
tobe. 
Setelah itu, pada bagian akhir pembelajaran guru melakukan refleksi 
dari pembelajaran pada hari tersebut. Guru memberikan kesimpulan atas 
pembelajaran pada hari tersebut. Kemudian guru menutup pelajar pada hari 
tersebut dan kemudian mengucapkan salam dan seluruh siswa menjawab 
salam dari guru tersebut 
 
 
